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1. Standards and Guidelines for Quality Assurance                           

in the European Higher Education Area 

(developed by ENQA) 
 

Standards and Guidelines for Quality Assurance in the European Higher Education 

Area produced by ENQA is the main framework of the quality assurance system 

in Europe.1 

ENQA is the most relevant European institution, the main body coordinating the work 

on the development of quality assurance in higher education within the Bologna process. 

ENQA was established in 2000 following the Recommendation of the Council (98/561/EC 

of 24 September 1998) on European co-operation in quality assurance in higher education 

and the Bologna Declaration of 1999, to promote European co-operation in the field 

of quality assurance.  

Membership in ENQA is open to European quality assurance agencies or other quality 

assurance organizations in the field of higher education that have been operating 

and conducting actual quality assurance activities for at least two years. Today 41 agencies 

and organizations from 23 countries have full membership status, 49 institutions have 

affiliate status. 

Analysis of ENQAôs mission and purposes shows that the Association positions itself 

as a political international body, which develops and approves standards, procedures 

and guidelines in the sphere of European quality assurance in higher education (national 

and transnational). The Association cooperates with the European institutions established 

under European Ministers of Educationôs agreements. 

In the Berlin communiqu® of 19 September 2003 the Ministers of the Bologna Process 

signatory states invited ENQA ''through its members, in cooperation with the EUA2, 

EURASHE3, and ESIB4'', to develop ''an agreed set of standards, procedures and guidelines 

on quality assurance'' and ''to explore ways of ensuring an adequate peer review system for 

quality assurance and/or accreditation agencies or bodies''. 

Standards and Guidelines for Quality Assurance in the European Higher Education 

Area (ESG) is the response to this mandate given to ENQA. It should be noted that ESG 

were approved by the European Ministers of Education in Bergen (Norway) in May 2005. 

ESG contain standards for the main components of the quality assurance system: 

internal quality assurance of higher education institutions, external quality assurance 

of higher education, and quality assurance of external quality assurance agencies as well 

as the proposal to establish a Register of external quality assurance agencies operating  

in Europe. 

ESG set its face against a narrow, prescriptive and highly formulated approach 

to standards. The document prefers the generic principle to the specific requirement. This 

approach is more likely to lead to broad acceptance and will provide robust basis 

for the coming together of different higher education communities across the European 

                                                      
1 ENQA - European Association for Quality Assurance of Higher Education ïhttp://www.enqa.eu/ 
2 EUA ð European University Association http://www.eua.be/Home.aspx 
3 EURASHE ð European Association of Institutions in Higher Education  http://www.eurashe.eu/ 
4 Currently functioning as ESU ðEuropean Studentsô Union http://www.esu-online.org/ 

http://www.enqa.eu/wp-content/uploads/2013/06/Recommendation-of-the-Council-98.561.EC-of-24-September-1998.pdf
http://www.enqa.eu/wp-content/uploads/2013/06/bologna_declaration.pdf
http://www.eua.be/Home.aspx
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Higher Education Area. The stakeholders focus more on what should be done than how 

it should be achieved. ESG do include procedural matters, but they have given a priority 

to standards and guidelines. Europe is characterized by its diversity of political systems, 

cultural, historical, educational traditions. This makes a single monolithic approach 

to quality, standards and quality assurance in higher education inappropriate.  

Summary list of European standards for quality assurance:  

Part 1: European standards and guidelines for internal quality assurance within 

higher education institutions 

1.1 Policy and procedures for quality assurance: 

Institutions should have a policy and associated procedures for the assurance 

of the quality and standards of their programmes and awards. They should also commit 

themselves explicitly to the development of a culture which recognizes the importance 

of quality, and quality assurance, in their work. To achieve this, institutions should develop 

and implement a strategy for the continuous enhancement of quality. The strategy, policy 

and procedures should have a formal status and be publicly available. They should also 

include a role for students and other stakeholders. 

1.2 Approval, monitoring and periodic review of programmes and awards: 
Institutions should have formal mechanisms for the approval, periodic review 

and monitoring of their programmes and awards. 

1.3 Assessment of students: 

Students should be assessed using published criteria, regulations and procedures which 

are applied consistently. 

1.4 Quality assurance of teaching staff: 

Institutions should have ways of satisfying themselves that staff involved in teaching 

students are qualified and competent to do so. They should be available to those 

undertaking external reviews, and commented upon in reports. 

1.5 Learning resources and student support: 

Institutions should ensure that the resources available for the support of student 

learning are adequate and appropriate for each programme offered. 

1.6 Information systems: 

Institutions should ensure that they collect, analyse and use relevant information 

for the effective management of their programmes of study and other activities. 

1.7 Public information:  

Institutions should regularly publish up to date, impartial and objective information, 

both quantitative and qualitative, about the programmes and awards they are offering. 

Part 2: European standards for the external quality assurance of higher education 

2.1 Use of internal quality assurance procedures: 

External quality assurance procedures should take into account the effectiveness  

of the internal quality assurance processes described in Part 1 of the European Standards 

and Guidelines. 

2.2 Development of external quality assurance processes: 

The aims and objectives of quality assurance processes should be determined before 

the processes themselves are developed, by all those responsible (including higher 
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education institutions) and should be published with a description of the procedures 

to be used. 

2.3 Criteria for decisions: 

Any formal decisions made as a result of an external quality assurance activity should 

be based on explicit published criteria that are applied consistently. 

2.4 Processes fit for purpose: 

All external quality assurance processes should be designed specifically to ensure their 

fitness to achieve the aims and objectives set for them. 

2.5 Reporting: 

Reports should be published and should be written in a style, which is clear and readily 

accessible to its intended readership. Any decisions, commendations or recommendations 

contained in reports should be easy for a reader to find. 

2.6 Follow-up procedures: 

Quality assurance processes which contain recommendations for action or which 

require a subsequent action plan, should have a predetermined follow-up procedure which 

is implemented consistently. 

2.7 Periodic reviews: 

External quality assurance of institutions and/or programmes should be undertaken 

on a cyclical basis. The length of the cycle and the review procedures to be used should 

be clearly defined and published in advance. 

2.8 System-wide analyses: 

Quality assurance agencies should produce from time to time summary reports 

describing and analysing the general findings of their reviews, evaluations, assessments 

etc. 

Part 3: European standards for external quality assurance agencies 

3.1 Use of external quality assurance procedures for higher education: 

The external quality assurance of agencies should take into account the presence 

and effectiveness of the external quality assurance processes described in Part 2 

of the European Standards and Guidelines. 

3.2 Official status: 

Agencies should be formally recognised by competent public authorities 

in the European Higher Education Area as agencies with responsibilities for external 

quality assurance and should have an established legal basis. They should comply with any 

requirements of the legislative jurisdictions within which they operate. 

3.3 Activities: 

Agencies should undertake external quality assurance activities (at institutional 

or programme level) on a regular basis. 

3.4 Resources: 

Agencies should have adequate and proportional resources, both human and financial, 

to enable them to organise and run their external quality assurance process(es) 

in an effective and efficient manner, with appropriate provision for the development 

of their processes and procedures. 
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3.5 Mission statement: 

Agencies should have clear and explicit goals and objectives for their work, contained 

in a publicly available statement. 

3.6 Independence: 

Agencies should be independent to the extent both that they have autonomous 

responsibility for their operations and that the conclusions and recommendations made 

in their reports cannot be influenced by third parties such as higher education institutions, 

ministries or other stakeholders. 

3.7 External quality assurance criteria and processes used by the agencies: 

The processes, criteria and procedures used by agencies should be pre-defined 

and publicly available. These processes will normally be expected to include: 

¶ a self-assessment or equivalent procedure by the subject of the quality assurance 

process; 

¶ an external assessment by a group of experts, including, as appropriate, (a) student 

member(s), and site visits as decided by the agency; 

¶ publication of a report, including any decisions, recommendations or other formal 

outcomes; 

¶ a follow-up procedure to review actions taken by the subject of the quality 

assurance process in the light of any recommendations contained in the report. 

3.8 Accountability procedures: 

Agencies should have in place procedures for their own accountability. 

 

ESG define a uniform format to quality assurance systems of European countries 

and ensure consistency in the procedures used in the European Higher Education Area. 

Quality assurance agencies in European countries use ESG in their activity, which 

increases the credibility of their work. 

The following quality assurance agencies participating in PACAgro project have 

ENQA full membership status: 

¶ Spain ð 6 agencies have ENQA full member status, including AQU Catalunya ï 

Catalan University Quality Assurance Agency, Barcelona ð project participant; 

¶ Lithuania ð SKVC ï Centre for Quality Assessment in Higher Education, 

Vilnius; 

¶ Estonia ð EKKA ï Estonian Higher Education Quality Agency, Tallinn; 

¶ Russia ð 2 accreditation agencies are ENQA members. 

Slovak accreditation body ð ACSR ï Accreditation Commission of the Slovak 

Republic, Bratislava, has affiliate status.  

The European Standards and Guidelines have intensified the process of quality 

assurance systemsô creation at institutional and national levels, improved and enriched 

them and introduced a lot of benefits: students and employersô involvement in evaluation 

of educational programs and institutions, wide discussion of technology and results 

of the accreditation procedure, independence of quality assurance, its objectivity, 

transparency and accountability. 

Since 2005, considerable progress has been made in quality assurance as well 

as in other Bologna action lines such as qualification frameworks, recognition                             



19 

 

and promotion of the use of learning outcomes, all these contributing to a paradigm shift 

towards student-centered learning and teaching. 

Given this changing context, in 2012 the Ministerial Communiqu® invited the E4 

Group (ENQA, ESU, EUA, EURASHE) in cooperation with Education International (EI), 

BUSINESSEUROPE and the European Quality Assurance Register for Higher Education 

(EQAR) to prepare an initial proposal for the revised ESG óto improve their clarity, 

applicability and usefulness, including their scopeô.  

The revised ESG5, developed by ɽ4 in 2014 reflect a consensus among all the involved 

organizations on how to take forward quality assurance in the European Higher Education 

Area and, as such, provide a firm basis for its successful implementation. The document 

will be officially approved by the Ministerial Conference in May 2015. 

 

 

 

 

 

 

 

 

                                                      
5 Please, see https://revisionesg.wordpress.com/ 
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2. The System of Quality Assurance (QA) 

of Higher Education in Europe (Case Study of Slovakia, 

Lithuania, Spain and Estonia) 

2.1. The Slovak University of Agriculture in Nitra, Slovakia 

2.1.1. The Higher Agricultural Education in Slovakia 

 Nitra has been associated with Slovak agricultural higher education for over sixty 

years. Its beginnings are connected with the academic year 1941/42 when lectures 

on forestry and agricultural sciences were first given at Slovak Technical University 

in Bratislava. In 1946, the University of Agriculture and Forestry Engineering in Koġice 

was established by the decision of the Slovak National Council which, after reorganization 

in 1952, was split into the University of Agriculture in Nitra and the University of Forestry 

and Wood Industry in Zvolen. The University of Agriculture was transformed into 

the Slovak University of Agriculture in 1996. The times architecture of the university 

campus, built in the 1960s according to the design of Vladimir Dedeļek, is one 

of the townós dominant symbols. 

2.1.2. Brief Information about the Slovak University of Agriculture in Nitra 

 At the present time Slovak University of Agriculture in Nitra is a top educational  

and scientific institution in the area of agri sciences in Slovak republic.  

At its six faculties: 

- Faculty of Agrobiology and Food Resources, 

- Faculty of Biotechnology and Food Sciences, 

- Faculty of Economics and Management, 

- Technical Faculty,  

- Faculty of European Studies and Regional Development, 

- Faculty of Horticulture and Landscape Engineering, 

the university provides three levels of higher educational study ī Bachelor, Master ī 

Engineering and doctoral in the area of agricultural and food sciences, regional 

development and related sciences.  

The mission of the Slovak University of Agriculture in Nitra is to prepare university 

educated professionals for all the areas of agro alimentary resort. The university offers 

wide opportunities for obtaining knowledge in the areas of biology, economics, 

and the technical and social sciences. Modern educational systems offer study programmes 

compatible with other universities, development of interdisciplinary study programmes   

and part time studies at various home and foreign faculties and universities. 

The SUA as the first university in the Slovak Republic established the ECTS, the credit 

system for higher education, in order to increase the attractiveness of the university 

for international cooperation, transparency and for recognition of studies and quality 

of mobility implementation. In January 2001, the Slovak University of Agriculture in Nitra 

submitted a project to the European Commission to obtain the mentioned ECTS label 

award. The project was successful and the SUA, as the first institution in the Slovak 

Republic, was awarded this quality mark on 5th October 2010 in Antwerp. 
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Science and research 

The scientific and research activity at SUA has a tradition and a stable place 

within the Slovak scientific community. It is part of the intellectual background 

of the agricultural sector, where it maintains an exclusive position among Slovak 

universities, but it also emphasizes its position in other sectors in recent years.  

The SUA institutional grant system is intended for young teachers, scientists 

and researchers up to 35 years of age, as well as for full time PhD students, allowing them 

to gain financial support for scientific and research projects. This system forms a space  

for the activities of the younger scientific generation. The SUA Grand Agency 

is administrative, controlling and executive body of this grant system. 

The university farms in Kolinany and Oponice offer the best conditions for practical 

training and checking the results of the scientific work. It includes an area of more than 

2 300 hectares for plant and animal sample production. 

In the area of international relations, for SUA one of the priorities is to develop 

international cooperation with universities and research institutions around the world. SUA 

has bilateral or multilateral agreements and contacts with more than 60 foreign partners                

in Europe, America, Asia and Australia and in the area of research activities is involved                

in projects of 6th and 7th framework Programs and in projects of PHARE, FAO, COST               

and INCO-COPERNICUS of scientific and research international cooperation. 

Faculty of Agrobiology and Food Resources 

This faculty prepares university educated professionals who have the ability to manage 

the production of plant and animal food resources in accordance with environmental 

requirements; to support effective exploitation of non-productive agricultural segments; 

to support the rural country development; to manage human nutrition on scientific basis 

and to use sources of the biological knowledge for social needs. 

Faculty of Biotechnology and Food Sciences 

This facultyôs main purpose is the preparation of advanced university graduates, who 

are professionals in recognizing and managing the latest scientific and biological 

information in a variety of fields, i.e. modern procedures in production, evaluation 

and processing of food and specific biotechnology products. In terms of targeted, effective 

and compatible scientific research, the faculty focuses on the areas of current programs  

of genomics, biotechnology, quality and food safety. 

Faculty of Economics and Management 

This faculty provides students with the theoretical knowledge and practical skills 

for performing economic and managerial abilities along the agri-food chain, as well 

as in business, financial and public administration institutions as well as government 

departments, and in many other areas of economic life. 

Technical Faculty  

The faculty prepares technically skilled operational engineers to manage and organize 

production processes in machinery engineering and manufacturing organizations; 

to manage quality control, environmental safety and protection in industry; to design 

production systems; to solve engineering problems in applied information technologiesô; 

to ensure operation of transport and environmental machines to the required certification; 

to create, implement and manage highly effective integrated logistical systems with 
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transport machines; to conduct production business plans for technical investment 

and to provide commercial services for equipment producers. 

Faculty of European Studies and Regional Development 

The faculty prepares specialists for European integration processes in Slovakia, 

for its regional, socio-economic and environmental development. The faculty provides 

education based on study programs on bachelor, engineering and doctoral levels, but it can 

also organize complete or partial education at all levels of study programs, medium term 

study stays, courses and summer schools. Study programs are managed by the Centre 

of Excellent Research and Education established at the Slovak University of Agriculture 

in Nitra and at cooperating European partner universities. 

Faculty of Horticulture and Landscape Engineering 

This faculty concentrates particularly on providing professional education in gardening 

production, fruit growing, viticulture, vegetable production and floriculture, in garden 

and park design, in renewal and maintenance of greenery, in landscape planning 

and ground design, in soil, water and air protection, in waste management, and in rural 

development and recovery. 

2.1.3. Intrahigh System Guarantees of the Quality of Educational Programs (an example    

of the Faculty of Economics and Management) 

The Faculty of Economics and Management is one of the six faculties of the Slovak 

University of Agriculture in Nitra, which was established in 1959. From its establishment 

it has developed into one of the largest and most respected faculties of economics                      

in the Slovak Republic. Since 2008 the Academic Ranking and Rating Agency (ARRA) 

has been ranking the Faculty of Economics and Management as one of the two best 

faculties in the Slovak Republic. Graduates of the Faculty of Economics and Management 

are very successful in the labor market, therefore the Faculty belongs to the most respected 

faculties in the Slovak Republic. During  its 55-year history, more than 17 000 students 

have graduated at bachelor, master and doctoral level of university studies. The Faculty 

implements a flexible credit system of study according to ECTS principles.6  

The Slovak University of Agriculture in Nitra has developed an internal  system 

of quality and implemented it according to ISO 9001:2009, which is obligatory for all 

faculties and departments at SUA. Standards and Guidelines for Quality Assurance                         

in the European Higher Education Area (ESG) are applied in the learning process.                     

The internal quality assurance based on European standards and guidelines includes: 

policies and quality assurance procedures, approval, monitoring and periodic evaluation                

of study programs  and degrees, student assessment, quality assurance of higher education 

teachers, physical security, technical and information resources to support student learning, 

information systems and public information. The faculty has elaborated methodology               

for evaluating the quality of education in curricula and developed guidelines 

for the documentation of direct measurement of the quality of study programmes. 

Quality assessment of the educational process is organized by the Faculty Council 

of Quality to ensure quality education for faculties (MCRC) and the Commission for Study 

Programs (CRM), appointed by the Dean. The main goal of the Commission is to evaluate 

the ongoing process review of the educational process, educational experience of students 

                                                      
6 Bulletin of Faculty of Economics and Management, SUA in Nitrañ 
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and logistical support. One of the basic aspects of evaluation is self-evaluation                         

of the faculty in relation with the strengths and weaknesses of the educational process. 

Based on self-evaluation report the action plan how to improve the educational process 

was drawn up. The self-evaluation report and action plan for improvement                              

of the educational process are approved by the faculty management and are published                 

on the website of the faculty.7 The ongoing, final and comprehensive evaluation                      

of obligatory, additional and selected subjects at both Bachelor and Master levels                         

is managed by Study Rules of the Slovak University of Agriculture in Nitra.  

It means that the Faculty of Economics and Management offers undergraduate 

and postgraduate programmes in Slovak and English. Foreign students can choose 

among the following study programmes8: 

Bachelor studies:  

¶ Business Economics 

Characteristics: The graduate is able to work as an economic director, in the lower   

and middle management of the enterprise primarily engaged  in the agri-food sector. 

Communication skills in a foreign language help in working in the international market 

environment. 

¶ Business Management 

Characteristics: The graduate is able to work as a manager in the middle and lower 

management of businesses, professional bodies, respectively in the public sector 

as a manager in the middle and the lower management of agricultural enterprises, food 

industry, enterprise providing services for agriculture, manager of marketing and sales 

departments, the foreign trade. 

¶ International Business with Agrarian Commodities (in Slovak) 

¶ International Business with Agrarian Commodities (in English) 

Characteristics of both study programmes: Curriculum covers major aspects                            

in the business field including Marketing, Management, Finance, Economics, Informatics, 

Mathematics, Statistics, etc.  Topics addressed by IBAC Faculty Fellows include such 

pressing issues as: Macroeconomics, Finance and Currency, International Marketing, 

International Management, Econometrics, Mathematics, International Law, International 

Accounting, etc. Upon entering this graduate programme the students begin a path 

of intense intellectual stimulation, learning new skills and dramatically expanding their 

knowledge. It is a tremendously rewarding experience and one which will both enrich life 

and enhance career prospects.9 

¶ Trade Entrepreneurship 

Characteristics: Graduates can work in business and business services as leading 

service or sales representatives. The business activity may be associated with 

the marketing of agri-food commodities in domestic and foreign trade in agro-tourism 

services, in specialized structures of the civil administration, but also in education, 

or counseling institutions involved in agribusiness and services. 

                                                      
7 Please, see: <www.fem.uniag.sk/sk/fakultna-rada-kvality> 
8 Samohodnotiaca spr§va Fakulty ekonomiky a manaģmetu. 2014. [online]. [cited 2015-03-11]. 

Available at: <www.fem.uniag.sk/sk/fakultna-rada-kvality>  
9 Introduction to Study Programme. 2014. [online]. [cited 2015-03-13]. Available at: 

<http://ib.fem.uniag.sk/en/about-the-program.html> 
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¶ Accounting 

Characteristics: The graduate is able to work as an accounting staff in manufacturing 

and commercial companies, an executive of intra-organizational accounting, management 

and cost control, the practice of tax authorities, organizations, government and non-profit 

organizations working in the financial offices, audit firms, and as an entrepreneur/ natural 

person in the provision of accounting services. 

¶ Quantitative Methods in Economics 

Characteristics: The graduate of the study program is able to work in the central 

institutions of consulting firms concerning the analysis departments of banks and insurance 

companies and research organizations, such as economic and economic administrator 

acting on the lower and medium enterprise level in the agri-food sector. Given 

the communication skills of the graduates they are able to work also in joint ventures 

or businesses in international trade. 

¶ Economics and Management of Agri-food Sector 

Characteristics: The graduate is able to work as a manager in low and medium levels 

of state and local governments, especially in agriculture, food and services. Due to foreign 

language communication skills may also be working in the institutions cooperating 

with EU entities. 

The first degree of university studies is focused on the acquisition of theoretical 

background within Microeconomics, Macroeconomics, Business Economics, 

Management, Finance, Accounting, Law, Quantitative Methods, Agricultural Sciences                 

and other economic disciplines that form the profile of the graduate of a particular study 

programme provided by the Faculty of Economics and Management. The study takes six 

semesters. Students are required to pass state exams and defend their Bachelor thesis to be 

awarded the academic title ĂBachelor ï Bc.ñ 

Master studies: 

¶ Business Economics (in Slovak) 

Characteristics: Terms and expertise in economics, supported by language skills 

predispose graduates to pursue managerial positions at senior management level 

of agricultural enterprises and the food industry as a manager and universal specialist. 

Given the communication skills  of graduates they are able to apply also in joint ventures 

or businesses in international trade. 

¶ Business Economics ï ñInternal V4 Studyò (in English) 

Characteristics: It develops studentËs understanding of economics and gives an insight 

into social and political issues which will be valuable in the future career path. It takes 4 

semesters and it is providing a unique global vision with experts in economics                            

and management to offer management best practices both in developed and emerging 

markets of V4 countries. Powerful partnership of the most prestigious agricultural 

universities at V4 countries ï the Slovak University of Agriculture in Nitra, Mendel 

University in Brno, University of South Bohemia, University of Agriculture in Krakow, 

Krakow University of Economics and Karoly Robert College ī  is an assumption                      

of highest quality study programme. The study programme ends with a final examination 

(Ä63/1 of Law 131/2002 on Higher Education). 

The graduates are able to analyse the complex of economic relations in business 

processes, make suggestions and managerial decision. They have a good knowledge 
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of operational business management and strategic decision -making from the point of view 

of economy globalisation. Graduates are able to work with complicated  information 

systems in enterprises. They are skilled in organisation of managerial work and managerial 

communication. 

¶ Agrarian Trade and Marketing (in Slovak) 

¶ Agrarian Trade and Marketing ñEurus Agromarketò (in English and Russian) 

Characteristics: The graduates of the study program are applied in corporate 

management positions providing marketing of agricultural products and foodstuffs                        

on the domestic and foreign market, the structures of EU officials, professional employees 

of state and public administration, in scientific research, education, and counseling 

institutions involved in the agri-food business activities. Graduates may find work 

in the agencies involved in the agricultural market research, international professional 

bodies oriented on marketing and sales of agricultural commodities, customs, institutions 

based on the certification of agricultural commodities and so on. 

¶ Quantitative Methods in Economics 

Characteristics: The graduates of the program will be able to work in the central 

institutions in consulting firms, in analytical departments of banks and companies as well 

as research organizations. They can also work as a manager operating in the middle 

and top management of enterprises operating in the agri-food sector. Given 

the communication skills of graduates they are able to work also in joint ventures 

or businesses involved in international trade. 

¶ Business Management (in Slovak) ï in the accreditation process 

Characteristics: Master's degree program Business management is focused                                 

on the education of professionals who are able to solve problems and are able to analyze 

complex managerial and economic relations in the company. At the level of theoretical 

knowledge, the graduate is characterized by a high degree of creativity  and autonomy                    

in managerial decision making. It means that he/she has a deep knowledge not only                     

of operational business management but also in strategic decision-making aspect                           

of the globalization of the economy. Graduates can perform various management functions 

of the top management of the company as a manager or specialist universalist. 

At the level of practical knowledge the graduate has the ability to creatively apply 

practical knowledge of strategic management, international management, financial 

management, organization of management work, business logistics, quality management, 

internal controlling and taxation in business entities. The graduate gains the ability 

to analyze complex context of economic processes and management activities in business 

management, the graduates perform upper secondary and senior economic management 

functions in the company. 

Based on the information above, the second degree of university studies provides 

students with the posibility to choose two study programmes taught in English 

and Russian. It takes four semesters and is aimed mainly at specialised subjects that form 

the profile of the graduate of a particular study programe offerd within Master studies. 

To be awarded the academic title ĂIng.ñ, students are required to pass state exams 

and defend their Diploma thesis.  

The quality of the learning process is to a large extent influenced by pedagogical 

training of teachers, which is  organized in the form of long-term courses in higher 
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education in order to provide mainly young teachers the necessary information from                     

the field of higher education, the world of modern educational technologies and higher 

education didactics, special emphasis is given to the relationship between the teacher and 

the student, the motivation to learn, use of new teaching methods and means of verification 

and evaluation of student knowledge. 

Stimulating measures to improve the quality of education is also obtained through 

meetings with representatives of the faculty alumni, as well as practitioners, possible 

through a questionnaire appealing and potential employers of graduates of the study 

programs on the quality of the program and the level of graduates of the program. 

The Slovak University of Agriculture in Nitra has developed "Integrated System 

of University Management" aimed at integration into the general structure of international 

standards related to quality management, environmental management, occupational health 

and safety. 

The quality management system is developed in accordance with the international 

standard ISO 9001:2008 Quality management system ï Requirements. 

The environmental management system meets the requirements of EC ISO 14001:2005 

(Environmental management systems. Requirements with guidance for use) 

and management system of occupational health and safety are compliant with OHSAS 

18001:2007 (Management System for Occupational Safety and Health. Requirements). 

The general structure of management system standards is a key aspect of integration;  

it forms the unified integrated management system. The senior management 

of the university actively develops and applies the integrated management system.                      

It is interesting to note that the assessment of the quality of education is annually realized 

by the Civic Association APPA. In addition, the Slovak Agricultural University                           

is integrated into the "Trends Graduate Barometer" consisting of more than 1,000 

European universities, which are monitored in the issues of education and career.                    

On the website of the network students can comment on these questions within                           

the framework of on-line research. 

In accordance with the Higher Education Act, students have the opportunity to evaluate 

the activities of the educational process as a whole or a specific teacher using 

an anonymous questionnaire developed specifically to assess the quality of lectures 

and workshops. In addition, all students have the right to comment on, or make own 

suggestions for activities of the University using the web portal ñMyUniversityò.10 

The monitoring of compliance by SUA with modern standards of quality of education 

is carried out by the Accreditation Commission. Thus, after the accreditation SUA was 

successfully granted the status of university in 2008. 

THE STATUTORY O RDER OF THE DEAN OF THE FACULTY 

OF ECONOMICS AND M ANAGEMENT FOR THE ESTABLISHMENT OF  THE 

FACULTY CO UNCIL OF QUALITY  

In accordance with the paragraph 82 of the Law 131/2002 about higher education 

institutions, establishing the criteria for internal quality assurance system for higher 

education institutions, and in accordance with the Article 5b paragraph 4b letter G  

of the Constitution of the Slovak University of Agriculture in Nitra a decree was issued                    

by the dean of the Faculty of Economics and Management ˉ1/2013 on the organization  

                                                      
10 http://e-myuniversity.eu/uniag/ 

http://e-myuniversity.eu/uniag/
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of the Faculty Council of Quality (FCQ) as a deliberative assembly to the Dean for 

education and evaluation education quality system at the FEM SUA in Nitra. 

The primary goal of FCQ is to increase the level of education and ensure compliance 

with the requirements of the European quality of education through the implementation 

of European standards and guidelines for quality assurance in higher education institutions. 

Position, targets, structure and principles of FCQ are registered in the status which 

is compulsive for all the members of FCQ. 

STATUS FCQ 

The main targets and provisions of SUA activity: 

¶ Members of the SFC are appointed and destituted by the dean of the faculty. 

¶ The term of office of a member of the SFK is 4 years. 

¶ The Council chair is the associate dean for education. 

FCQ members: Deputy Dean of Science, Associate Dean for International Affairs, 

Coordinator for assessing the quality of education at the Faculty, internal quality experts, 

student representatives and external experts. 

The provisions of the meetings of FCQ FEM: 

¶ are determined and prescribed in Council Regulation. 

¶ the convening of meeting is carried out by the Council chair or a trusted member, 

depending on the needs at least two times during the school year. 

¶ members are required to attend meetings and carry out the Council's decision. 

¶ decisions are taken by open voting members of the FCQ. 

¶ all decisions of FCQ shall be subject to mandatory performance. 

The main targets of the NFC: 

¶ are methodical management and coordination of the work of the commissions 

on education programs at the Faculty; 

¶ decisions which were taken by the Council of the Faculty of quality and approved 

by the Dean of the Faculty are obligatory for all the faculty staff. Whereas, 

the Dean of the Faculty makes a directive which is a binding document.  

Council Regulation 

Article 2. Fields of operation FCQ 

The faculty Council of Quality is responsible for: 

¶ the overall concept of the internal system of quality assessment of training 

in the Faculty; 

¶ the coordination of work of the commissions on education programs; 

¶ the co-operation in defining the criteria and evaluation methods for measuring 

the quality of the educational process; 

¶ the coordination of installations to ensure correspondence evaluation of quality 

of the education; 

¶ the methodic management of permanent quality improvement; 

¶ the coordination of quality indicators in the educational process and their 

verification; 

¶ the organization of internal audits and reports on analysis of the work 

in the Faculty. 
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Article 3. The rights and duties of members of the FCQ 

¶ All the members have the same rights, they are interchangeable; 

¶ The members of the FCQ are obliged to participate in the meetings and solve 

the problems constructively; 

¶ The members have the right to pose problems associated with their activities. 

The strategy of improving the quality of the educational process at FCQ 

The report on operating analysis of the FCQ is developed in accordance with 

the European standards and requirements to ensure the quality of higher education 

and is regulated in the draft code ITMS 26110230057: "The improvement of quality 

of the education at the Slovak University of Agriculture in Nitra and the achievement 

of the project corresponding to the current needs of the society". This project has provided 

results that helped to develop the strategy of improvement of quality of the education 

at the PEM process, namely: 

1. The policy of the Faculty in the sphere of quality assurance of higher education. 

2. The actions of the faculty in the sphere of quality assurance of the higher 

education. 

After carrying out an analysis of the report results the 7 indicators of quality 

of education have been revealed.  Also the mail objectives aimed to improvement 

of the educational process at the FCQ have been formulated: 

1. The policy and actions to provide quality. 

2. The evaluation, monitoring and permanent control of training programs, 

the assignment of academic degrees in accordance with the standards 

and guidelines for quality assurance in the European Higher Education Area. 
3. Assessment of the quality of students' knowledge. 
4. Guaranty of a high level of education of the higher-education teaching personnel.  
5. The learning and teaching resources, material-technical base to support students. 
6. The development of information systems. 
7. Assignment of Public Information. 

The objectives of the quality of education at the FCQ in the years 2014/2015: 

1. The elaborate preparation of documents for accreditation at all three levels 

of higher education and adherence to the rights to be titled as "Associate 

Professor" and "Professor" in accordance with criteria of the complex accreditation 

approved by the Ministry of Education in order to confirm the status 

of the University of SUA. 

2. The improving of the quality and mobility of education at the Faculty 

by implementing the internal system of quality assessment of education 

corresponding to the European norms for internal security of the level of education 

and the policymaking and working methods of the Faculty. 

3. The establishment of the Commission to assess the quality of a particular training 

program and regular monitoring and evaluation of the level of teaching of certain 

subjects, the quality of tests, graduate thesis of students, the quantity of educational 

literature, analysis of feedback from students, graduates and employers. 

4. The systematic implementation of one training program in English. 

5. Improving the performance of consultants with disabled students in the sphere 

of work and study. 
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6. Students provision with the necessary literature in all subjects. 

Quality policy FCQ SUA 

1. Satisfaction of clientsô requirements in the sphere of training, education, scientific 
activities and services. 

2. Active participation of the faculty staff in improving the quality of education. 

3. Creating favorable conditions for all the staff of the Faculty.  

4. The introduction of the latest scientific and technical developments. 

5. Effective communication and co-operation of the staff members. 

6. A comprehensive education of the staff members. 

7. Motivation of students from the Faculty of Management and encouragement 

for results obtained. 

8. Infrastructure development and the usage of the information technology. 

9. Increase of the public responsibility for economic development of the department. 

Report on the results of the analysis of the FCQ 

1) Quality Policy. 

2) The process of research, monitoring and regular assessment of curricula 

and academic titles with the use of ESG descriptors. 

¶ Processing and publicity of learning outcomes. 

¶ Development of educational programs, their structure and content. 

¶ The introduction of different types of education. 

¶ The availability of the necessary teaching materials. 

¶ Formal assessment methods of training programs from other teachers 

¶ Monitoring of studentsô progress in studies. 

¶ Regular assessment of programs (including members of commissions). 

¶ Regular feedback from employers, labor market representatives and other 

organizations taking into account the employment of graduates. 

¶ Studentsô assessment of training programs. 

3) Students assessment 

¶ Students assessment is subject of administrative control which provides proper 

methods / processes. 

¶ Assessment of particular subjects. 

¶ Assessment of learning outcomes of students in the subjects. 

¶ The criteria for evaluation and receiving marks. 

¶ The criteria for the assessment of teachersô competencies. 

¶ The criteria and assessment of the level of studentsô attendance. 

4) Quality assurance of teaching staff. 

¶ Teacher as the holder of knowledge and expertise in their subject. 

¶ Teacher as the holder of methods, ways of learning. 

¶ Teacher and effectiveness of its educational activities. 

¶ The development of methods of recruitment which will allow to estimate 

the correspondence of their professional knowledge to the tender documents. 

¶ The ability to self-education and self-development of teachers according to their 

specialties. 
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¶ Assessment of teachers (knowledge, skills, competence). 

¶ Systematic work with teachers who show substandard performance. 

¶ Exclusion of ineffective teachers from the learning process. 

5) Learning resources and guiding studentôs sources. 

¶ Enabling environment for the educational process: 

- universal reading room (an independent selection of literature), 

- publishing office at the Slovak University of Agriculture, 

- bookstore, 

- material and technical equipment of the FCQ, 

- dormitories for students, 

- food ī  canteens. 

2.1.4. External quality assurance of educational programs 

All study programs are in the accreditation process, which is held by Accreditation 

Commission.11 Essential tasks of the Commission are to monitor and independently 

evaluate the quality of education, research, development, artistic and other creative activity 

of the universities. Based on independent evaluation, the Commission contributes 

to improving the efficiency and quality of the education provided at the universities 

and develops recommendations to improve the operation of the universities. It was 

established by teh Government of the Slovak Republic in the year 1990 as its advisory 

body. The Commission has 21 members, appointed by the Government of the Slovak 

Republic for a period of six years, but with a maximum of two consecutive terms. 

The competence of the university to conduct each study programme for which it is 

authorized to grant to its graduates an academic title belongs to the main competencies 

of the Accreditation Commission.  

Principles, Attributes at the research assessment  and Outcome Attribute12 

The Act No. 131/2002 of Law Code on Higher Education and on the Change 

and Supplement to Some Acts (hereinafter referred to as the ñActò) sets out in Section 82 

Clause 8, that at performing its activity the Accreditation Commission applies the criteria, 

which are approved by the Ministry of Education of the SR at its proposal and upon 

the statement by the representative bodies of higher education institutions. 

Accreditation Commission shall apply the criteria, which are approved by the Ministry 

of Education, Science and Sport of the Slovak Republic. At research assessment 

the subject of evaluation are the faculties of higher education institutions and the areas 

of research, in which the faculty conducts its research  (comes from the subgroups 

of the fields of study contained in The System of the Fields of Study of Higher Education 

in the Slovak Republic). For the purpose of research assessment the academic employee 

of the faculty is any university teacher or research worker with higher education, who has 

been employed, for the set weekly working time.  

                                                      
11 Akreditaļn§ komisia. 2014. Doruļen® ģiadosti.  [online]. [cited 2015-03-11]. Available at: 

<http://www.akredkom.sk/index.pl?tmpl=ziadosti> 
12 Source: Associate Professor Jozef RepiskĨ, PhD., Vice-dean for Education at the FEM SUA                     

in Nitra. Material for presentation within meeting of PACAGRO group in Nitra, February 8-11, 

2015 
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The author of the outcome is the academic employee of the faculty. In case of an 

outcome of several authors, the faculty is assigned only the part which belongs 

to the author from the faculty (for example, at outcome of three authors, of which two 

come from the faculty, the outcome counted is 2/3). The highest number of outcomes 

of one academic employee calculated for the assessed period that may be counted, is 5.  

On the other hand, there are environment attributes: 

¶ Extent and results of PhD study research outcomes of the PhD students, one 

outcome for one student (weight  1/6),  

¶ Quality of academic employee (weight  3/6 

¶ Amount of finances (grants) achieved for projects solved in the area assessed 

at the faculty in the assessed period (weight  1/6)  

¶ Quality of research infrastructure (instrument equipment, libraries, computer 

equipment (weight  1/6), and estimation attributes: 

¶ The total number of citations to 10% of the most quoted academic staff  

of the Faculty by WOS and other relevant databases, 

¶ Awards and distinctions, made invited lectures at conferences, participation 

in national and international committees for research, member of editorial boards 

of international journals. 

It is necessary to take into account and deals with the basic criteria for rating into 

individual categories for outcome attribute and estimation attribute: 

¶ category A ï top level international quality,    

¶ category B ï internationally recognized quality,  

¶ category C ï nationally recognized quality,  

¶ category D ï quality which is not nationally recognised, or the respective activities 

do not meet the conditions designated for research in the given area of assessment . 

Criteria for accreditation of the study programmes by Accreditation Commission: 

¶ evaluation of the higher education institution and its workplaces (the level 

of research, material, technical and information provision, personnel provision, 

¶ evaluation of the study programme (content, requirements for applicants 

and the way of their choice, requirements for graduation).  

Selected minimum conditions for accreditation process of study programmes13 

The adequate provision (library, reading rooms, access to Internet, availability of basic 

study literature, textbooks, monographs and foreign scientific journals, according 

to the field of study also laboratories, project studios, ateliers, etc.) to be able to carry out 

the appropriate study programme and to fulfil its educational aims.  

Minimum condition  is that the higher education institution has a library and reference 

room with the possibility of direct access to the basic study literature for the study 

programme. Minimum condition  also rests in possibility of studentsô access to Internet. 

The subject of appraisal is, for example, the continuous supplying of books and journal 

funds for the library and reading rooms, updating computing technology and software, etc. 

                                                      
13 Criteria for Accreditation of Study Programmes of Higher Education ĂFINALJ-06_03_30-CPñ. 

2014. [online]. [cited 2015-03-14]. Available at: 

<http://www.akredkom.sk/en/index.pl?tmpl=kriteria>  
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and the way of providing the services by libraries, reference rooms and computer premises, 

their capacity and overall standard. 

The subject of appraisal is not only the state of art but also the changes in material, 

technical and information provision of the study programme, e.g. the procedure 

of adjustment of spatial provision, upgrading of the level of material provision, etc.  

The coverage of individual subjects of the study programme or at least their significant 

part through  basic study literature available is a must. The subject of appraisal is also 

the contribution of the workplaces of the higher education institution themselves 

to generation of the study texts and aids. The evaluation of adequate personnel provision 

is done on the principle that for every study programme the higher education institution 

should dispose of sufficient number of university teachers employed for set up weekly 

working hours (ñfull-timeò), so that they could together with the guarantor permanently 

preserve the quality and develop this study programme. The study programme requires, 

regardless of the number of students who study or will study according to the study 

programme, certain minimum personnel provision.  At the same time, it is necessary 

to consider that the required number of skilled university teachers increases along with 

the growing number of students. The appraisal of sufficiency depends on the field of study. 

The lectures, or analogically other key forms of teaching depending on specificities 

of the field of study (hereinafter referred to as ñlecturesò) are supervised by profesors 

or docents, their parts also by assistant lecturers. For satisfactory fulfilment it is required, 

particularly, that lectures in the core subjects of the study programme, that is, that part 

in which the content of the field of study is filled, are supervised by profesors or docents. 

It is based on the fact that with one worker (teacher/research worker) the number of final 

theses within the framework of one level of higher education study should not exceed 5. 

The sum of diploma theses and final theses of the Bachelor study should not exceed 10 

with one worker. It is anticipated that for supervision of final thesis the supervisor should 

have university education or qualification higher by one degree than the final thesis 

supervised. That means, the final thesis of Bachelor study should be supervised by at least 

magisters or engineers and the diploma thesis by doctors (i.e., supervisors with PhD 

degree). With the professionals from practice who supervise final theses, it is possible 

to waive from this condition.  

The guarantor of the study programme is the university teacher in capacity of profesor 

or docent (depending on the level of higher education study to be carried out according 

to the study programme) of the higher education institution, responsible for quality 

and development of the study programme. The guarantor of the study programme 

is employed in the given higher education institution for the set weekly working hours. 

Existence of guarantor with the above-mentioned properties is minimum condition 

for this criterion. The guarantee of the study programme is influenced by the age of 65 

years (according to provision of Section 77 Clause 6 of the Act). The continuous fulfilment 

of prerequisites and the very performance of the function of the guarantor is still 

the substantial criterion. The guaranteeing of the study programmes in different higher 

education institutions is not allowed. 
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2.2 University Named after Alexander Stulginskis (Lithuania) 

2.2.1. Higher Agricultural Education in Lithuania 

Higher education system in Lithuania is regulated by the national law                                         

on higher education and research. European Credit Transfer and Accumulation System 

(ECTS) is used to determine the relative workload of individual academic tasks. One credit 

equals 26.7 student learning hours.  

The main forms of studies in higher education institutions are full-time                                    

and part-time. Full-time students study in accordance with the regular schedule;               

an academic year of a full-time student consists of 1600 hours, i.e. 60 credits. Part-time 

studies are less intensive; an academic year of a part-time student consists                            

of 45 credits. Thus, part-time studies are 1,5 years longer than full-time. 

Since 1996 Lithuania has adopted European model of higher education which is based 

on 3 cycles: 

¶ first cycle ï bachelor degree; 

¶ second ï master degree; 

¶ third ï doctoral degree/ PhD. 

First cycle (bachelorôs degree) study programmes expand oneôs general education, 

provide theoretical knowledge in a certain field of science or art                                                   

and offer practical skills necessary for life-long learning. These programs should comply 

with the requirements of the 6th level of the European Qualifications Framework. First 

cycle study programmes are subdivided into two types: university and college. University 

programmes provide theoretical knowledge and professional skills; whereas, college 

programmes are more practice-oriented. University study programmes consist of 210-240 

credits; meanwhile, college study programmes consist of 180 credits. Individuals who 

obtained a bachelor degree in a university may start a master programme. Individuals who 

graduated from college are awarded a professional bachelor degree; to study in a masterôs 

programme individuals need to get additional theoretical classes. 

Second cycle (master degree) study programmes are designed to prepare individuals 

for independent research activity or any other activity which requires scientific knowledge       

and analytical competence. These programmes should comply with the requirements                      

of the 7th level of the European Qualifications Framework. Second cycle programmes 

consist of 90-120 credits. After completion of the studies a master degree is awarded. 

Master degree holders have access to the 3rd cycle studies (doctoral studies). 

The purpose of doctoral studies is to prepare scientists who would be able                             

to independently conduct research and experimental (social, cultural) development work, 

and to solve scientific problems. The aims and results of doctoral programmes should 

comply with the requirements of the 8th level of the European Qualifications Framework. 

After completion of the studies a doctoral degree (PhD) is awarded. 

Higher education is delivered in universities and colleges. Universities award bachelor, 

master and doctoral degrees and carry out basic and applied scientific research. Colleges 

award a professional bachelor degree and carry out applied scientific research. Higher 

education institutions should meet particular requirements and have the higher education 

licence. Universities that are willing to provide a doctoral degree in a certain scientific 

field should satisfy particular scientific requirements.  
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Universities and colleges can be public and private. State higher education institutions 

are legal entities and function as public institutions. Higher education institutions are 

autonomous to a certain degree: they make decisions independently and are responsible for 

study results. 

University Senate and University Council are collegial governing bodies of a state 

university; the top level executive authority is University Rector. University Council 

includes the representatives of academic community (as well as representatives of student 

organisations) and the public (local and foreign businessmen, social partners). University 

Council solves strategic questions and elects the rector. University Senate is concerned 

with the main academic issues including improvement of internal quality assurance system 

of education.  

Currently, Lithuania has 24 colleges (13 of them are public) and 22 universities                  

(14 of them are state). There are 3 classical state universities which have a wide range                  

of educational programmes (including Vilnius university (established in 1579) ī                           

one of the oldest universities in the Eastern and Central Europe), 9 specialised national 

universities and 2 regional universities that aim to strategically develop certain regions.  

At present, higher education institutions in Lithuania have 1014 first cycle programmes 

and 613 second cycle programmes. Most of the programmes are taught in Lithuanian,                

195 programmes are taught in English and 39 in Russian. 140 000 students were studying 

in higher education institutions in 2014/2015 academic year; 99 000 of these students were 

studying in universities.  Lithuanians are ranked as one of the best-educated in Europe, 

being the first by the percentage of graduates in the total population.  

2.2.2. General Information about the University 

Aleksandras Stulginskis University is the only one national agrarian university               

in Lithuania. The very first beginnings of higher agricultural education are related                    

to Vilnius University where in 1819-1832 functioned the department of Agriculture. It was 

the first Agriculture department in Europe. Professor M. Oczapowski prepared agronomy 

educational programme, wrote text books and scientific works on agronomy. In 1832 

Vilnius University and its department of Agriculture were closed because its students 

participated in revolt. 

Higher agricultural education was revived only after restoration of Lithuaniaôs 

independence in 1920. Agricultural education was started in a new Lithuanian university. 

In 1924 it was moved to Agricultural Academy, precursor of the present university.                 

In 1964 the Academy was moved to the new campus in Kaunas. In 1996 it became                     

a university and in 2012 was named after former Lithuaniaôs president Aleksandras 

Stulginskis. 

Aleksandras Stulginskis University (hereinafter University) mission is related                     

to creating, developing and spreading knowledge and innovations that can be used                      

to provide society with high quality products, improve quality of life, bring up leaders who 

will focus on strategic development of rural areas. 

Thus, the social purpose of the University embraces not only agriculture, but also                    

all the product supply chains (starting with the soil and ending with a consumer)                        

and all the elements of human life. 
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The University consists of:  

¶ academic divisions which carry out the main functions of education                        

and scientific research. They possess 5 faculties (Agronomy; Economy                    

and Management; Forestry and Ecology; Water Management and Land 

Management; Agricultural Engineering), also 2 academic centers 

(Mathematics, physics and information technologies; Cultural communication 

and education); 

¶ divisions of the academic infrastructure which have main task to create 

favorable conditions to the academic divisions to carry out their functions: 

they possess Library; Experimental station; Educational farm; Park                           

of Agricultural Technologies; Open Access Scientific Center; Center                        

of Communication and Scientific results Commercialization; Center of Study 

Quality and Innovations; Career Center; Center of Physical Culture and Sport; 

Department of International Relations; 

¶ divisions of social and economic infrastructure which have main task                          

to create favorable living conditions for students, also favorable working 

conditions for all employees of the University; 

¶ administrative divisions which are carrying out all administrative functions 

necessary for the management of the University. Among these divisions                          

are Department of Research and Department of Studies which are engaged                     

in administration of processes of scientific research and study processes,                           

the Department of External Relations and Marketing is engaged                             

in introduction of communication strategy, etc. 

Dynamic development of the academic environment causes the need periodically                    

to reconsider structure of University. The last correction of structure of the University was 

carried out in 2012, when the internal structure of faculties was cardinally changed:                  

32 departments were merged to 14 institutes. Such reorganization enables to concentrate 

the scientific staff and increase the competitiveness for the implementation of larger 

international projects. 

The university carries out education of students in 22 educational programs of the first 

cycle (bachelor degree) and in 19 educational programs of the second cycle (master 

degree). The doctoral studies are carried out in 7 directions of science. 

At the end of 2014 at University were studying 4536 students, 131 of them were 

foreigners. There are 823 staff positions at the University, from which 53 are researchers 

and 357 teachers, including 52 professors.  

Improvement of the University activity is carried out according to the approved 

strategy till 2020 and three-year plans of realization of this strategy. The main priorities 

are: the increase quality of studies, expansion of basic and applied scientific research                        

and internationality. For the last 4 years, on the basis of implementation of the projects 

financed from the EU structural funds and other financial sources, infrastructure was 

significantly updated by acquiring the latest scientific equipment and creating favorable 

conditions for strengthening of competitive positions on national and international space 

of high education. 
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2.2.3. Internal Quality Assurance System of Study Programmes 

Quality of studies and its improvement always was the constant care not only                         

for the managers of the University, but also for each teacher. In 2004 the University 

signed the Great Charter of the European Universities and became the consecutive 

participant of Bologna Process. This is a big duty not only to create favorable conditions 

for the academic exchange, but also to provide high quality of education. 

National law on science and education oblige all high schools accredited in Lithuania 

to create and introduce the internal systems of quality assurance in study and research 

processes. By the principle of autonomy and on the basis of documents of Bologna 

Process (Standards and guidelines for quality assurance in the European Higher 

Education Area (ESG); Main provisions of European Foundation for Quality 

Management Excellence Model (EFQM), etc.) each high school separately                       

or in cooperation with others develops the study quality assurance system.                                 

It is an important internal factor of competitiveness for the high school in general and each 

educational program separately. 

Creation and especially introduction of internal quality assurance system                      

for educational programs ī  is very long and difficult process. In this process it is very 

important that, relying on the academic traditions and practice, all participants 

approximately equally should understand principles of study quality, consciously cope            

and creatively participate in this process, managers of University have to direct this 

process in the necessary course in long term perspective. 

It could be said that the system of a quality assurance of educational programs                    

in University was created and introduced in period from 2005 to 2012. Of course, this 

system is under active improvement at the present time too. 

Main documents on quality assurance system for study programs.  

The initial and fundamental document approved by the Senate of University                          

is "The description of quality assurance policy of University activities".                             

This document states the general principles of quality, which is necessary to follow                       

in the processes of the main, supporting and administrative University activities.                       

Also there are specified main strategic objectives of quality provision and improvement 

and main lines of quality management. 

Strategy of improvement quality assurance system is a component of the general 

"Strategy of University till 2020"  and the three-year plan of strategy realization. 

Integration of strategic questions of quality assurance in the general strategy allows                   

to resolve these issues in a complex with other strategic goals of improvement                              

of University activities and to achieve a considerable synergy. In the University's strategy 

within the first priority is stated: "Improvement of education and employability                        

of graduates, with orientation to high quality, needs of students and employers"                      

and separate goal "1.3. To improve quality of education and itôs prestige" with three tasks: 

1.3.1. task: To modernize delivering of study programs in the way of implementation 

of innovative learning methods and technologies (9 actions); 

1.3.2. task: To guarantee complex supply all study programs with modern literature                 

of (5 actions); 

1.3.3. task: To reconsider the regulating and organizational issues of study quality 

assurance (12 actions). 
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The university uses modern instruments to monitor the implementation of all strategic 

plans. From 2012 to 2014 University completed 72 percent of study quality improvement 

actions planned in the strategic plan. It is very good indicator in present situation                        

of University development. 

The document which is directly intended to ensure study quality is "The description                 

of internal system of study quality assurance". It was approved by the Senate of University 

in 2012 and systemically fixed those study quality elements, which were already 

introduced in practice of University and appear suitable for this task. The content of this 

document include: 

¶ Principles of study quality assurance; 

¶ Criteria and indicators of study quality monitoring and assessment; 

¶ Ensuring quality in the process of the development of study programs;  

¶ Improvement of study programs; 

¶ Assessment of a study subject;  

¶ The organization of the activities related with an external assessment of the study 

program;  

¶ Usage of feedback results in the processes of study quality assurance; 

¶ Information databases for study quality assurance; 

¶ Ensuring publicity in the system of study quality assurance. 

 Organizational document of quality assurance is approved by the order of the rector                  

of the University "Quality Assurance Manual". This is document, which in detail 

describes the main, contributing, administrative processes and activities of the University, 

indicating the sequence of procedures and their legal framework, responsible units for their 

organization, quality and timely compliance. In total 32 procedures related to quality 

assurance are described in this document. Education is a primary activity of the University. 

There are in detail described following procedures closely connected with studies                      

in the Quality Assurance Manual: 

¶ P 2 Description of procedures of development and approval of new study 

programs; 

¶ P 3 Description of procedures of improvement of study programs; 

¶ P 4 Description of procedures of monitoring and evaluation of the internal quality 

assurance system; 

¶ P 5 Description of procedures of external evaluation and accreditation of study 

programs; 

¶ P 6 Description of procedures of the organization of study process; 

¶ P 12 Description of project management procedures to improve study process; 

¶ P 14 Description of management procedures of social students support; 

¶ P 15 Description of procedures of graduatesô career monitoring and University 

relations with graduates and employers. 

¶ P16 Description of service management procedures for student career design. 

¶ P17 Description of procedures of organization of international academic exchange. 

Quality Assurance Manual is a document of everyday use not only for the management 

and administrative staff, but also for every teacher, as attached to clarify who, when                    

and how should implement specific procedures and even action. 
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Development of new study programs. The university independently decides                       

on the need for development and registration of new study programs. The main criteria                   

for the decision are: the need for specialists in the labor market; the attractiveness                      

of the educational program for applicants; scientific competence of the University                       

in the area of the new program. 

New educational programs canôt be initiated only by the leadership of the University                 

or its faculties, but also by research groups or even employers and social partners.                       

The initiators introduce a brief description of the idea of a new program to the university 

administration, which preliminary discusses it perspective and preparedness                              

of the University to implement it. When decision is made  to develop the proposed 

program, a working group carries out specific work on the development of the new 

program. Working groups includes leading researchers on the profile in generated 

program, as well representatives of student organizations and social partners. 

It is necessary procedure to do investigation in demand of the a educational program 

and its graduates in the labor market. This is done by a sociological survey of potential 

employers and exploring strategic documents, by which it is possible to judge about                     

the tendencies of further development of the field of activity in which study program                   

will be developed. Of course, it takes into account the presence of similar programs                     

at other universities. 
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Figure 1 Process of development of new study program 

The positive results of the program demand investigation in the labor market allow                

to proceed to the next development phase. It is the study of required professional 

competences, also the definition of social and personal competences, needed by graduates 

for developing personalities and active members of society. These investigations                         

are carried out by interviewing representatives of various interest groups. The investigation 

outcome on needed competencies for graduates is the basis for determining the study goals 

and the study outcomes, which students must achieve studying program. Program content 

is built according to the goals and learning outcomes what determines study subjects                    

and study methods, the form and structure of teaching.  

New educational programs are developed according to the procedure of accreditation 

agency, taking into account the general requirements for educational programs approved 

by the Minister of Education and Science of Lithuania, as well as other documents                     

of the recommendation character. 
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Developed educational programs are discussed at the Council of the Faculty, approved 

by the University Senate and submitted for the accreditation to the Center for Quality 

Assessment in Higher Education. Accredited program is recorded in the national register      

of educational programs. Over the past 3 years the University has developed 9 new 

educational programs, of which 8 were accredited. 

Improving of study programs. With the changing internal and external conditions 

delivered study program periodically becomes the target for the improvement. According 

to the quality assurance system each high school must develop the management system               

of study program improvement (separately from the management of organization                      

of learning processes). At the University this function is performed by the committees                   

of study programs. Committees are established for each running program by its leading 

researchers, representatives of the University administration, also representatives                        

of student organizations and employers. 

The Committee of the educational program: 

¶ Evaluate study subjects (lecturer competence, methodical supply, methods                      

of teaching, students and graduates satisfaction, etc.); 

¶ Every year collects proposals of employers, teachers, students, social partners, 

discus them and, if necessary, develops project of program improvement;  

¶ According to the established procedure systematically perform self-evaluation              

of study program before its external evaluation by the international group                         

of experts. 

Study program improvement project prepared by program committee is discussed                    

at the Council of the Faculty. If it is assumed to be changes in the structure of the program 

(for example, introduction of new study subjects), it must be approved by the Senate                     

of the University. In cases where is a plan to change more than 30 credits, it is necessary    

to contact the accreditation agency and re-pass accreditation procedure.  

Providing feedback on study quality assurance processes 

Feedback is guaranteed by carrying out social survey of students, employers                      

and graduates. The University has been using social survey system (paper form                        

and electronic form questionnaires; organisational schemes) for ten years. 

The following surveys of students are carried out: 

¶ Questionnaire for the students of bachelor programmes during first studying 

months. The aim of the questionnaire is to reveal expectations and motivation                

of new students. 

¶ Questionnaire for the students after finishing a subject course. The aim                    

of the questionnaire is to find out studentsô opinion about subject content, subject 

scope and subject teaching (his/her teaching methods, organisation of individual 

work, evaluation criteria of knowledge and skills etc.). Also the questionnaire aims 

to find out if a study subject is relevant. 

¶ Questionnaire for students who participated in student exchange programmes.    

The aim of the questionnaire is to find out studentsô opinion about the study quality 

abroad and the organisation quality of a student exchange; 

¶ Questionnaire for students who undertook a traineeship. The aim                                

of the questionnaire is to find out studentsô opinion about the quality of traineeship 

location, if students acquired useful practical skills during a traineeship. 
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¶ Questionnaire for students who defended their degree theses. The aim                         

of the questionnaire is to find out if the graduates are satisfied with studies                

and overall study quality. Also the questionnaire aims to find out if the graduates 

feel prepared for a professional life. 

Teachers are questioned twice a year. The aim of the questionnaires is to find out 

teachersô opinion about the administration of study process, necessary means                           

for improvement of study quality. 

The following surveys of graduates are carried out: 

¶ Telephone survey of the graduates who finished the University 6 months ago.                

The aim of the survey is to find out about studentsô carrier after graduation.                   

This type of survey will not be carried out from 2016, because it will be replaced 

by the national graduate career monitoring for all Lithuania universities. 

¶ Occasional questioning of graduates at the graduates meetings. The aim                    

of the questionnaire is to find out graduatesô opinion about study programmes that 

they completed. Studentsô advice is very important for improving quality of study 

programmes. 

Social surveys are carried out by University departments, academic units and Study 

Quality and Innovation Centre. Survey results are used for improving of study 

programmes, organisation of study process, evaluation of teachers and for strategic 

planning.   

2.2.4. External Quality Assessment of Study Programmes 

The initiative to create external quality assessment system of study programmes was 

expressed by the Ministry of Education and Science and several scientists. The process              

of creation has started after restoration of independence of Lithuania. The system was 

created by learning experience of West European countries (France, Denmark)                             

and post-Soviet states (Czeck Republic, Hungary). 

External quality evaluation and accreditation in Lithuania is performed by the Centre 

for Quality Assessment in Higher Education (SKVC). The Centre is an independent public 

agency established in 1995 by the Ministry of Education and Science. SKVC has started its 

activity in 1997. In 2012 Centre has pasted international accreditation. 

The present external quality assessment system of study programmes is based on ESG 

(Standards and guidelines for quality assurance in the European Higher Education Area) 

which was submitted at the European Ministers of Education meeting in Bergen in May 

2005. The aim of the system is dual. First, it seeks to perform accreditation of study 

programmes and second, to consult higher education institutions about the improvement    

of study quality. 

Eternal quality assessment system of study process can be subdivided into three main 

parts:  

Evaluation of new study programmes. For the accreditation of a new programme             

a higher education institution should present SKVC a description of a new programme that 

complies with the established methodology. A new study programme is evaluated                   

by experts. If a higher education institution has accredited programmes in the study field             

of a new programme, experts do not need to visit a higher education institution. In such              

a case, experts perform formal evaluation of a study programme. A new programme                    

of first cycle is accredited for 4 years and of second cycle ï 2 years. 
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Evaluation of current study programmes. All study programmes are accredited             

at least once every 6 years. Higher education institutions have a right to choose                

an accreditation agency. They may apply to all officially functioning agencies in Europe. 

In Lithuania approximately 10 percent of study programmes are accredited by foreign 

agencies and the rest are accredited by SKVC. To accredit a programme a higher education 

institution should present to agency the self-evaluation report of a programme and other 

appendices. The agency creates an international expert group that analyses                               

the self-evaluation report and other documents. The expert group visits a higher education 

institution, meets with the programmeôs committee, teachers, students, graduates                 

and employers. 

Programmes are evaluated by the experts in the following fields: 

¶ programme aims and learning outcomes; 

¶ Curriculum design; 

¶ teaching staff; 

¶ facilities and learning resources; 

¶ study process and students performance assessment; 

¶ program management. 

Each evaluation area is assessed on a 4-point scale. Taking into account the total 

amount of points, the evaluated study programme may be accredited for 6 years or 3 years 

or not accredited. 

The final decision on programme accreditation is done by the Council                                

of the Accreditation Agency. 

Expertôs recommendations based on the assessment results of the study programme                 

are very important for the improvement of a study programme. 

The University has successfully passed assessment and evaluation of study 

programmes: 70 percent of programmes are accredited for 6 years. The average                        

of accredited programmes in other universities in of Lithuania is 65 percent. 

Institutional assessment and accreditation of a higher education institution.                  
This type of assessment and accreditation has been conducted in Lithuania since 2011.  

Institutional accreditation aims: 

¶ to support institutions, development of leadership and strategy (at the top level 

authority), to strengthen internal quality culture (at all levels); 

¶ to raise publicity of the university activities and its contribution to the development 

of the country, democratic and civil society and competitive economy. 

Goals of institutional accreditation are: 

¶ creating perquisites for the improvement of the activity of a university; 

¶ helping to improve quality culture; 

¶ evaluating financing of a university and efficiency of university activity; 

¶ raising publicity and accountability of the university activity; 

¶ giving recommendations about the development of a university activities. 

The Minister of Education and Science makes a decision about the accreditation                    

of a particular higher education institution.  Higher education institution should present 

SKVC the self-evaluation report of its activities. The agency nominates an international 

expert group that analyses the self-evaluation report. The expert group visits a higher 



43 

 

education institution, meets with the administration staff, teachers, students, graduates, 

employers and partners.  

Higher education institutions are evaluated in the 4 fields: 

¶ strategic management, 

¶ study quality and study process, 

¶ scientific research and scientific services, 

¶ influence on region and country development. 

If all the fields are evaluated positively, a university is accredited for 6 years.                             

If one of the fields is evaluated negatively, a university is accredited for 3 years. 

The University was accredited in 2012. All the 4 fields were evaluated positively, thus, 

the University has been accredited for 6 years. 

2.2.5. Participation of Employers in Procedures of Quality Guarantee of Educational 

Programmes 

The University is famous for strong connections with the leading national and some              

of the international agribusiness companies, companies operating in wood-processing 

industry and food sector (DeLaval, Konekesko, Rovaltra, Ikea, Vici, etc.). Generally, 

graduates of the University take positions of managers or specialists in these companies             

in Lithuania. Employers are interested in an active participation in quality guarantee 

processes because personnel quality in their companies depends on this.   

It is possible to distinguish the following forms of employer participation                          

in the processes of the internal educational quality supply:   

¶ Participation in the strategic management of the University. 3 representatives             

of employers (one of them is the Chairman) take part in the highest University 

management organ ï University Council. They take an active part in decision 

making, including quality management;   

¶ With the initiative of the management, in 2013, the University created Public 

advisory board made of 65 representatives of the employers and public persons. 

This board meets twice a year. During the meetings, important questions                   

on University activity are discussed, and ways of their solutions are placed;   

¶ Participation of employer representatives in groups involved in development               

of new educational programmes and in committees of educational programmes 

where they express interest of agribusiness in improving programmes (more 

information in Chapter 3);  

¶ Participation in opinion polls providing follow ups on quality of educational 

programmes (more information in Chapter 3); 

¶ Participation in thesis defence. In commissions of thesis defence, one-two 

representatives of employers are included;  

¶ Offer facilities for student training and educational tours;  

¶ Integration of employer representatives in the educational process. Every 

academic year, 35ï40 representatives deliver courses of lectures, offer various 

actual lectures to students; also, they make presentations of their companies;   

¶ Participation in improvement of learning conditions for students. Employers invest 

in renovation of auditoriums, laboratories and their equipment, also in publication 

of new academic literature. 12 companies are awarded the honorary title                  

of the Maecenas of University. Capital renovation of 11 auditoriums                      
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and laboratories and their equipment was performed at the expense                            

of the employers. Every year the University receives aid in the total amount of 300 

ī 350 thousand euro from the business representatives.   

The main forms of employersô participation in processes of external educational 

quality provision are the following:   

¶ Necessary insert of employersô representatives to the International expert groups 

for external evaluation and accreditation of the educational programmes.                     

The employersô representatives undergo training during which they learn                       

the evaluation methodology and ways of communication during visits to higher 

education institutions.  

¶ Participation of employersô representatives in the meetings with the International 
expert groups where they can express their opinion on graduates, advantages              

and weak points of educational programmes.   

2.2.6. Participation of Students in Procedures of Quality Guarantee of Educational 

Programmes   

Students and representing them organisations take an active part in processes                        

of provision of educational programmes quality. Studentsô Representation and Corporation 

of PhD students take an active part in the University life. These organizations are 

independently acting public organizations which have the status of a legal person.   

It is possible to distinguish the following forms of student participation:   

¶ Participation in strategic and academic management of the University.                        

The Studentsô Representation delegates one student to the highest management 

organ of the University ï University Council; one more student is selected from 

the public representatives and employers. In the University Senate, students get 30 

percent of places; so they are able to considerably affect the taken decisions 

including those on quality of educational programmes. Students also take part in 

the structure of the University administration, Faculty Councils, commission on 

lecturersô attestation, commissions on award of grants, etc.   

¶ Participation in groups developing new educational programmes and in 

committees of educational programmes where they express interests of students in 

programme improvement (more information if Chapter 3);   

¶ Participation in opinion polls providing follow ups on quality of educational 

programmes (more information in Chapter 3). Student representatives perform 

opinion polls on their own initiative about plagiary of studentsô works, 

relationships between students and lecturers and other questions on education 

quality provision.   

The main forms of student participation in processes of external education quality are 

the following:   

¶ Necessary insert of studentsô representatives to the International expert groups for 

external evaluation and accreditation of educational programmes. The studentsô 

representatives undergo training during which they learn the evaluation 

methodology and ways of communication during visits to higher education 

institutions. 
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¶ Participation of studentsô representatives in the meetings with the International 
expert groups where they can express their opinion on graduates, advantages and 

weak points of educational programmes. 
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2.3. University of Lleida (Catalonia) 

2.3.1. The higher Education System in Spain and Catalonia 

2.3.1.1. Fundamental Principles and Basic Legislation 

Spanish tertiary education is regulated by an abundant collection of constitutional 

rules, laws and royal decrees. Therefore, the Spanish higher education system is widely 

decentralized: its overview and development are shared between the national government, 

the governments of the autonomous communities and the universities themselves. General 

laws passed by the Spanish Parliament, and in all regions, are "framework" and regulate 

the division of powers between the central state apparatus and the regions in each case. 

This is a "framework" legislation has the status of an "organic law" (the highest legal level 

after the constitution, as well as the autonomy of regions). 

The central government holds the responsibility of overall co-ordination of the tertiary 

education system, the European and international representation under a unique voice                   

of the Spanish tertiary education system, and the co-ordination and control of scholarships 

and grants. 

The most important regulations which govern higher education in Spain are                         

the following: 

¶ The Spanish Constitution of 1978, which lays down the three basic principles                    

on which university legislation rests: the right of all Spaniards to education, 

academic freedom and the autonomy of universities. 

¶ The 2001 Act on Universities (Ley Org§nica de Universidades, LOU),                         

which legislates essential aspects related to university organization, administration 

and management, as well as those concerning academic organization and research.  

This law has been amended in 2007 by the Organic Law amending the LOU (Law 

4/2007, LOMLOU)  

¶ a series of Royal Decrees for the Organic Law implementation. 

The Act on Universities regulates the university system with the aim of improving                  

the quality and excellence of university education, confers more powers                                     

to the Autonomous Communities regarding higher education; increases the autonomy                    

of universities and establishes the required channels in order to strengthen the mutual 

relations between university and society. The Act on Universities states that the functions 

of the university are: the creation, development, transmission and discussion of scientific, 

technical and cultural knowledge; the education of students in order to develop 

professional activities which require the application of scientific knowledge                            

and methodology, and to develop their artistic activity; the dissemination, validation                    

and transfer of knowledge with the aim of improving culture, quality of life and economic 

development; the dissemination of knowledge and culture through the different activities ï 

not only academic ï developed by universities, and lifelong learning. 

The State regulates the conditions for obtaining, issuing and recognizing academic                  

and professional degrees, thus ensuring consistency and uniformity of the educational 

system across the country as a whole. Other processes in educational systems in Spain are 

under regional regulation, including university funding mechanisms. In accordance with 

general legal framework, the Autonomous Communities may pass their own regulations 

for education. Therefore, there may be some differences in the organization                                  
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and performance of tertiary education in different regions. However, the basic structure                 

of the Catalan tertiary education system is similar everywhere in the country.  

2.3.1.2. University Higher Education 

Although Spainôs tertiary education system consists of both university and non-

university institutions, in practice it operates less as a binary than a unitary system made up 

of university institutions only. 

The structure of Spanish universities includes four types of training units. University 

departments (facultades universitarias) ī  universities, where the theoretical non-technical 

disciplines are studied. Education covers all three cycles of higher education.  

Higher Technical School (escuelas tecnicas superiores) has, on the contrary, technical 

orientation, but also provide all three cycles of higher education.  

University schools (escuelas universitarias) have some professional guidance                             

and are able to bring the student only to the first stage of higher education.  

University colleges (colegios universitarias) as well as schools, carry out training only 

at the first level of the program. These programs are usually similar to the traditional 

university and do not give professional guidance. 

Universities have a high degree of autonomy. Both public and private universities, 

together with university centres must be registered in the Register of Universities, Centres 

and Qualifications (RUCT). Public universities are considered more prestigious than 

private.  

Public universities are made up of faculties, departments, university research institutes 

and other necessary institutions in order to carry out their duties. The responsibility                      

for administration, financial management and teaching organization is incumbent upon                   

the various governing bodies of the university. The basic principle of the organization                    

of such bodies is the participation of all the sectors involved. 

2.3.1.3. Structure of Higher Education 

The university degree structure in Spain has recently undergone a change in order                    

to adjust to the requirements of the Bologna declaration. Prior to the Bologna reform, 

Spanish universities had two types of programs: short-cycle programs that were more 

vocationally oriented and long-cycle programs that were more academic or focused                      

in professions such as lawyers, engineers or physicians. Approximately more than one 

third of students were enrolled in short-cycle programs.  

In 2010, Spain joined the European system of higher education ī the Bologna system. 

In line with the European Higher Education Area, the higher education provision organized 

into three cycles: Bachelorôs, Masterôs and Doctorate. 

Bachelorôs studies lead to the intention of a Bachelorôs degree and include a minimum 

of 240 credits, which cover both theoretical and practical training. The syllabus must have 

a minimum of 60 credits of basic training and a maximum of 60 credits of practical 

training. These studies also entail the preparation and defence of an end-of-degree project, 

which will be awarded between 6 and 30 credits. Each Bachelorôs degree obtained                     

in all directions both humanitarian and natural sciences, and social. 

Masterôs programmes lead to the awarding of a Masterôs degree and include between 

60 and 120 credits, which cover all the theoretical and practical training the student                      
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has to acquire. These studies also imply the preparation and defence of a final project, 

which will have between 6 and 30 credits. Master's programs ï specialized                                    

or multidisciplinary advanced training, academic or professional oriented. 

In order to obtain a Doctorôs degree it is necessary to go through a training period                     

as well as a period of research, both included in a Doctoral program. This program                      

is completed after submission and public defense of a doctoral thesis, consisting                        

of an original piece of research work. A Doctorôs degree is an analogue of the Russian 

graduate. The program may be of one- or two-year post-graduate education, which 

includes specialized training and employment in research activities. Access to the extent 

Doctoral program has previously received the degree of Master. 

2.3.1.4. Curriculum 

The new 2007 Royal Decree grants universities more freedom to design and propose, 

according to the established regulations, the programs and syllabuses, they consider most 

appropriate to their resources and interests, without having to stick to a previous national 

catalogue for degrees, which used to be established by the central administration in Spain. 

However, the programs offered by universities must be verified by the Council                  

of Universities and authorized by the relevant Autonomous Community, following                       

an evaluation report from the National Agency for Quality Assessment and Accreditation.  

Once the studies have been verified and accredited, the studies must be registered                     

in the Registry of Universities, Centres and Degrees (RUCT) as mandatory requisite                       

to obtain the official validity throughout Spain. 

The guidelines to be followed by each university in the design of their study programs 

are:  

¶ Each program must have a workload of at least 60 ECTS credits basic training,                  

36 of which have to be linked to some of the areas included in the knowledge 

branch to which the program belongs. These areas are further specified into 

subjects, with a minimum of 6 ECTS credits each, need to be taken during the first 

half of the program.  

¶ The remaining credits to complete the 60 compulsory ones are related to basic 

training and must be earned through basic subjects from the same branch                        

or knowledge or from a different one, or through other areas, provided that they 

are basic for the initial training of the student or they have a cross-curricular 

nature. 

¶ In the final stage of the program students have to do Bachelor's project, which                  

is valued between 6 and 60 ECTS credits. The goal of this project is to assess                     

the acquisition of competences associated to the degree.  

¶ Students may receive accreditation of ECTS credits (up to 6) for participation                   

in a series of activities at university, related to the area of culture, sports, studentsô 

representation, solidarity and cooperation. 

2.3.1.5. Teaching Methods 

Universities follow the principle of autonomy to decide on methodology. To be more 

precise, university departments are the basic bodies in charge of both teaching and research 

of their respective areas of knowledge. They are responsible for the planning                               

and coordination of the curriculum and of research activity at universities. In practice, 
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teachers are free to make use of the teaching methods and pedagogical resources they 

consider more appropriate.  

In general, teachers employ different teaching methods at university, lectures                       

are the most common practice, although it becomes more and more common to resort                     

to the other types of activities, such as seminars, cooperative work and learning based                   

on problem-solving activities, project-based learning, etc. Practical classes (for example, 

laboratory or computer practices) are very frequent in experimental science studies.  

The use of the information and communication technologies (ICT) in the classroom                 

is quite frequent. Most universities have technology support services for teachers, to help 

them devise multimedia materials and to encourage their use of ICTs. Digital presentations 

or overhead projectors are also common practice, as well as the usage of videos, computer-

assisted learning, etc. Great additions are:  teacher-student communication over                  

the Internet or over virtual classrooms, online platforms, virtual spaces for specific 

subjects, websites, and so on. 

2.3.2. Agricultural Higher Education in Catalonia 

The university system in Catalonia includes 7 state universities, 4 private universities 

and the Virtual University. Also, there is the Open University of Catalonia, a distance-

learning university, with an enrollment of over 41,000 students. Total number of students 

enrolled in Catalan universities is about 25,000 (15% of the total population in Catalonia). 

There are 26300 professors. The numbers of training programs for bachelors, masters, 

doctors are about 1300. 

The number of life and health sciences degrees in Catalonia has grown significantly 

over the past years, both at universities and business schools, in order to meet the needs                  

of a sector that is becoming one of the main driving forces of the economy.                               

From the 12 universities in Catalonia, ten offer degrees in this field, although nearly 60% 

of all these degrees are concentrated at the University of Barcelona (UB), the Autonomous 

University of Barcelona (UAB) and the Polytechnic University of Catalonia (UPC). 

Biotechnology degrees are offered at six of the ten universities. 

The Programs in the field of Agricultural Science are offered to the students                      

in Catalonia. Following bachelors degrees related to life and health sciences are offered                 

at Catalan universities:  Agricultural and food engineering, Agricultural engineering, 

Animal science and health, Biotechnology, Environmental and Landscape Engineering, 

Food engineering, Food science and technology, etc. 

The following masters and postgraduate degrees related to life and health sciences                   

are offered at Catalan universities and business schools (data from 2012-2013 school 

years): Agronomic engineering, Animal breeding and reproductive biotechnology, 

Environmental agrobiology, Food safety, Plant breeding, etc. 

2.3.3. Short Information about the University of Lleida 

The University of Lleida is a public university based in Lleida (Catalonia), Spain.                    

It is the first university in Catalonia. The origins of the University of Lleida (UdL) date 

back to the end of the 13th century, between 1297 and 1301. However, it was not until 

1968 that university studies in Lleida were effectively re-established: Law was introduced 

in 1968, Agricultural Engineering in 1972, Arts and Philosophy in 1975, and Medicine 

in 1977. 
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On 12th December 1991, the Catalan Parliament passed an act for the creation                         

of the University of Lleida. 

UdL today is considered to be dynamic, innovative and modern university with                     

an approximate number of 9,650 students and 750 teachers. UdL is a university                          

of reference in the agri-food and forestry fields, but it offers a wide array of quality 

training in Arts and Humanities, Human and Animal Health Sciences and the Social 

Sciences, as well as in Tourism, Education and Social Work. 

The UdL is made up of seven faculties and schools: Faculty of Arts (Facultad 

de Letras) , Faculty of Law and Economics (Facultad de Derecho y Econom²a) , Faculty 

of Education (Facultad de Ciencias de la Educaci·n), Psychology and Social Worker, 

Faculty of Medicine (Facultad de Medicina), Faculty of Nursing (Facultad de Enfermer²a), 

School of Agrifood and Forestry Science and Engineering (ETSEA), Polytechnic School 

(Escuela Polit®cnica Superior), Affiliated Schools: National Physical Education Institute                

of Catalonia (INEFC),  University School of Industrial Relations, University School 

of Tourism ñTerres de Lleidaò, University School of Tourism in Manresa. 

School of Agricultural Engineering (www.etsea.udl.cat) at the University of Lleida     

(the ETSEA) was created in 1972 within the framework of the present Polytechnic 

University of Catalonia for the Agricultural Engineering studies. It belongs                                

to the University of Lleida since 1992. Its students come from many different places                     

and between 10 and 50% of them, depending on the degree or diploma, come from places 

outside Catalonia. 

The ETSEA is the main agrifood and forestry campus in Catalonia and one of the most 

important in Spain, as the following figures show: 1700 students, 200 lecturers, 5 bachelor 

diplomas, 10 master diplomas, 7 departments, and 16 consolidated research groups. 

The researches carried out in the ETSEA have been recognized for their quality                     

in all agricultural areas: plant, forestry and animal production; food science                               

and technology, and biotechnology. The ETSEA offers the highest quality teaching, 

adapted to the European Higher Education Area, taught by nationally and internationally 

recognized lecturers and researchers. The laboratories and seminars have been adapted                  

to new technologies, allowing for theoretical lectures and practical activities in small 

groups, and for a continuous assessment of the teaching and learning process. 

Campus of the UdL is 3 km away from the city of Lleida, in the middle                             

of an agricultural area. Its location in an agricultural environment allows for a practical 

training in contact with real agri-food and forest problems. 

Fields of study in ETSEA: Agricultural Sciences, Forestry, Food Technology, Animal 

Husbandry, Biotechnology.  

All the bachelor degrees have a duration of 4 years (240 credits): 

¶ Agricultural and Food Engineering, 

¶ Animal Science and Health, 

¶ Biotechnology, 

¶ Food Science and Technology, 

¶ Forest Engineering; 

5 Masterôs Agri-food Science and Technology: 

¶ Agri-food Systems by Research, 

¶ Agronomic Engineering, 
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¶ Integrated Pest Management, 

¶ Management and Innovation in the Food Industry, 

¶ Plant Breeding, 

¶ Soil and Water Management, 

¶ Swine Health and Production;  

Doctorate: 

¶ Agricultural, Forestry, and Food Systems, 

¶ Agri-food Science and Technology. 

2.3.4. Internal Quality Assurance system (IQA) for Agricultural Programs 

Internal Quality System of UdL is based on European standards and guidelines                     

for internal quality assurance are established in the document of the European Association 

for Quality Assurance in Higher Education (ENQA).  

Standard 1: Universities must develop a Policy and procedures for quality assurance: 

UdL has developed Quality Manual and Procedures Manual. These documents were 

approved by the university, certified by the Quality Agency of Catalonia and are public                      

in the web of UdL. 

Main ideas of these Manuals are: 

¶ continuously improving, 

¶ participation of professors, students and administrative staff. 

Each School and Faculty has its own Internal Quality Assurance System.Every year 

there is a follow-up of all the procedures at the level of degree, faculty and university. 

Standard 2: Approval, monitoring and periodic review of programs and awards. 

AQU Catalunya has promoted the annual follow up of every degree (bachelor, master 

and doctorate). 

In UdL every year, each school and degree makes a report about the results                         

of the academic year. There are annual reports of these follow-up, based on indicators, 

surveys and qualitative information. The main objective is to check if students are learning 

as was planned. 

The result of this analysis is the development of the annual improvement plan. 

Annual reports are done by the program manager and vice dean, annual improvement plan 

is made by the Dean of the Faculty. The structure of the annual report corresponds                       

to the assessment criteria 6 external accreditation for each school or degree: 

1) Quality of the program. 

2) Public information. 

3) The internal quality assurance system. 

4) The quality of the teaching staff. 

5) Learning resources and students support. 

6) Academic results. 

The annual report is discussed and approved by the Quality Committee of each School. 

The Quality Committee consists of the ʩoordinators, vice dean, professors, students, 

administrative staff. 



52 

 

The results of the annual follow up for each degree and of the annual follow                         

up of the quality procedures of the School are affecting on enrolment procedure, tutoring 

procedure, practical placement procedure, mobility procedure, and other. 

The rector's budget provides for the implementation of the school improvement plan 

Annual. 

Standard 3: Assessment of students: Students should be assessed using published 

criteria, regulations and procedures which are applied consistently. 

ETCS credits measure the time required by students to acquire the competences 

established in the curriculum. Each credit ranges from 25 to 30 hours devoted to learning, 

which include not only in-class activities, but also study time, seminars, completion                     

of tasks assigned, and so on. In order to obtain the credits in each subject, students must 

pass examinations or any other established assessment procedure. 

There is a public web site for each bachelor and master with an Academic Guide                  

for each subject/course: content of the subject, learning activities, calendar, evaluation 

activities, assessment procedures and criteria. 

Standard 4: Quality assurance of teaching staff. Educational institutions should 

develop mechanisms and criteria for evaluating competence of teachers. These criteria 

should be available to those undertaking external reviews, and reflected in the reports. 

Institutions should have methods to satisfy themselves that staff involved in teaching 

of the students is qualified and competent to do so. 

In 2004 the university approved the Teaching Assessment Manual of the University                 

of Lleida to evaluate the quality of the teaching activity of every professor. ɽach professor 

is evaluated every 5 years.It is not compulsory, but a good evaluation implies ʨossible 

Quality Award for the best professors and a salary increase. 

Teaching assessment is based on internal criteria that must be accredited by a Quality 

Agency. AQU Catalunya has approved some criteria for the evaluation of teaching staff. 

 There are 5 criteria for the evaluation of teaching staff:  

¶ Self evaluation, 

¶ Evaluation by the department and the faculty, 

¶ Academic results of students, 

¶ Satisfaction of students, 

¶ Professional development (teaching coordination, teaching materials, academic 

training, etc). 

The university evaluation committee oversees and provides process. 

In 2014 the university assessed 194 professors. Two of them were considered the best 

because they had the highest possible rates in all the criteria. 

Standard 5: Learning resources and student support. 

Institutions should ensure that the resources available for the support of student 

learning are adequate and appropriate for each program offered. 

Learning resources and student support are available, adequate and timely. In addition 

to their teachers, students rely on a range of assisting resources their learning assist such       

as libraries or computing facilities. Students have the opportunity to express their opinions 

about the services and resources allocated to them for teaching, students' opinions about 

the allocated resources are documented. 
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Standard 6: Information systems. 

Institutions should ensure that they collect, analyze and use relevant information                  

for the effective management of their programs of study and other activities. 

UdL has design and develop a Data warehouse to provide all the indicators                   

for the managers and academic responsible. 

Satisfaction surveys are as much important as indicators. UdL collect opinion                    

from ī students, professors, and administrative staff (on course). 

The surveys included in the Quality Assurance System of UdL are: 

STUDENTS, surveys on teaching the subjects and their professors, internships surveys 

conducted outside the university, surveys about visiting universities outside of the EU,                

the survey when the studies have finished, survey to find out what has been the 

professional integration of university (3 years after completion ); 

PROFESSOR: surveys of their opinion about the whole program of internships; 

ENTERPRISES which have trainees: survey opinion about student learning                         

and the internship program.     

Standard 7: Public information: Institutions should regularly publish up to date, 

impartial and objective information, both quantitative and qualitative, about the programs 

and awards they are offering. 

UdL's degree web site. Goals: 

¶ Give all the information that a student needs to make the decision about enrolment,  

¶ Social accountability: academic results. 

Quality Office publishes on a web site all the Follow up reports. 

Another factor in improving the internal quality assurance of education                               

is the involvement of staff of the University in the activities of the quality assurance 

system. There are many people directly involved in the internal assessment every year: 

¶ 120 academic responsible in the Schools, 

¶ 80 Students Quality Committee, 

¶ 80 professorôs Quality Committee, 

¶ 9 Administrative Staff. 

Quality Office at University of Lleida has the following strategic functions: 

¶ Internal and external communication and projection, 

¶ Training staff, 

¶ planning activity of the quality office, 

¶ design tools to support tools and degrees. 

Quality Office at University of Lleida has the key programs: 

¶ teaching assessment, 

¶ quality assurance system, 

¶ surveys, 

¶ training courses, 

¶ data warehouse platforms, 

¶ decision support information, 

¶ sending coordination data. 
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Quality Office at University of Lleida  has the support functions: 

¶ incident monitoring/ quality reports, 

¶ monitoring procedures, 

¶ collaborating in commissions, 

¶ coordinators's degree program, 

¶ quality systems documentation degrees portfolio, 

¶ fi le management, 

¶ economic management. 

Agro-food Technological and Science Park of Lleida. The City Council of Lleida,                    

in conjunction with the University of Lleida decided to create the Agro-food Technological 

and Science Park of Lleida in 2005 with the aim of rendering the economic activity                    

in the area dynamic and also offering the opportunity to increase competitiveness                     

in the entrepreneurial tissue through innovation and knowledge transfer with the academia 

and science world. The Agro-food Technological and Science Park of Lleida is a strategic 

and ambitious project for Lleida, based on innovation, quality, specialization, dynamism, 

scientific and academic prestige and a clear vocation of leadership. At present the park                     

has 18 companies, 1 incubator with 21 companies and 3 spin-offs and 750 graduates                  

and researchers that work there. 

 The Agro-food Technological and Science Park of Lleida was created with                         

the intention to become one of the main science and technology platforms in the field                    

of agro-food in Spain and also to become an innovation centre that is able to attract 

technology-based companies. 

2.3.5. External Quality Assurance system (EQA) for Agricultural Programs 

The problem of the quality of education in Spanish law is regulated by the Uniform 

(organic) law on the quality of education (ç Ley Org§nica de Calidad de la Educaci·nè 

(LOCE)) from 2002. 

Standards of teaching are controlled at the state level. To this end, the Ministry                        

of Education and Culture of Spain created the National Institute for Quality                              

and Evaluation, which monitors the level of educational services. 

The Catalan University Quality Assurance Agency, AQU Catalunya, is the main 

instrument for the promotion and the evaluation of quality in the Catalan higher education 

system. It was legally established in 1996 as a result of agreement signed by the Catalan 

public universities and autonomous Catalan government. AQU Catalunya has achieved 

European and international recognition. It is also a founding member of the European 

Association for Quality Assurance in Higher Education (ENQA) and was accepted                      

in the European Quality Assurance Register for Higher Education (EQAR). 

The passing of the Catalan Universities Act (LUC), in 2003, AQU Catalunya scope                 

of action extended to the certification and accreditation of institutions and university 

teaching staff. At present, the quality of individual university researchers and research 

groups are evaluated by the Catalan government. AQU (the Quality Assurance Agency                 

for Catalan Universities) performs assessment, accreditation and certification                   

for universities with respect to teaching, research and programs.  

WINDATT is a public accessible website which is managed by AQU Catalonia.                    

This website provides indicators needed for the assessment and monitoring                                

of the programs of the university system of Catalonia. In WINDATT the performance 
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indicators are grouped into 3 levels: 1. Catalonia total, 2. Each university total, 3. level                    

of degree. 

The accreditation procedures must include selfȤdocumentation/Ȥevaluation                      

by the higher education institution and external review (as a rule on site). 

Areas involved in the accreditation process: Quality department, schools and facilities, 

government team, bachelors and masters, coordinators, AQU Catalunya. 

The internal organization of the accreditation process in UDL: 

¶ The improvement the publicity of the academic and research experience                           

of professors, to publish on the web a good summary of professors. 

¶ Professors must systematically collect exams and practical work of theirs students 

in electronic support. 

¶ The design of a procedure is to collect all the facts (evidences) that are needed                 

in the accreditation. 

 Peculiarities of procedures for Agricultural programs. The procedure                           

for the reaccreditation of recognized Bachelor's, Master's and doctoral degrees for courses 

run by universities in Catalonia has been published in the Official Bulletin (DOGC)                   

of the Government of Catalonia. 

Applications for the reaccreditation of each recognized degree program must use                     

the standard form, be duly signed by the rector or corresponding body with authority          

in the university where the study program is run, and sent to the Directorate General                    

for Universities via the Catalan authorities' online EACAT extranet. 

Applications will then be referred by the Directorate General for Universities to AQU 

Catalunya for assessment in accordance with article 27b of Royal Decree 1393/2007,                    

29 October, on the academic governance of recognized programs and awards. 

The closing date for reaccreditation is all year-round. Universities should submit their 

applications to start the procedure at least six months before the reaccreditation deadline. 

In order for accreditation to remain current, programs must obtain a positive 

accreditation report subsequent to verification that the corresponding curriculum is being 

followed according to the initial project, which involves a review that must include a site 

visit to the institution. 

The accreditation of Bachelor and Master's degree courses is a unique element                     

in the university's continuous improvement strategy, and the process takes into 

consideration the following sources of information: 

¶ The progress reports on degree courses produced by the bodies/individuals stated 

in each university's IQAS and referred to AQU Catalunya. 

¶ An evaluation report produced by AQU Catalunya throughout the year includes     

on the progress reports. 

¶ External review reports on degree programs issued by the external review team, 

described in the previous section. 

Formal accreditation of recognized degrees will be issued by the corresponding 

Accreditation Panel set up by AQU Catalunya. 
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2.3.6. Employerôs Participation in IQA and EQA Procedures of a Program Accreditation 

In 2000, AQU Catalunya and the seven public Catalan universities (including UDL) 

agreed to an ambitious project to carry out a transversal assessment of university graduate 

placement in the labour market. This project involved three main processes: 

1) The establishing of a frame of reference for the evaluation of the state of graduate 

placement according to the different forms of university education in Catalonia, 

Spain and Europe. 

2) Preparation of a methodology to assess the process of university graduate 

placement in the labour market. 

3) A survey on graduate placement and the collection of information. 

One overarching aspect of the project was an evaluation of the labour market outcomes 

of graduates, which had a two-fold objective, the drawing up of plans to enhance                          

the process itself in the universities and its usefulness in decision-making for each degree 

course, according to the survey results. 

Given the importance of the survey as an instrument, periodic repetition and gathering 

of information were estimated to be a positive way of establishing records that would show 

the ongoing development of graduate placement and allow for the analysis of trends. 

AQU Catalunya had been performed five studies on the labour market outcomes                    

of graduates from higher education institutions in Catalonia, based on a survey carried                  

out once every three years (2001, 2005, 2008, 2011, and 2014). The entire university 

system in Catalonia, including both public and private institutions, was covered in the each 

survey. The main objective of surveys is to compile significant information at degree 

programme level for the purposes of curriculum enhancement. 

The survey asks about employment (employment/unemployment rate, the time taken 

by graduates to find their first job, ways of gaining employment, job environment, job 

sectors, etc.), job quality (if they are working in the same field as their university studies, 

job duties, contractual factors, job security, annual salary, job satisfaction, etc.)                          

and satisfaction with their university studies (skills acquired, job usefulness, if they would 

take the same degree again, mobility, etc.). 

The fifth AQU survey of graduate labour market outcomes has been carried out with 

the backing and cooperation of the boards of trustees of the Catalan public universities 

with the private universities. 

New developments in survey 2014 are that the survey population was 50% larger than 

it was for the last survey in 2011, as the survey includes Master's degree courses,                         

and for the first time the internet is to used to collect data on international Master's                     

and doctorate/PhD degree programmes (3,036 persones); the rest of the survey was carried 

out by telephone. 

The cohorts to be studied are: undergraduate (graduates who completed their studies                

in 2010, with the exception of Medicine, where the year of completion was 2007), Master's 

(included for the first time in 2014 survey) graduates who completed their studies in 2010 

and 2011), and doctorates/PhDs (who completed their studies in 2009 and 2010). 

The study analyses the employment outcomes of 17,337 graduates, which represents 

55% of the total of 31,279 who graduated at the end of the 2009-2010 academic year,                   

with a sampling error of 0.51%.  
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The 2014 study is one of the most representatives of its type on the quality                    

of the employment outcomes of the graduate population in Europe. 

All participating universities collaborated in the design of the study. 

It was the highly representative reference population (three years after graduates 

completed their studies). 

The transparency of the results can be accessed on the AQU Catalunya website                     

and the WINDDAT portal (http://winddat.aqu.cat). It is one of the most transparent studies 

at international level. 

Emphasis was placed on training and employment of graduates and employment rates. 

The intention is for the survey to serve as a useful instrument for improvement; although 

the universities can do little about the job situation, it is possible for them to enhance 

student employability. 

The regularity of the surveys. It is this regularity that enables changes due to both 

circumstantial or structural situations to be pinpointed, and also the factor of change                    

to be identified (changes in university education, the situation in the labour market, etc.). 

The ownership of the data, which belong to the universities and are available, in their 

entirety, to the academic community. 

With more than 55,000 entries, Catalunya has one of the most complete and extensive 

databases in Europe on the entry into the labour market of the graduate population,                   

and there is already a considerable body of work that has been produced from studies that 

have used these data and figures. 

2.3.7. Studentôs Participation in IQA and EQA Procedures of Agricultural Programs 

The EHEA recognises students as full members of the university community                    

and provides for their participation in the organisation and educational content                           

of universities and the activities of other higher education institutions. 

From the very beginning when AQU Catalunya began its review activities, account has 

been taken of the presence of students in internal quality assurance processes and, since 

2005, in the external stage of evaluation. In this respect, all institutional and programme 

reviews carried out by the Agency involve the participation of students. 

To encourage this participation, AQU Catalunya, together with the universities, 

promotes the training of students in university quality through the quality assurance course 

programme. In this programme of courses, students obtain knowledge and skills that 

enable them to be satisfactorily involved in quality assurance systems and university 

evaluation and enhancement processes. Students that pass the course are entered                           

in the AQU database of experts and may be appointed to review panels. Total                           

of the trained students for 2005-2012 made 304, from UDL 16 students were trained. 

The AQU Student Commission was set up in 2010 to widen and systemise                            

the participation of students in AQU Catalunya's review activities, advice the Agency                    

on projects with a direct impact on the student body, and participate in producing studies 

of interest to the student body. 

This commission, made up solely of students from Catalan universities, participates                   

in projects involving training and information for the student body on the quality                       

of the higher education system in Catalonia and promotes cooperation and collaboration 

with European student associations and bodies within the framework of the EHEA. 
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AQU Catalunya and the Catalan universities have jointly carried out a survey every 

three years since 2001 on graduate labour market outcomes to establish, amongst other 

things, the time taken, the quality and ways that graduates acquire entry to the labour 

market, and also to establish their degree of satisfaction with their undergraduate studies. 

2.3.8. Recommendations for Use of European Experience in Creating Professional                         

and Public Accreditation of Agricultural Programs Profile 

In the Russian Federation evaluation of education quality in higher education through 

accreditation procedures are legally due and binding. This applies to all types                      

of universities, including agricultural. However, the comparative analysis of the European 

experience, for example, AQU Catalunya and UDL, allows you to highlight positive 

aspects of the existing practices of quality assurance of educational programmes. The use 

of certain forms and mechanisms of education quality assessment in higher education,                   

on the basis of this good practice will contribute to the improvement of the Russian system 

of quality assurance of education. It is recommended, based on the foregoing,                            

the following forms and mechanisms of quality assurance of agricultural profile:  

¶ amplification of an internal system of quality assurance through continuous 

comprehensive monitoring of all indicators and the involvement of all stakeholders 

(students, teachers, administration);  

¶ more active involvement of employers in the process of external quality 

assessment of educational programs, including through the establishment                             

of a mechanism for public accreditation; 

¶ increase participation of students in internal quality assurance processes,                            

and also in the external quality assessment, through training and inclusion                                

in the composition of evaluation committees;  

¶ systematic research on the quality of the system of agricultural education. 
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2.4 Higher Education in Estonia 

2.4.1. General Organisation 

2.4.1.1. General Organisation of Higher Education in Estonia 

Higher education in Estonia is regulated by the following legislation:                                  

the Republic of Estonia Education Act, the Universities Act, the Private Schools Act,              

the Institutions of Professional Higher Education Act, the Vocational Education 

Institutions Act, and the Standard of Higher Education. 

As of academic year 2002/2003, the higher education system comprises three cycles, 

following the Bachelor-Master-PhD model of the European Higher Education Area. 

Universities provide professional higher education, bachelorôs, masterôs and doctoral 

programmes. Professional higher education institutions and some vocational education 

institutions provide professional higher education. A professional higher education 

institution may also provide masterôs programmes. In terms of ownership, institutions             

are divided into state, public and private institutions. 

 

Figure 2 General organization of higher education in Estonia 

As of 1 January 2012, higher education programmes may be provided only                      

if the quality of the respective study programme group has been assessed                               

and the Government of the Republic has granted a license to provide instruction                        

in the respective group. Annex 3 to Regulation no. 178 of the Government of the Republic                 

of 18 December 2008 ñStandard of Higher Educationò sets out the study programme 

groups and cycles of higher education where educational institutions have the right                    
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to provide instruction. The right to provide instruction involves the right to issue national 

diplomas. 

2.4.1.2. Quality Assessment 

Since 2009, higher education quality has been assessed by Eesti K»rghariduse 

Kvaliteediagentuur (Estonian Higher Education Quality Agency), an independent agency. 

2.4.1.2.1. Institutional Accreditation 

Institutional accreditation focuses on the internal quality assurance system                     

of the educational institution and the functionality thereof, incl. the fulfilment of the tasks, 

duties and functions of the educational institution, the compliance of the management 

system with the goals and development plan of the higher education institution. 

Higher education institutions are required to undergo institutional accreditation once 

every seven years, but if the Agency has detected any defects in the previous accreditation, 

it may grant a term of up to three years and during the term the educational institution must 

undergo the institutional accreditation again. The decision on institutional accreditation 

will be made by the Assessment Council of the Agency. 

2.4.1.2.2. Quality Assessment of Study Programme Groups 

Since 2010, the quality of study programme groups has been assessed instead                

of the former assessment of study programmes. Quality assessment involves assessment            

of the compliance of study programmes, teaching and study-related development efforts 

based thereon with legislation, national and international standards and developments                

the study programme, study programme development, availability of resources, the study 

process, teaching staff and students are assessed. 

Quality assessment takes place once every seven years, unless the Agency                        

has established a term of up to three years based on the results of quality assessment.                

The result of quality assessment is a decision made by the Assessment Council                   

of the Agency. 

2.4.1.3. Admission Requirements 

The requirement for access to higher education is secondary education, certified                    

by G¿mnaasiumi l»putunnistus (Upper Secondary School Leaving Certificate), 

L»putunnistus kutsekeskhariduse omandamise kohta (Certificate of Vocational Secondary 

Education) the corresponding qualifications of earlier education systems, and foreign 

qualifications giving access to higher education. The G¿mnaasiumi l»putunnistus is issued 

after 12 years of schooling (9 years of basic education and 3 years of general upper 

secondary education). In order to complete general upper secondary education                       

it is necessary to take national examinations certified with the national examination 

certificate. 

A higher education institution may introduce further admission requirements, such                  

as entrance examinations, minimum scores of national examinations, interviews, etc. 

2.4.1.4. Credit System 

Student workload is measured in credits. As of academic year 2009/2010, the European 

Credit Transfer and Accumulation System (ECTS) has officially been in use. One ECTS 

credit corresponds to 26 hours of work by a student. The workload of one academic year    

is 1560 hours, which corresponds to 60 ECTS credits. 
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2.4.1.5. Higher Education Programmes and Qualifications 

Professional Higher Education Programmes 

Professional higher education is higher education of the first cycle, the purpose                   

of which is to acquire the competencies necessary for working in a certain profession              

or for continuing studies at the masterôs level. The nominal duration of programmes               

is 3 to 4 years (180-240 ECTS credits). Midwifery studies and specialised nursing studies 

last 4.5 years (270 ECTS credits). The qualification awarded upon completion                    

of the programme is rakendusk»rghariduse diplom (Diploma of Professional Higher 

Education) (a greyish-blue diploma form marked E). The qualification gives access                   

to masterôs programmes. 

Bachelorôs Programmes 

Bachelorôs programmes are first-cycle higher education programmes. The purpose             

of bachelor studies is to broaden the scope of general education, to develop the basic 

knowledge and skills required for a certain field of study necessary for continuing                

at the masterôs level or for access to the labour market. The nominal duration                          

of the programmes is generally 3 years (180 ECTS credits). As an exception, it may                           

be up to 4 years (240 ECTS credits). The qualification awarded upon completion                   

of the programme is bakalaureus (bachelorôs degree) (a greenish-yellow diploma                  

form marked L). The qualification gives access to masterôs programmes. 

Masterôs Programmes 

Masterôs programmes are second-cycle higher education programmes. The purpose              

of masterôs level studies is to develop the knowledge and skills required for a certain field 

of study and to acquire the necessary competences in order to enter the labour market               

or to continue studies at the doctoral level. The access requirement is a first-cycle higher 

education qualification. The nominal duration of the programmes is 1 to 2 years (60-120 

ECTS credits), but with the first-cycle studies it is at least five years (300 ECTS credits). 

The qualification awarded upon completion of a masterôs degree programme is magister 

(masterôs degree) (a silvery diploma form marked M). The qualification gives access                

to doctoral programmes. 

Integrated Bachelorôs and Masterôs Programmes 

Integrated bachelorôs and masterôs programmes comprise both basic and specialised 

studies. Such long-cycle programmes are offered in the fields of medicine, veterinary 

medicine, pharmacy, dentistry, architecture, civil engineering, and class-teacher training. 

The nominal duration of programmes in medicine and veterinary medicine is 6 years              

(360 ECTS credits). The nominal duration of other programmes is 5 years (300 ECTS 

credits). 

The graduates receive a qualification (a silvery diploma form marked M) certifying      

the completion of the integrated study programme. The graduates of a pharmacy, 

architecture, civil engineering and class teacher training programme are awarded a degree 

of magister (masterôs degree). The graduates of a medicine, dentistry and veterinary 

medicine programme are awarded arstikraad (Degree in Medicine), hambaarstikraad 

(Degree in Dentistry) or loomaarstikraad (Degree in Veterinary Medicine).                              

The qualifications give access to doctoral programmes. 
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Doctoral Programmes 

Doctoral programmes represent the third cycle of higher education, the purpose                      

of which is to acquire knowledge and skills necessary for independent research, 

development or professional creative work. The access requirement for doctoral studies             

is a degree of magister (masterôs degree) or corresponding qualifications. The nominal 

duration of programme is 3 to 4 years (180-240 ECTS credits). The qualification awarded 

upon completion of doctoral studies is doktor (doctorate degree) (a golden diploma form 

marked O). A doctorate degree is a research degree obtained after the completion                   

and public defence of a dissertation based on independent scientific research or creative 

work. 

2.4.1.6. Institutions of Higher Education 

As of January 2014, 25 educational institutions offer higher education in Estonia: 

¶ 6 universities under public law, 

¶ 1 privately owned university, 

¶ 8 state professional higher education institutions, 

¶ 8 private professional higher education institutions, 

¶ 2 public vocational educational institutions. 

Universities under public law: 

¶ Estonian Academy of Arts, 

¶ Estonian Academy of Music and Theatre,  

¶ Estonian University of Life Sciences, 

¶ Tallinn University,  

¶ Tallinn University of Technology,  

¶ University of Tartu. 

Privately owned universities: 

¶ Estonian Business School. 

Public vocational educational institutions: 

¶ Tallinn School of Economics,  

¶ V»ru County Vocational Training Centre. 

Private professional higher education institutions: 

¶ Computer Science College, 

¶ The Institute of Theology of the Estonian Evangelical Lutheran Church, 

¶ Estonian School of Hotel and Tourism Management, 

¶ The Estonian Information Technology College,  

¶ Estonian Methodist Theological Seminary, 

¶ Euroacademy,  

¶ Estonian Entrepreneurship University for Applied Sciences, 

¶ Tartu Theological Seminary. 

State professional higher education institutions 

¶ Estonian Aviation Academy, 

http://www.artun.ee/en/
https://www.emu.ee/en/
http://www.tlu.ee/en
http://www.ttu.ee/en/
http://www.ut.ee/en
http://www.ebs.ee/en
http://www.tmk.edu.ee/?id_lang=2
http://www.vkhk.ee/en/
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¶ Estonian National Defence College, 

¶ Lªªne-Viru College, 

¶ Estonian Academy of Security Sciences, 

¶ TTK University of Applied Sciences, 

¶ Tallinn Health Care College, 

¶ Tartu Art College, 

¶ Tartu Health Care College. 

2.4.2 Agrarian Higher Education in Estonia 

The first educational establishment in Estonia providing higher education with a full 

agricultural curriculum ï in veterinary medicine ï was the Tartu Veterinary School, 

founded in 1848 and reorganised as Tartu Veterinary Institute in 1873. In 1919                        

the Veterinary Institute was united with Tartu University and re-named as the Faculty               

of Veterinary Medicine. In the same year the Department of Agriculture was established        

in Tartu University. In 1920 it was divided into the Faculty of Forestry and Agronomy,   

and the latter comprised both plant production and animal husbandry. In 1946 a separate 

Faculty of Forestry was established.  

In 1951 the three above mentioned faculties were the basis for establishing                        

the Estonian Agricultural Academy, which was re-named as Estonian Agricultural 

University. 

In 2005 Estonian Agricultural University (Estonian University of Life Sciences today) 

implemented a restructuring program. 01.01.2005 new academic structural units ï 

institutes ï were established. Instead of a classical organisational model of a university 

with faculties as academic structural units, 5 institutes were established. An institute                

is a structural unit, acting as a public legal person, research- and development institution       

or an establishment aiming at fostering science and academic practice, also providing             

the necessary study, research and development services to the society. 

2.4.3 Brief Summary (Information) about Estonian University of Life Science 

Estonian University of Life Sciences is registered as a public legal person in the state 

register of state and local government agencies, 26.02.2003, registry code 74001086,               

and acting according to the Constitution of the Republic of Estonia, the Universities Act, 

the Statutes and other legislative acts. The main field of activity is research concerning 

sustainable use of natural resources and studies based on the research. 

The abbreviation for the Estonian University of Life Sciences is EM¦. The official 

name of the Estonian University of Life Sciences in Estonian language is Eesti 

Maa¿likool. 

Estonian University of Life Sciences as of 27.11.2005 reflects the new direction                 

of the university ï to organise research and provide education not only in the traditional 

agricultural sciences, but also in life sciences, bio- and gene technology and environmental 

sciences. The initiative to change the name was spearheaded by the university newspaper 

ñMaa¿likoolò. The new name brought along the new logo and visual identity: 
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Figure 3 The logo of Estonian University of Life Sciences 

EM¦ is one of the four biggest public universities in Estonia. The EM¦ today fosters 

research, academic traditions, provides higher education according to the Standard                  

of Higher Education, based on integrated study and research on all the three academic 

study levels; organises lifelong learning and services needed by the society based on study, 

research and development activities. The university participates in international research 

and development and promotes innovation in all the interdisciplinary fields concerning 

rural life and economy and the sustainable use of primary resources that are vital for life, 

also preserving the environment. 

Table 1 Estonian University of Life Sciences in numbers 

Students 

as of 01.01.2012 

Students, total 4612 

Studying in  

full -time study 3532 

distance learning 1080 

state budget student places 2730 

non-state budget student 

places 
1882 

professional higher education 146 

Bachelor's study 2607 

Master's study 896 

Doctoral study 219 

integrated study 744 

Personnel  

as of 01.01.2012 

Personnel, total 956 

Employed as  

academic personnel 423 

support structure personnel 533 

Academic personnel   

Professors 37 

Docents 64 

Lecturers 158 

Assistants 9 

Structure 

 students 
staff 

members 

Institute of Economics and 

Social Sciences 
793 48 

Institute of Forestry and 

Rural Engineering 
1266 115 

Institute of Agricultural and 

Environmental Sciences 
1237 298 

Institute of Technology and 

College of Technology 
629 67 

Institute of Veterinary 

Medicine and Animal Sciences 
687 207 
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EM¦ mission. As a carrier of academic culture to promote the environmental way                   

of thinking and the smart and balanced management of rural life through research-based 

education. 

EM¦ vision. EM¦ is a highly valued international educational and research centre               

in the area of rural economy and sustainable use of natural resources. 

Values. The university applies the principles of ethical requirements in all its fields               

of activity, the values are: 

¶ development and reliability; 

¶ openness and civil courage; 

¶ sustainability and ethics; 

¶ balance between urban and rural life; 

¶ Estonian language and culture; 

¶ relationships, traditions and home; 

¶ equal treatment and tolerance. 

The factors influencing higher education in Estonia and in the world have guided               

the planning process of the activities of the university in four strategic areas: 

Fostering knowledge-based Estonia. Internationally recognised research ī               

the objective of EM¦ is to improve the quality of research and make it more international. 

In research high quality and ethics are relevant. EM¦ recognises the role of a researcher    

as an opinion-leader in the society. 

Highly valued provider of university education. Internationally open university ī  

the objective of EM¦ is to provide highly valued higher education of quality, based                

on competitive academic studies and research and educate the students to become 

specialists of their field and versatile personalities. 

Promoter in society. Enterprising and sustainable way of thinking ī                         

one of the main objectives of EM¦ is practical application of research results                        

and providing specialists for the labour market ī  specialists with a sustainable attitude              

to life and social responsibility. 

Carrier of academic culture. Motivating work environment and coherent 

organisation of life ī  the aim of EM¦ is to create motivating work environment of high 

quality for studies and research and to guarantee an effective administrative and support 

structure. 

The highest decision-making body is the EM¦ Council, comprised of 30 members. 

The members are the Rector, Vice-Rectors, the Academic Secretary, the elected 

representatives of the academic structural units and students, two persons outside                    

the university staff who are appointed by the Rector. The work of the Council is regulated 

by the Council's Rules of Procedure.  

The Board of EM¦ is a body of operational management formed by the Rector.                 

The Board takes decisions and works out the opinions for passing legislative acts and 

expresses their opinion on the issues in the agenda of the Council. The Board members            

are the Rector, Vice-Rectors, the Chief Accountant ï the Head of Department of Finances, 

the Management Director, the Directors of Institutes, the Director of Tartu College                

of Technology, the Chairperson of the Student Union. 
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The EM¦ leadership includes the Rector, the Vice-Rector of Research, the Vice-

Rector of Studies, the Management Director and the Chief Accountant ï the Head                 

of Department of Finances. 

The academic structure of EM¦ comprises five institutes, three of them ï the Institute 

of Agricultural and Environmental Studies, the Institute of Veterinary Medicine                    

and Animal Sciences, the Institute of Forestry and Rural Engineering ï have the status               

of a research and development institution, and two ï the Institute of Technology,                 

the Institute of Economics and Social Sciences ï are academic educational institutions. 

There is one college, Tartu College of Technology, and two centres, Language Centre               

and Karl Ernst von Baerôs House Centre for studying research history. 

The interdisciplinary units in EM¦ are the Centre of Agro biotechnology, the Centre      

of Renewable Energy and Nature collections. 

There are 295 213 publications (incl. 263 107 books and 3850 manuscript researches). 

EM¦ staff and students are provided with interlinking databases of 19 research journals 

and 2 e-books, with a total of about 16 000 scientific journals (full text) or reports                   

and more than 14 000 e-books. 

 

Figure 4 EM¦ management structure in 2011 

The university has 2 dormitories with 952 beds for students. The distance learning 

students can use 25 beds in Torni Hostel. The EM¦ Student Council has rooms                     

in the Torni Dormitory. There are rooms for student speciality associations. 

EM¦ is the only university in Estonia to provide agricultural, forestry, animal 

husbandry, veterinary medicine and food science education based on research. 
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Table 2 EM¦ fields and levels of study 

Field of 

study 

Curricula  

BA and 

professional 

higher 

education 

MA  
Integrate

d study 

Doctoral 

study 

1 2 3 4 5 

Agriculture, 

Forestry and 

Fishing 

Animal 

Production 

Producing                   

of Field                  

and Horticultural 

Crop Products  

Farm 

Management  

Forestry 

Aquaculture 

Animal Science  

Field Crop 

Husbandry  

Horticulture  

Agricultural 

Production                

and Marketing  

Forest 

Management  

Forest Industry 

 

Agriculture 

Sciences 

Forestry 

Veterinary 

Medicine 
  

Veterinary 

Medicine 

Veterinary 

Medicine                  

and Food 

Science 

Production 

and Processing  

Foodstuff 

Technology 

Meat and Dairy 

Technology 
  

Technical 

Disciplines 

Engineering    

and Technology 

Technotronics 

(professional 

higher 

education)  

Biosystem 

Engineering 

(professional 

higher 

education) 

Production 

Engineering 

Ergonomics  

Energy 

Application 

Engineering  

 

Engineering 

Sciences 

Architecture 

and 

Construction 

Geomatics 

Geodesy 

Real Estate 

Planning  

Land 

Management  

Landscape 

Architecture 

Rural 

Buildings 

(Civil 

Engineering) 

Water 

Management  

Bio-sciences 
Applied 

Hydrobiology 

Applied 

Hydrobiology 

Biodiversity                  

and Landscape 

Management 
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Environmental 

Protection 

Environmental 

Protection 

Management               

of Urban and 

Industrial 

Landscapes 

Nature Tourism 

Natural 

Resources 

Management 

Landscape 

Protection                 

and Preservation 

Management           

of Urban and 

Industrial 

Landscapes 

Nature Tourism 

Natural 

Resources 

Management 

Renewable 

Energy 

Resources 

 

Environmental 

Sciences                   

and Applied 

Biology 

Business and 

Administration  

Rural 

Entrepreneurship 

and Financial 

Management 

Economic 

Accounting and 

Financial 

Management 

Economics and 

Entrepreneurship 

 

 

The standard period of BA study is 3 years, MA 2, professional higher education                

and PhD 4, construction engineering 5 and veterinary science 6 years. 

In 2011 there are 164 full-time foreign students in EM¦, 143 in veterinary medicine,              

4 in MA study for landscape architecture, 17 in PhD studies. 

 

Figure 5 Number of foreign students by study level 2008-2010 

The number of outgoing students has risen almost threefold. This increase                     

can be explained by rising interest and the opportunity to do practical training abroad 

under the ERASMUS program. 
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Figure 6 Number of outgoing students 2006-2010 

2.4.4. Internal Quality Assurance of Educational Programmes 

Academic Quality Strategy (regulation by the University Council, 01.12.2005 No 10) 

is a document on the quality policy of EM¦ and the main activities for increasing              

the quality of studies in Estonian and international context of higher education.                       

The document is the basis for ensuring quality on the general common basic values, 

expectations and good custom in the university as a whole and in each sub-unit                     

of the university. The following indicators are used for monitoring fulfilment                            

of the objectives of the strategy and development directions:  

1) indicators of studentsô academic achievement and success; 

2) indicators of studentsô academic mobility; 

3) indicators of efficiency on admission of new students; 

4) indicators of applying the RPL-system, which recognises the studentôs previous 

studies and work experience; 

5) contemporary social infrastructure for students, incl. living conditions; 

6) analysis and considering the opinions and suggestions by the personnel and students, 

also alumni, for developing curricula; 

7) feedback from the employers; analysis and considering the information                          

for developing curricula; 

8) the funds and capacity of the library according to the needs for studies; 

9) academic and research staff participation in teaching skills training; 

10) results of studentsô feedback on teaching; 

11) results of evaluating curriculum groups and institutional accreditation. 

The needs of EM¦ interest groups (the Estonian state, local municipalities, 

undergraduates, alumni, employers, consumers/users (producers) of the results                      

and services of RDC, staff and society) are identified, their satisfaction is evaluated          

and the results are taken into consideration for developing the quality management                 

of EM¦ (Feedback System, University Council Regulation, 05.10.2011). 

The feedback system has been created to constantly improve the quality of EM¦ 

services, their content and management. Feedback includes all the EM¦ interest groups 

(Table 3). The results of the feedback are compared with the planned objectives                  

and the results of other universities accordingly. The reference universities are the public 

universities in Estonia. Feedback from interest groups is obtained according                          
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to the questionnaires. The questionnaires of specific interest groups are carried                        

out according to the procedure. The results are disseminated via the EM¦ internal network. 

The practical steps of organisation are described on Figure 5. The results of the analyses 

are the basis for making decisions for improvement. 

Table 3 EM¦ feedback matrix 

Interest group 

Title                    

of feedback 

question-naire 

Aim                     

of question-

naire 

Time                      

of question-

naire 

Unit 

responsible 

Results are 

used: 

1 2 3 4 5 6 

Students 

Feedback               

to lecturer                

and subject 

Improving 

teaching 

quality 

Each 

semester 

Academic 

Affairs 

assessment 

and 

development 

of teaching 

staff, incl. 

personal 

evaluation 

Freshmen 

feedback 

Increasing 

enrolment, 

decreasing 

withdrawal 

2nd semester 
Academic 

Affairs 

to plan 

marketing 

and improve 

academic 

study 

Graduate 

feedback 

Increasing 

good 

references 

Last semester 
Academic 

Affairs 

to improve 

academic 

study                  

and 

supervision 

Feedback                  

on 

withdrawals  

Decrease 

withdrawals 

during 

withdrawal 

process 

Academic 

Affairs 

find                         

out reasons 

for 

withdrawal 

and work               

out 

preventive 

measures 

Post-

graduates 

Postgraduate 

study 

Developing 

study 

programmes, 

increasing 

effect                   

of enrolment 

advertising 

every 3 years 
Academic 

Affairs 

to develop 

curricula                  

and 

marketing 

messages 

Employers 

Employer 

satisfaction 

with EM¦ 

postgraduates 

Developing 

curricula, 

increasing 

effect              

of enrolment 

advertising 

every 3 years Institutes 

to develop 

curricula              

and 

marketing 

Employer 

assessment            

to EM¦ 

trainees 

Develop 

curricula               

and subjects 

every 3 years Institutes 

to develop 

curricula               

and subjects 
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Participants 

of lifelong 

learning 

courses 

Feedback              

on course 

lecturers             

and courses 

Develop 

course 

lecturers              

and courses 

End              

of course 

Open 

University 

to improve 

courses                   

and choosing 

course 

lecturers 

People who 

order RDC 

services 

Knowledge 

transfer 

survey 

Increase                  

the number                  

of orders             

and develop 

services 

every 3 years RDC 

to improve 

RDC                  

and 

marketing 

Students and 

teachers            

of upper 

secondary 

schools            

and 

vocational 

schools 

Reasons 

behind 

choices                   

of university 

by school-

leavers, 

preferences,  

EM¦ image 

study 

Map 

preferences            

on speciality 

and university 

by potential 

students 

Increase 

popularity, 

improve 

image 

every 3 years 

Marketing                  

and 

Communicati

on, EMOR 

for marketing    

and choosing 

communicatio

n channels 

Public 

(society) 

EM¦                     

in media 

To be aware  

of public 

opinion, 

attitudes 

about  

the university 

and its fields  

of activities 

and influence 

they have          

on the public 

Every other 

year 

Marketing          

and  

Communicati

on 

for media 

communi-

cation                      

and 

marketing 

Image studies   

Marketing                  

and 

Communicati

on, EMOR 

 

Staff 

Personnel 

satisfaction 

survey 

Increasing 

staff 

satisfaction 

Every 2 years Personnel 

develop 

personnel 

policy                   

and 

organisational 

culture 

The first satisfaction survey for all the EM¦ staff was organised in the spring of 2011, 

satisfaction with the institutes and departments had been studied earlier. The initiative             

to get feedback from the staff came by the heads of institutes and departments. 

It is planned to survey staff satisfaction and initiate improvement processes according 

to improvement decisions on a regular basis, every two years, beginning in 2011. 

Results of satisfaction survey 

Satisfaction with work and the content of work ī  EM¦ staff is highly satisfied    

with their work (89% of respondents were satisfied or very satisfied with work life).                    
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A positive result is the very high level of satisfaction of academic and support structure 

staff with the content of their work (95% are satisfied or very satisfied with it). 

Satisfaction with job-related relationships ī  96% are satisfied with the colleagues, 

83% with the staff in support structures and 89% with their direct manager or head of the 

unit. 

Satisfaction with salary ï 53% of the staff is satisfied with their salary. 

Staff satisfaction with the events of the university: satisfaction with the university 

events is high ï 88% by the academic personnel, 88% of the staff of support structures. 

Personnel satisfaction with personal development and career opportunities ī 75% 

of the respondents are satisfied with professional development opportunities, 77% with 

individual development opportunities. 

All the EM¦ employees were informed about the results of the satisfaction survey               

at a special seminar, and the data is the input for the corresponding improvement decisions. 

The objective is to preserve the employee satisfaction in areas with 80% of the staff being 

satisfied and increase satisfaction in areas where it is below 80%. 



73 

 

 

Figure 7 EM¦ feedback process 



74 

 

Internal assessment system for curricula 

In the academic year of 2009/2010 EM¦ participated in the pilot project by the Primus 

programme (financed by ESF) to find out the advantages and areas of improvement, which 

would be the basis for planning activities and monitoring success. The next step                  

was another project in the next academic year (2010/2011), Analyses of sustainability               

of curricula groups and activities based on it accordingly ï the objective was to work               

out indicators for measuring sustainability and applying a system of internal assessment                

for the curricula. By today, the indicators of sustainability have been worked out, data has 

been collected in 2008-2011. The measures and ìIS (study information system) are being 

improved based on this data, this would enable us to collect the data only inside                

the university. 

2.4.5. External Quality Assurance of Educational Programmes 

In Estonia, pursuant to the Universities Act, the Institutions of Professional Higher 

Education Act, and the Private Schools Act, a new national system of quality assurance                

of higher education will be implemented as of 1 January 2010: 

In order to be granted the right to conduct studies at the higher education level                  

(the so-called education license of the new generation), private, public, and state 

institutions of higher education shall submit a request, attaching to it the information                 

on the quality, resources, and sustainability of studies to the Ministry of Education                

and Research. The request shall be processed through the Estonian Higher Education 

Quality Agency. In the case of a positive result, the right to conduct studies shall                        

be approved by a regulation of the Government of the Republic in an Annex                         

to the Standard of Higher Education. 

External evaluation carried out by an independent accreditation agency (the Estonian 

Higher Education Quality Agency or, with its approval, a competent foreign quality 

assessment agency): 

Institutional accreditation of a higher education institution is an external evaluation 

during which the internal quality assurance system of the educational institution                   

and its functioning are assessed, including the fulfilment of tasks the educational institution 

has been entrusted with and the conformity of its management, administration, study                  

and research environment to the objectives and development plan of the educational 

institution. 

Assessment of the quality of a study programme group is evaluation of the conformity 

of the study programmes belonging to the study programme group and the instruction 

provided on the basis thereof to legislation as well as to national and international 

standards, including the level of the corresponding theoretical and practical instruction,    

the research and pedagogical qualification of the teaching staff and research staff,                

as well as the sufficiency and sustainability of resources for the provision of instruction. 

Pursuant to law, institutional accreditation and quality assessment of study programme 

groups can be requested and carried out as of 1 January 2010, provided that the relevant 

institution of higher education has been granted the right to conduct studies at least in one 

study programme group at the higher education level. As the Government of the Republic 

will issue the first education licenses in the end of 2009, the actual implementation                 

of institutional accreditation and assessment of quality of study programme groups                  

will probably be postponed until 2011. 
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The main differences of the new system compared to the previous one are as following: 

1) All institutions of higher education must request an education licence from                

the Government of the Republic to obtain the right to conduct studies in a specific study 

programme group and at a specific level of education. The education license received                 

for the study programme group extends state recognition to all study programmes                 

in that group. 

2) There is no accreditation of a single study programme; assessment committees, 

comprised of international experts, give feedback to the entire study programme group                

at least once in every seven years. 

3) Institutional accreditation, or an external evaluation of the functioning                       

of the organisation as a whole and its system of quality assurance, is going to be the main 

instrument for quality assurance. 

4) The purpose of an external evaluation of higher education is feedback,                  

not the application of sanctions. 

2.4.5.1. Quality Assessment of Study Programme Groups 

Assessment of quality of a study programme group is the assessment of the conformity 

of the study programmes belonging to the study programme group and the instruction 

provided on the basis thereof to legislation and to national and international standards, 

including the assessment of the level of the corresponding theoretical and practical 

instruction, the research and pedagogical qualification of the teaching staff and research 

staff, and the sufficiency of resources for the provision of instruction. 

Based on ISCED97, a study programme group is a new classification of study 

programmes, which has been established in an Appendix to the Standard of Higher 

Education, and which comprises the characteristics of both fields of study and the groups 

of study programmes. 

Quality assessment is focused on assessing the quality of studies provided on the basis 

of study programmes and its objective is to support the self-evaluation and self-

development of higher education institutions. Quality assessment of study programme 

groups is not followed by sanctions; expert opinions are considered recommendations. 

Quality assessment results in an assessment decision and concrete recommendations 

how the educational institution can improve the quality of studies. At the same time, 

EKKA has an obligation to inform the Ministry of Education and Research if the quality     

of studies has substantially declined compared to the results of the previous evaluation.               

In this case, the minister must conduct state supervision, which, at worst, may result                 

in deprivation of the right to conduct studies. This decision is exceptional. The decision                

to deprive the educational institution of the right to conduct studies must be accompanied 

by the solution as to how its students can continue their studies. 

Quality assessment of study programme groups takes place once in seven years, unless 

EKKA has set an up to three-year deadline based on the results of the previous evaluation. 

The principles of and the procedure for quality assessment of study programme groups 

is established by EKKA Quality Assessment Council. 

The Estonian Higher Education Quality Agency (EKKA) is involved in the initial 

assessment of study programme groups (conducting expert analyses) in order to grant 

educational institutions the right to conduct studies. 
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Initial assessment of study programme groups provided by EKKA shall evaluate               

the quality of educational activities and the quality of the study programmes within a given 

study programme group (only one study programme in the case of a joint study programme 

or a master degree programme launched at an institution of professional higher education), 

taking into consideration the Republic of Estonia Higher Education Standard,                        

the Standards and Guidelines for Quality Assurance in the European Higher Education 

Area, and other legislation and normative documents regulating quality assessment                

in higher education. 

When assessing the study programme group, EKKA:  

1) judge whether the qualifying requirements for the teaching staff as determined                  

by the educational institution are sufficient, and that the qualifications of the teaching staff 

involved are adequate; 

2) judge whether the resources necessary for conducting studies are adequate; 

3) judge whether the described learning outcomes are achievable by a given study 

programme and whether they are in conformity with the requirements for conducting 

studies at the level of higher education; 

4) in the case of a joint study programme, also assess the compliance of the joint study 

programme and the cooperation agreement of the joint study programme                           

with the requirements established by Ä 22 1 and Ä 22 2 of the Universities Act; 

5) in the case of a master degree programme at an institution of professional higher 

education, also assess the compliance with the terms described in subsection 15 2 (2)                   

of the Institutions of Professional Higher Education Act; 

6) assess the fulfilment of requirements for study programmes and for the quality                  

of instruction arising from other legislation, primarily from the Government                              

of the Republic Regulation No 178 of 18 December 2008 the Standard of Higher 

Education. 

2.4.5.2. Estonian Higher Education Quality Agency (EKKA) 

EKKAôs mission is to promote quality in the field of education and thereby increase 

the competitiveness of the Estonian society. EKKA continues the work of the Estonian 

Higher Education Accreditation Centre and the Estonian Higher Education Quality 

Assessment Council that operated from 1997 to 2008. EKKA was established on January 

1, 2009. 

Organisation 

EKKA is comprised of the Bureau, which administers and organises EKKA's work, 

and two councils ï EKKA Quality Assessment Council and Quality Assessment Council 

for VET. 

Key activities 

¶ Providing institutional accreditation of higher education institutions and quality 

assessment of their study programme groups, 

¶ Providing accreditation of study programme groups in vocational education                   

and training, 

¶ Providing initial assessment of study programme groups, 

¶ Analysing the evaluation results and making recommendations for improvement   

to educational institutions and the Ministry of Education and Research, 
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¶ Informing the general public of the outcomes of evaluations, 

¶ Training the assessment experts, 

¶ Counselling and training educational institutions, 

¶ Participating in international networks for external evaluation of educational 

institutions. 

EKKA Quality Assessment Council is comprised of experts in the fields of higher 

education and quality assessment of higher education. No more than two members               

from the same university, institution of professional higher education, research                        

and development institution, registered professional association, association of employers 

or association of Student Bodies may belong to the Council. 

Members of the Council are independent in their activities; in the Council they do not 

represent either the interests of the organisation who presented their candidacy                       

or the interests of their employer. Members of the Council shall confirm the obligation              

to maintain the confidentiality of information that has become known to them by reason          

of their membership in the Council and the lack of conflicts of interests by signing                  

a relevant declaration. 

The Assessment Council includes at least one expert from each broad area of studies. 

Council's main functions: 

¶ approve EKKA's annual action plan 

¶ approve the composition of expert committees for transitional evaluation of study 

programme groups, quality assessment of study programme groups,                            

and institutional accreditation of higher education institutions 

¶ make proposals to the Minister of Education and Research to grant educational 

institutions the right to conduct studies 

¶ make decisions on institutional accreditation of higher education institutions                

and on quality assessment of their study programme groups 

¶ decide on EKKA's participation in international cooperation networks related               

to quality of higher education and on the membership of international 

organisations 

Current membership of the Council 

At its meeting on February 3, 2012, the Supervisory Board of Archimedes Foundation 

approved the membership of EKKA Quality Assessment Council for the second term. 

The current Council members are:  

Ain 

Aaviksoo 
Healthcare expert, HealthIN Ltd 

Krista 

Jaakson 
University of Tartu, Researcher, Vice-Dean of Faculty of Economics 

Kadri 

Karp  
Estonian University of Life Sciences, Professor 

Maaja-

Katrin 

Kerem 

The Estonian Qualifications Authority, Member of the Board 
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T»nu 

Meidla 
University of Tartu, Professor 

Tauno 

Otto 

Tallinn University of Technology, Professor, Dean of Faculty                                

of Mechanical Engineering 

Katrin 

Poom-

Valickis 

Tallinn University, Associate profesor 

Jaanus 

Pºial 
The Estonian IT College, Associate professor 

Joosep 

Raudsepp 
Tallinn University, student representative 

Liina Siib  Freelance artist 

Ants Sild Baltic Computer Systems, Director 

Eneken 

Titov  

Estonian Entrepreneurship University of Applied Sciences, Lecturer,   

Quality and Training Manager 

Hanno 

Tomberg 
Enterprise Estonia, Chairman of the Board 

Secretary of the Council is Mr. Hillar Bauman. 

2.4.6. Participation of Employers in Internal and External Quality Assurance Procedures 

of Educational Programmes 

Feedback for curriculum development is received from the employers, also about              

the practical efficiency and general competence of our trainees ī that is taken into account 

when developing curricula and subjects, also teaching methods. 

The feedback from the EM¦ graduates, incl. the sufficiency of the skills                           

and knowledge they got in the university for competing on the labour market, has been 

surveyed since 2003. As an improvement measure the Curriculum Commission has been 

founded, heads for associated curricula have been appointed by the Rector, the basis has 

been laid for updating curricula systematically. 

The following methods are used to get feedback from the employers and graduates: 

specialised roundtable talks; participation by employers and alumni in the councils              

of the institutes and committees of teaching methods; meetings of the university 

management (incl. representatives of the institutes) with heads of various enterprises, 

meetings with the Alumni Council and its Board; questionnaire surveys. The information 

obtained is used for updating the curricula, improving trainee activities, creating new 

curricula, carrying out various projects and surveys. 

There are traditional annual meetings of the management of the university,                         

incl. the representatives of the institutes and Department of Academic Affairs                          

and the Alumni Council to discuss the development of rural economy and studies,                   

incl. curricula and competency of graduates. This has resulted in more accurate prognosis 

of the training of state-needed specialists, broader opportunities for internships                        

and proposals for the enhancing of studies and research. 
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Relevant results of alumni surveys (2009 and 2011, 239 graduates answered): 

- 4% of the graduates have founded their own enterprises (other universities 

accordingly: TT¦ 4%, T¦ 2%, TL¦ 3%); 

- 52% of the graduates work in a private company or private sector (other universities 

accordingly: TT¦ 64%, T¦ 23%, TL¦ 28%); 

- 9% of the graduates are higher executives/heads, 24% specialists of the highest rank, 

32% specialists (other universities accordingly: TT¦ 12%; 44% and 33%, T¦ 10%; 60% 

and 13%; TL¦ 8%; 61% and 13%); 

- 42% of the graduates work a year after graduating, 1/5 work and study, 1/5 continue 

with studies only. The feedback study in 2009 showed that 57% of the graduates                           

use the knowledge and skills acquired in the university very often. The graduates highly 

value the theoretical knowledge and practical skills they have got, the wider view                    

on the world and the ability to analyse. Study counselling has been assessed as a positive 

feature. A suggestion to improve the development of self-expression, management                 

and negotiation skills has been brought out by the alumni. These skills have been included 

as optional subjects for all curricula and attended actively. Also management has been 

included as compulsory subject in several curricula. 

As a result of The Study of the Competence, Skills and the Needs of Labour Market               

in the Agricultural, Food and Forestry Sector made in 2010 and the employee feedback 

survey made in 2011, it was concluded that the employers highly value the graduatesô wish 

to develop in their job, preparation and motivation for the job, good communication                 

and cooperation skills and application of their knowledge and skills in work. The aspects             

to be improved as mentioned in the survey were management skills and knowledge                    

on entrepreneurship. The suggestions have been analysed and improvement measures 

planned. For example, co-operation with entrepreneurs, employers and alumni is now 

closer, at the same time including them more in the work of study committees, execution 

of subjects and supervision of course projects. 

2.4.7. Participation of Students in Internal and External Quality Assurance Procedures 

of Educational Programmes 

The students are included in the process of drawing up, working out and carrying out, 

introducing, implementing, reviewing and updating the mission, vision, development 

plans, strategies and policies of specific fields and action plans of EM¦. 

There are good contacts between the students and the staff planning and organising 

academic studies ï students provide feedback and make suggestions about the study 

process, its content and form, which helps to improve the study process and curricula                   

on a regular basis. 

EM¦ has tight contacts with the alumni. The alumni participate in developing                   

the curricula and study process, also organising events. During the celebration of the 60th 

anniversary of EM¦ the contribution by the alumni was remarkable. 

Student satisfaction with the information flow on studies is 3.5 on average (5 point 

scale, graduate studentsô satisfaction survey in 2011). The survey shows that the students 

appreciate EM¦ as a university of student friendly atmosphere, which is an important 

component in image formation. 

According to the decision of the University Council as of Dec. 21, 2000 regular 

assessment of teaching that is based on studentsô feedback, was started to guarantee                
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the quality of studies. The results of the surveys and suggestions by students are given              

to the lecturer, study director of the institute and the head of the curriculum. 

Since 2008/2009 studentsô feedback is given in e-ìIS (Study Information System). 

The feedback results are shown on Figure 8 and Figure 9 (comparison with T¦                   

and TL¦). 

 

Figure 8 Studentsô feedback to teaching staff (y-axis: assessment on the scale               

on a scale of 0 to 5 with 0 ī really unsatisfactory and 5 ï excellent) 

 

Figure 9 Satisfaction with teaching staff 2008-2011 (y-axis: assessment on the scale 

on a scale of 0 to 5 with 0 ī really unsatisfactory and 5 ï excellent) 

The foreign students of veterinary medicine provide feedback on the studies                      

on a regular basis via the Finnish Student Organisation Suolet and the participation                    

in the Study Method Committee. Separate surveys have been carried out on PhD studentsô 

(including foreign PhD students) satisfaction with their studies and supervision (figure 9).  

Since 2000 feedback surveys have included all the students who have studied                 

or practiced abroad via Erasmus program. According to the feedback, exchange                      

of information has been improved (e.g. information days) and the process for transferring 

credit points the student has got abroad has been simplified. 

In 2009 and 2010 student satisfaction with the RPL process (counselling and assessing) 

was surveyed. Compared to 2010 (61%), the students were more satisfied with the process 

in 2011 (68%). 

Student satisfaction with study has been surveyed in 2010 and 2011, and the qualitative 

indicators for all answers were the same or had improved as compared to 2010. 

Feedback on career and psychological counselling has been carried out in the format    

of interviews up to now. 
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EM¦ engages students of all levels to research, creative and project work                         

and systematically surveys their satisfaction with supervision. 

In 2008 and 2010 satisfaction surveys of PhD students were carried out. The aim was 

to find out how satisfied the PhD students are with the organisation of doctoral study                 

and get suggestions for improving it. The feedback results were forwarded to supervisors, 

directors of study, directors of institutes and the doctoral school. According to the results, 

more attention should be paid to the quality of supervision and cooperation of the PhD 

students with the corresponding institute.  

Compared with the results of 2008 the PhD students were more satisfied with being 

involved in research projects and networks (ñrather yesò and ñdefinitely yesò by 65% 

respondents in 2008, and 78.7% in 2010). In 2008 the percentage of respondent PhD 

students finding that the supervisor motivates them to work independently was 65%,                 

in 2010 it had risen to 80%. In 2008, 66% of the respondents said the supervisor found 

sufficient time for them, in 2010 the number was 73.7%. 

In order to receive feedback more efficiently, changes were made: 

1) The Marketing Strategy of EM¦ was worked out (EM¦ Council Regulation 
2011), with the purpose of strengthening the competitiveness of the university in Estonia 

and abroad; 

2) The Feedback System of EM¦ was worked out (EM¦ Council Regulation 2011) 

with the purpose of receiving feedback from target groups (incl. freshmen) on a regular 

basis and to improve the services and the quality of leadership of the university based                  

on this feedback; 

3) The principle of carrying out a feedback survey among staff every three years was 

introduced. 
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2.5 The Catalan University Quality Assurance Agency, AQU Catalunya 

The Catalan University Quality Assurance Agency (AQU Catalunya) was established 

in 1996 as an organization responsible for quality assurance of higher education                            

in Catalonia. The agency is an independent body, and it is funded by the government                  

of Catalonia.14 

It was the first agency for quality in higher education to be set up in Spain. Main 

activities of AQU Catalunya include QA in Higher Education and evaluation of teaching 

staff of Catalan Universities. There are 12 Universities in Catalonia (7 public universities, 

5 private universities) and a student population in Catalan universities of 245.000. 

AQU Catalunya is a full member of the European Association for Quality Assurance       

in Higher Education (ENQA), and has been one of the first three agencies to be included  

in the European Quality Assurance Register for Higher Education (EQAR). AQU 

Catalunya was the first European quality agency to be ISO certified. 

AQU Catalunya is responsible for evaluation, accreditation and certification                    

of quality and higher education institutions in Catalonia.  

2.5.1. Organizational structure of AQU Catalunya 

The staff of the agency includes 45 full-time members (Figure 10).  

 
Figure 10 Distribution of AQU Catalunya staff  

 

Governing bodies: 

¶ president;  

¶ director; 

¶ board of Management is the highest organ of AQU Catalunya and is constituted      

by the universities, the administration of the autonomous government of Catalonia 

                                                      
14 http://www.aqu.cat/ 
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(Generalitat de Catalunya) and persons from the academic world. The Board                

of Management is the body charged with drawing up the policies and setting                  

the strategic goals of AQU Catalunya. 

Assessment, accreditation and certificacion bodies 

¶ quality Assessment Commission (Specific committee for Arts and Humanities 

etc.); 

¶ tenure-track Lecturer and Collaborating Lecturer Commission (Specific 

Committee for Humanities etc.); 

¶ research Assessment Commission (Specific Committee for Humanities, Specific 

Committee for Social Sciences etc.). 

Advisory bodies 

¶ AQU Student Commission.  

Staff 

¶ Executive board; 

¶ Quality Assessment Department;  

¶ Teaching staff and Research Department;  

¶ Planning and Communication Unit; 

¶ Administration Unit;  

¶ IT Unit;  

¶ Collaboration.  

 

Figure 11 Work time expenditures of AQU Catalunya in the field of QA (evaluation 

of individual teaching staff is not included in the chart) 

Framework for the validation, monitoring, modification and accreditation of recognised 

degree programmes 

On 2 July 2010 the AQU Board of Management approved the Framework                          

for the validation, monitoring, modification and accreditation of recognised degree 

programmes (VSMA Framework), which comprises 4 quality assurance procedures                     

for higher education. 

All proposals for new degree courses are subject to an ex-ante assessment process 

(known as validation) and, either four years later (in the case of Masterôs degrees) or six 

years later (for Bachelor and doctoral degrees), an ex-post assessment process 
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(accreditation), in accordance with the procedure and deadlines laid down                                

by the Generalitat de Catalunya, which involves a site visit by an external panel                          

to the university. Between these two processes the universities carry out the annual 

monitoring  of the delivery of programmes that have been introduced, in accordance                           

with their internal quality assurance system. The criteria for accreditation are set jointly                        

by member QA agencies of the European Association for Quality Assurance in Higher 

Education (ENQA) registered with the European Quality Assurance Register for Higher 

Education (EQAR), in accordance with international standards for quality assurance,                      

in particular the ESG, and other prevailing legal regulations. 

Ex-ante assessment 

Before a new degree can be introduced, a curriculum proposal must be submitted, 

through the Spanish Universities Council, for ex-ante assessment by the corresponding QA 

agency. If the ex-ante assessment of the curriculum proposal is favourable, it is referred                 

to the Autonomous regional authorities, which decide whether to authorise it or not (a look 

at the costs of implementing new programmes is important at this step; particularly 

because of the important presence of public universities). If authorisation is given,                     

the degree is entered in the Ministry of Education's Register of Universities, Faculties                 

and Degrees (RUCT) and may then be introduced and taught.  

It is the Agency, through review panels, that will issue the reports for the ex-ante 

assessment of proposals for new degree courses approved by the university.                         

The objective is to ensure that new degrees are formulated in accordance with                              

the requirements of the EHEA, together with the qualifications framework, and that there 

is coherency between the content and learning objectives, according to the approach                     

in each discipline. 

Monitoring 

Once the degree is running, the prevailing legislation (Royal Decree) lays down that 

compliance with a curriculum that has undergone ex-ante assessment must be monitored 

by the corresponding QA agency.  

The endorsed Framework stipulates that it is the university that is primarily 

responsible for the process of monitoring its programmes and awards, and the role                  

of AQU Catalunya is that of an external quality assurance provider. The academic 

coordinators of each degree must annually draw up a progress report. The Agency, through 

review committees, shall evaluate the programme progress reports, especially those that 

either contain proposals for substantial modifications and/or indicators that call for special 

attention, and also where an external review site visit is necessary. 

Modification 

The Framework establishes that proposals for the modification of degrees shall only 

result from the process of monitoring, and that they are understood to be a natural 

outcome of this process. Any substantial modification, i.e. concerning either                                 

the administrative definition of the degree or its essential academic characteristics, shall 

lead to the start of a new ex-ante assessment process. 

Accreditation 

Within a maximum of six years of a new bachelor or doctorate degree having been 

introduced, and within four years in the case of a masterôs degree, all recognised degrees 

shall be subject to an accreditation process, which will verify that the curriculum is being 

complied with in accordance with the initial project. In the case of accreditation renewal,       
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it will be re-entered in the Ministry of Educationôs Register of Universities, Faculties                  

and Degrees.  

The Agency will annually organise a number of external reviews in faculties                       

and schools by review panels that will simultaneously review all of the recognised 

degree courses that are offered there. The objective is to ensure that all university 

degrees are externally reviewed at least once within the legally stipulated period.  

Formal accreditation of recognised degrees shall be issued by the corresponding 

Accreditation Panel and will be based on the programme progress reports, the evaluation 

reports produced by AQU Catalunya during the monitoring process and the external 

review reports. A degree programme accreditation report may either: be positive;                    

be positive and include enhancement proposals; contain non-substantial modification 

proposals; insist on substantial modifications and therefore a repeat ex-ante assessment                  

of the degree; or propose the withdrawal of authorisation to continue teaching                            

the curriculum. 

2.5.2. Accreditation of Bachelor's and Master's Programs by AQU Catalunya 

The procedure for the reaccreditation of recognised Bachelor's, Master's and doctoral 

degrees for courses run by universities in Catalonia has been published in the Official 

Bulletin (DOGC) of the Government of Catalonia. 

As the corresponding external quality assurance body, AQU Catalunya is responsible 

for the accreditation of programmes and awards. 

The accreditation of Bachelor and Master's degree courses is a unique element                       

in the university's continuous improvement strategy, and the process takes into 

consideration the following sources of information: 

1) The progress reports on degree courses produced by the bodies/individuals stated 

in each university's IQAS and referred to AQU Catalunya. 

2) Evaluation reports produced by AQU Catalunya throughout the year                               

on the progress reports. 

3) External review reports on degree programmes issued by the external review team, 

described in the previous section. 

Formal accreditation of recognised degrees will be issued by the corresponding 

Accreditation Panel set up by AQU Catalunya. 

Main characteristics of the accreditation model used by AQU Catalunya15: 

¶ International equivalence. AQU Catalunya, as a recognised agency and member 

of the European QA organisations (ENQA, EQAR), must adopt QA criteria                     

and guidelines in accordance with this status (the ESG). 

¶ The involvement of each HEI in the assessment of the evidence and grounds 

for enhancement actions. Internal validation or self-assessment is a key part                   

of the process. 

¶ Integration of accountability and continuous enhancement as a way                      

of integrating both internal and external requirements. 

                                                      
15 Guide to the accreditation of recognised first and second cycle degree programmes (November 

2014). AQU Catalunya. ï 87 p. 
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¶ Special attention to student learning outcomes, which are fundamental evidence 

of the quality of learning. 

¶ Recognition of progress, good practices and outstanding quality as a sign                    

of the need for the adoption of the principle that accreditation should promote                  

the continuous enhancement of study programmes. 

¶ Transparency and publicising of the processes and outcomes, a fundamental 

objective for ensuring the credibility of decision-making. This also involves                  

the guarantee of defence for HEIs in relation to final decisions in a process                     

of appeal. 

The unit of evaluation during accreditation is a HEI's department where the submitted 

educational programs are realized. External evaluation is carried out by an expert panel 

nominated by the agency.  

An external panel is set up for each faculty that is to be evaluated, the composition                   

of which takes into account the specific field of knowledge dealt with in the faculty.                   

The Agency then submits the list of the external panel members to the HEI to clarify any 

conflict of interests for any panel member, in which case a change has to be made.                      

The work of the external panel comes to an end when the external assessment has been 

undertaken and the corresponding report issued.  

The standard composition of an external panel is as follows:  

¶ The chairperson (academic member).  

¶ One academic member for each field of knowledge in the faculty.  

¶ One professional of recognised standing.  

¶ One student from the same field of knowledge as that of the faculty.  

¶ One secretary who is a methodology specialist.  

The function of the panels is to carry out the external assessment of the faculty, 

according to the process designed for accreditation. According to this process, the duties      

of the external panels are as follows:  

¶ Individual evaluation of the documentation (evidence) that has been prepared                    

by the faculty for the external assessment.  

¶ Preliminary visit to the faculty by the panel's chairperson and secretary to plan                  

the visit and, where applicable, resolve any queries and check specific aspects                

of the documentation that has been provided.  

¶ To prepare the visit, in which the members of the external panel pool                           

all of the information that has been analysed and identify the issues to be raised                 

at the time of the site visit to the faculty.  

¶ To carry out the visit to the faculty.  

¶ Preparation of and agreement on the external report.  

The outcome of these duties is an external assessment report that the panel refers                   

to the corresponding accreditation panel. 
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2.5.3. Assessment Standards and Criteria16  

Standard 1. Programme quality 

1.1. The programme's competence profile meets the requirements of the discipline                   

and complies with the required level of study according to the QF-EHEA in Spain/MECES. 

Compliant The programme's competence profile meets the requirements                          

of the discipline and complies with the required level of study 

according to the QF-EHEA in Spain/MECES. 

1.2. The curriculum and structure of the curriculum are consistent with the programmeôs 

competence profile and learning outcomes. 

Compliant The curriculum and structure of the curriculum are consistent with 

the programmeôs competence profile and learning outcomes. 

1.3. The admission profile of students who are admitted is appropriate for the programme, and 

the number of students is consistent with the number of places offered. 

Quality-level compliance The academic profile of all enrolled students fully matches                      

the established profile for the programme, and the number                   

of students is consistent with the number of places offered. 

Compliant The academic profile of the majority of enrolled students fully 

matches the established profile for the programme. 

The number of enrolled students is consistent with the number                    

of places offered on the programme. 

Compliant                  with 

conditions 

The academic profile of a significant number of enrolled students 

fully matches the established profile for the programme. 

Student enrolment does not match the number of places offered                   

on the programme. 

Non-compliant The academic profile of the majority of enrolled students does not 

match the established profile for the programme. 

Student enrolment deviates considerably from the number                   

of places offered on the programme.  

1.4. The existence of effective teaching coordination mechanisms for the programme. 

Quality-level compliance Coordination mechanisms for the programme are highly appropriate 

and the outcomes very positive. 

Compliant Coordination mechanisms for the programme are appropriate                           

and the outcomes positive. 

Compliant                            

with conditions 

There are shortcomings in both the coordination mechanisms                     

and outcomes for the programme. 

Non-compliant Coordination mechanisms and outcomes for the programme are 

inadequate. 

1.5. The different regulations are complied with and applied correctly, and this has a positive 

impact on the programme outcomes. 

Compliant The different regulations are complied with and applied correctly, 

and this has a positive impact on the programme outcomes. 

 

Standard 2. Relevance of the public information 

2.1. The HEI publishes information that is accurate, complete and up-to-date                                          

on the programme's characteristics, delivery and the outcomes achieved. 

Quality-level compliance Comprehensive and relevant information on the programme's 

characteristics, delivery and actual outcomes. 

                                                      
16 Guide to the accreditation of recognised first and second cycle degree programmes (November 

2014). AQU Catalunya ï 87 p. 
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The HEI regularly updates the information prior to the start                               

of the academic year or corresponding academic period according      

to the procedures set out in the IQAS. 

Compliant Relevant information on the programme's characteristics                    

and delivery. Information albeit incomplete on the actual outcomes. 

The HEI updates the information prior to the start of the academic 

year or corresponding academic period, although the procedures set 

out in the IQAS are not followed. 

Compliant                            

with conditions 

Incomplete information on the programme's characteristics, delivery 

and actual outcomes. 

The public information is not kept up-to-date and some                       

of the required content considered to be relevant for students                     

on the programme is lacking. 

Non-compliant Inadequate information on the programme's characteristics, delivery 

and actual outcomes, which prevents stakeholders from having                    

an overall view of the programme. 

The public information is not kept up-to-date and a large proportion 

of the required content considered to be highly relevant for students 

on the programme is lacking. 

2.2. Relevant information on the programme is easily accessible to all stakeholders, including 

the outcomes of monitoring and, where applicable, programme accreditation. 

Quality-level compliance Very clear, legible and aggregated information is posted                 

on the HEI's website and has been designed specifically                     

for each of the different stakeholders. Important programme content 

is therefore easily accessible to all of the stakeholders. Reports 

associated with programme monitoring and accreditations are 

publicly available to all stakeholders. 

Compliant Clear, legible and aggregated information is posted on the HEI's 

website. Important programme content is therefore easily accessible 

to all of the stakeholders. Reports associated with programme 

monitoring and accreditations ares publicly available to all 

stakeholders. 

Compliant                        

with conditions 

The information posted on the HEI's website is unclear, illegible and 

disaggregated. Aspects of either restricted or unavailable access                 

to certain groups have been identified. Access to certain contents 

and for certain stakeholders is therefore difficult. Reports associated 

with programme monitoring and accreditations are incompletely 

published, and are not available for the main stakeholders. 

Non-compliant The information posted on the HEI's website is unclear, illegible  

and disaggregated. The information is systematically limited                 

to certain groups. Access to certain contents and for certain 

stakeholders is therefore not guaranteed. Reports associated with 

programme monitoring and accreditations are not made publicly 

available. 

2.3. The HEI publishes the programme's IQAS 

Quality-level compliance The HEI publishes and extensively disseminates the quality policy, 

IQAS procedures and aspects stemming from accountability.                    

The information is available to society  in general. 

Compliant The HEI publishes and disseminates the quality policy, IQAS 

procedures and aspects stemming from accountability.                     

The information is available to the main stakeholders. 

Compliant                   with The HEI publishes and disseminates the quality policy, IQAS 
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conditions procedures and aspects stemming from accountability.                  

The information is available to the main stakeholders                         

in an incomplete form.  

Non-compliant The HEI neither publishes nor disseminates the quality policy, IQAS 

procedures and aspects stemming from accountability.                   

The information is not available to the main stakeholders. 

 

Standard 3. Efficacy of the programme's internal quality assurance system 

3.1. The IQAS that is implemented facilitates programme design and approval. 

Quality-level compliance The IQAS comprises an implemented process that facilitates 

optimum programme design and approval, with the involvement                  

of all the stakeholders. 

Compliant The IQAS comprises an implemented process that facilitates 

programme design and approval, with the involvement                       

of the most important stakeholders. 

Compliant                          

with conditions 

The IQAS comprises an implemented process that facilitates 

incomplete programme design and approval. 

Non-compliant The IQAS does not comprise any process (or it has not been 

implemented)     for programme design and/or approval. 

3.2. The implemented IQAS ensures the compilation of relevant information                            

and outcomes for efficient programme management, in particular the learning outcomes                       

and stakeholder satisfaction. 

Quality-level compliance The IQAS comprises an implemented process that manages                      

the optimum compilation of relevant outcomes (in particular, 

indicators on the learning outcomes), with a table of indicators with 

complete information on the changes over time in these indicators. 

The IQAS allows for the compilation of information on stakeholder 

satisfaction (in particular, that of graduates, students, teaching staff 

and employers) with the programme of studies. 

Compliant The IQAS comprises an implemented process that manages                        

the compilation of indicators on learning outcomes, with a full table 

of indicators for the last academic year, with incomplete information 

on the changes over time in these indicators. 

The IQAS provides for the compilation of information                     

on the satisfaction of students and graduates with                             

the programme of studies. 

Compliant                            

with conditions 

The IQAS comprises an implemented process that manages                       

the compilation of indicators on learning outcomes in an incomplete 

way, with incomplete information on the indicators for the last 

academic year and the changes over time in these indicators. 

The IQAS compiles information on student satisfaction only with 

regard to certain aspects of the programme of study (for example, 

subject/teacher). 

Non-compliant The IQAS does not comprise any process (or it has not been 

implemented) to manage the compilation of indicators                       

on learning outcomes. The data that are available are incomplete and 

do not include any time series.  

The IQAS does not compile any information on stakeholder 

satisfaction with the programme of study. 

3.3. The implemented IQAS facilitates programme monitoring and, where applicable, 

modification, and it ensures continuous quality enhancement through the analysis of objective 
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data.  

Quality-level compliance  The IQAS comprises an implemented process that includes annual 

programme monitoring activities, in which the relevant stakeholders 

participate, the main outcome of which is the monitoring report.  

The monitoring reports comprehensively address the required series 

of dimensions; they make a systematic and objective analysis             

of each dimension; and they provide relevant and accessible 

evidence that supports the analysis and confirms a highly successful 

programme delivery.  

The enhancement measures implemented are consistent                   

with the analysis of the compiled information and outcomes,                   

and they are set out in plans for enhancement, together with the 

people who are in charge and the corresponding timetable.  

The monitoring of enhancements and the evidence provided confirm 

that enhancement measures have been effective, as changes                    

in the indicators show that the anticipated objectives of the measures 

have been achieved.  

The stakeholders are familiar with the process of drawing up, 

implementing and monitoring enhancement measures,                      

and they have been involved.  

Compliant  The IQAS comprises an implemented process that includes annual 

programme monitoring activities, the main outcome of which              

is the monitoring report.  

The monitoring reports adequately address the required series               

of dimensions, their analysis of each dimension is sufficient                    

and they provide evidence that supports the analysis and confirms 

correct programme delivery. 

The enhancement measures implemented are partially based                          

on the analysis of the compiled information and outcomes.                       

In the absence of a structured quality enhancement plan, 

enhancements have been prioritised according to objective criteria.  

The monitoring of enhancement measures and the evidence provided 

confirm that measures have been reasonably effective, as changes                

in the indicators show that some of the objectives have been 

achieved.  

Most of the stakeholders have only participated indirectly                  

in the drawing up, implementation and monitoring                                       

of the enhancement measures.  

Compliant                               

with conditions  

The IQAS comprises an implemented process on the annual 

programme monitoring activities that is incomplete,                        

and the annual monitoring report is not the direct outcome               

of the process.  

Certain shortcomings exist in the monitoring reports in respect                    

of the analysis of one dimension or another and not all                               

of the required evidence in support of the analysis is provided, 

which prevents confirmation of adequate programme delivery.  

The enhancement measures implemented are only partially based              

on compiled information and indicators. The criterion for                       

the prioritisation of the enhancement measures is not clear.  

The monitoring of enhancement measures and the evidence provided 

demonstrates the limited efficacy of the enhancement measures.  

The participation of the stakeholders in the drawing up, 
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implementation and monitoring of enhancement measures                  

is not clearly evident from the evidence presented.  

Non-compliant  The IQAS does not comprise any process (or it has not been 

implemented) that includes annual programme monitoring activities.  

There are serious shortcomings in the monitoring reports                         

in respect of the analysis of the dimensions, the evidence provided       

is insufficient and information is lacking on programme delivery.  

The enhancement measures are not based on any evidence              

or indicators. There is no prioritisation of the enhancement 

measures.  

There has been no monitoring of enhancements implemented                                

and it is not known whether the anticipated objectives have been 

achieved or not.  

Many of the stakeholders do not participate in the enhancement 

measures or there is no evidence of their participation.  

3.4. The implemented IQAS facilitates programme accreditation and ensures that                                    

it is satisfactorily carried out.  

Quality-level compliance  The IQAS comprises an implemented process for programme 

accreditation, which includes establishing the composition              

of the focus groups and producing the documentation required                    

for accreditation. All of the stakeholders take part in this process,   

the main outcome of which is the ex ante (pre-accreditation) self-

assessment report.  

The accreditation report comprehensively addresses the series                     

of standards required for accreditation, it gives a systematic                     

and objective analysis of each standard and programme delivery, 

and it provides relevant and accessible evidence to support                          

the analysis and confirm a highly successful programme delivery.  

Compliant  The IQAS comprises an implemented process for programme 

accreditation, which includes preparation of the documentation 

required for accreditation. The main outcome of this process                        

is the ex ante (preaccreditation) self-assessment report.  

The accreditation report adequately addresses the series                     

of standards required for accreditation, it gives a sufficient 

systematic and objective analysis of each standard                             

and programme delivery, and it provides evidence to support                      

the analysis and confirm correct programme delivery.  

Compliant                               

with conditions  

The IQAS comprises an implemented process for programme 

accreditation, although the documentation required                             

for accreditation and the ex ante (preaccreditation) self-assessment 

report are not direct outcomes of the application    of the IQAS.  

Shortcomings exist in the accreditation report in respect                       

of the analysis of one standard or another and/or programme 

delivery, and not all of the necessary evidence to support                  

the analysis is provided, which prevents confirmation                         

of adequate programme delivery.  

Non-compliant  The IQAS does not comprise any process (or it has not been 

implemented) that includes the necessary activities for programme 

accreditation.  

There are serious shortcomings in the accreditation report                 

in respect of the analysis of the standards, the evidence provided                   

is insufficient and information is lacking on programme delivery.  
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3.5. The implemented IQAS is regularly reviewed to analyse its fitness for purpose                  

and, where appropriate, a quality enhancement plan is put forward to optimise the system's 

functioning.  

Quality-level compliance The IQAS comprises an implemented process that leads                  

the HEI to regularly and thoroughly carry out a review                    

of the fitness for purpose of the IQAS itself. The review,                     

in which all of the stakeholders participate, results in a report that 

sets out, amongst other things, the more significant modifications 

made to the IQAS.  

The enhancements to the IQAS are consistent with the review 

carried out, and they are set out in plans for enhancement with                  

the people who are in charge and the corresponding timetable.  

The monitoring of enhancements to the IQAS confirms their 

efficacy and that the anticipated objectives in the context                  

of programme delivery have been achieved.  

The stakeholders are knowledgeable about and involved                     

in the process of drawing up, implementing and monitoring 

enhancement measures.  

The evidence as a whole shows that there is a consolidated quality 

culture in the faculty, which contributes to continuous improvement, 

and that the stakeholders in the IQAS attest to the system's potential 

to assure programme quality.  

Compliant  The IQAS comprises an implemented process that leads                   

the HEI to carry out a partial review of the fitness for purpose                 

of the IQAS itself. The review results in a report that sets out, 

amongst other things, the more significant modifications made                    

to the IQAS.  

The enhancements to the IQAS are consistent with the review 

carried out. In the absence of a structured quality enhancement plan, 

enhancements have been prioritised according to objective criteria.  

The monitoring of enhancements to the IQAS confirms that they 

have been reasonably effective and that some of the anticipated 

objectives for the enhancement of programme delivery have been 

achieved.  

Most of the stakeholders have only participated indirectly                     

in the process of drawing up, implementing and monitoring 

enhancement measures.  

The evidence as a whole shows that there is a quality culture                     

in the process of being consolidated in the HEI, which contributes    

to continuous improvement.  

Compliant                             

with conditions  

The IQAS does not have any process in place to review                   

the fitness of purpose of the IQAS itself. Some actions                    

for the partial review and enhancement of some IQAS processes are 

carried out although not in a systematic way.  

Enhancements to the IQAS are partially based on the review carried 

out. The criteria for their prioritisation are unclear.  

The monitoring of enhancements to the IQAS is incomplete                      

and there is no evidence to confirm that any of the anticipated 

objectives have been achieved.  

The evidence presented does not clarify the role                                

of the different stakeholders in the review and enhancement                    

of the IQAS.  
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The available information shows that the HEI has not sufficiently 

developed a quality culture in the institution to effectively contribute 

to programme enhancement.  

Non-compliant  The HEI does not regularly review the fitness for purpose                  

of the IQAS for the quality assurance of the programmes                    

it delivers.  

The HEI does not promote a quality culture for the continuous 

improvement of its programmes of study.  

 

Standard 4. The suitability to teach of staff on the programme 

4.1. The teaching staff meet the qualifications requirements for the facultyôs programmes,                     

and they have sufficient and recognised teaching, research and, where applicable, professional  

Quality-level compliance  Teaching staff have both the set qualifications and external 

recognition, together with the experience and sufficient dedication, 

to deliver quality-level teaching.  

The students are highly satisfied with the teaching skills                

and abilities of the teaching staff.  

For Teaching staff of Masterôs degrees:  

Teaching staff are actively involved in recognised research projects.  

The students are highly satisfied with the teaching skills                   

and abilities and the research/professional experience                                

of the Teaching staff of Masterôs degrees.  

For year-one teaching staff:  

The faculty has established adequate criteria for the assignment                         

of year-one teaching staff.  

The students are highly satisfied with the teaching skills                   

and abilities of year-one teaching staff.  

For teaching staff of Bachelor and Masterôs final-year 

projects/dissertations and work experience/placement/ internship:  

The faculty has established adequate criteria                                     

for the assignment of supervision for Bachelor and Masterôs final-

year projects/dissertation and compulsory external work 

experience/placement/internship.  

The students are highly satisfied with the teaching skills                   

and abilities and research/professional experience of the teaching 

staff supervising Bachelor and Masterôs final-year 

projects/dissertations and compulsory external work 

experience/placement/internship.  

Compliant  Teaching staff has both the set qualifications and external 

recognition, together with the experience and sufficient dedication, 

to deliver quality-level teaching.  

The students are satisfied with the teaching skills and abilities                  

of the teaching staff.  

For teaching staff of Masterôs degrees:  

A majority of the teaching staff is actively involved in recognised 

research projects.  

The students are satisfied with the teaching skills and abilities                             

and the research/professional experience of Teaching staff               

of Masterôs degrees.  

For year-one teaching staff:  

Although the faculty has no established criteria for the assignment     
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of year-one teaching staff, the qualifications and volume of assigned 

teaching staff are adequate.  

The students are satisfied with the teaching skills and abilities                          

of the programme's year-one teaching staff.  

For teaching staff of Bachelor and Masterôs final-year 

projects/dissertations and work experience/placement/ internship:  

Although the faculty has not established any adequate criteria                 

for assigning supervision for Bachelor and Masterôs final-year 

projects/dissertations and compulsory external work 

experience/placement/internship, assigned teaching staff meets                 

the required profile.  

The students are satisfied with the teaching skills and abilities                         

and the research/professional experience of teaching staff 

supervising Bachelor and Masterôs final-year projects/dissertations 

and work experience/placement/internship.  

Compliant                                  

with conditions  

Part of the teaching staff has both the set qualifications                    

and external recognition, although they do not have (or not all                    

of them have) adequate experience and dedication to deliver quality-

level teaching.  

The students are partially satisfied with the teaching skills                            

and abilities of the teaching staff.  

For teaching staff of Masterôs degrees:  

The involvement of the teaching staff in recognised research 

projects is limited.  

The students are partially satisfied with the teaching skills                     

and abilities and the research/professional experience                           

of the Teaching staff of Masterôs degrees.  

For year-one teaching staff:  

The faculty has not established any adequate criteria                      

for the assignment of year-one teaching staff for the programme,    

and there are shortcomings as regards the qualification and volume 

of assigned teaching staff.  

The students are partially satisfied with the teaching skills                        

and abilities of the programmeôs year-one teaching staff.  

For teaching staff of Bachelor and Masterôs final-year 

projects/dissertations and work experience/placement/internship:  

The faculty has not established any adequate criteria                        

for the supervision of Bachelor and Masterôs final-year 

projects/dissertations or compulsory external work 

experience/placement/internship, and there are shortcomings                    

as regards the assigned teaching staff.  

The students are partially satisfied with the teaching skills                         

and abilities and the research/professional experience of the teaching 

staff supervising Bachelor and Masterôs final-year 

projects/dissertations and compulsory external work 

experience/placement/internship.  

Non-compliant  Only a minority of the teaching staff has both the set qualifications 

and external recognition, together with adequate experience                      

and dedication, to deliver quality-level teaching.  

The majority of students are dissatisfied with the teaching skills                

and abilities of the teaching staff.  

For teaching staff of Masterôs degrees:  
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The involvement of teaching staff in recognised research projects                

is practically non-existent.  

The majority of students are dissatisfied with the teaching skills            

and abilities and the research/professional experience of the teaching 

staff of Masterôs degrees.  

For year-one teaching staff:  

The faculty has no established criteria for the assignment                

of year-one teaching staff, and there are serious shortcomings                  

as regards the qualification and volume of assigned teaching staff  

The majority of students are dissatisfied with the teaching skills               

and abilities of the programmeôs year-one teaching staff.  

For teaching staff of Bachelor and Masterôs final-year 

projects/dissertations and work experience/placement/internship:  

The faculty has not established any adequate criteria                                   

for the supervision of Bachelor and Masterôs final-year 

projects/dissertations or compulsory external work 

experience/placement/internship, and there are serious shortcomings 

as regards the assigned teaching staff.  

The majority of students are dissatisfied with the teaching skills             

and abilities and the research/professional experience of the teaching 

staff supervising Bachelor and Masterôs final-year 

projects/dissertations and compulsory external work experience/ 

placement/internship.  

4.2. There are sufficient teaching staff in the faculty, and staff assignment is adequate for them 

to carry out their duties and attend the students.  

Quality-level compliance The structure of the body of teaching staff and the number                

of teachers are ideal for delivery of the programme                         

and attending the students.  

The students are highly satisfied with the attentiveness                       

of the teaching staff in their learning process.  

Compliant  The structure of the body of teaching staff and the number               

of teachers are sufficient for delivery of the programme                           

and attending the students.  

The students are satisfied with the attentiveness                                

of the teaching staff in their learning process.  

Compliant                               

with conditions  

The structure of the body of teaching staff and the number                   

of teachers are insufficient for delivery of the programme               

and attending the students.  

The students are partially satisfied with the attentiveness                   

of the teaching staff in their learning process.  

Non-compliant  There are serious shortcomings in the structure of the body              

of teaching staff and the number of teachers as regards delivery                    

of the programme and attending the students.  

The majority of students are mostly dissatisfied with                      

the attentiveness of the teaching staff in their learning process.  

4.3. The HEI offers support and opportunities for enhancing teaching quality in the faculty.  

Quality-level compliance Teaching staff receive considerable institutional support                  

for carrying out their duties and the quality enhancement                  

of teaching.  

Compliant  Teaching staff receive institutional support for carrying out their 

duties and the quality enhancement of teaching.  

Compliant                               Teaching staff receive little institutional support for carrying out 
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with conditions  their duties and the quality enhancement of teaching.  

Non-compliant  Teaching staff receive no institutional support for carrying out their 

duties or the quality enhancement of teaching.  

 

Standard 5. Efficiency of learning support systems 

5.1. The academic guidance service provides adequate support for the learning process,                    

and the careers and professional guidance service facilitates entry into the labour market.  

Quality-level compliance The level of both student and tutor satisfaction with                          

the academic guidance service is high.  

The efficacy of the tutorial support plan is clearly a fundamental 

element of support for the students in teaching and learning,                    

as is evident from the changes in the indicators on academic 

achievement.  

The tutorial support plan has been progressively adapted                     

to the students' needs.  

The HEI has an action plan to facilitate integration into society                  

and the labour market, and the activities carried out (type, duration, 

dissemination, support staff, etc.) are very adequate.  

Compliant It is clear from the satisfaction indicators that the academic guidance 

service cover the needs of both new-entry students and students 

already enrolled.  

The tutorial support plan is appreciated by both students                   

and teaching staff as a useful element of support in teaching                    

and learning.  

Careers guidance is adequate, considering the available evidence 

and satisfaction with the suitability of activities that have been 

carried out (type, duration, dissemination, support staff, etc.).  

Compliant                                  

with conditions  

It is clear from the assessments of the students and teaching staff 

that there are certain shortcomings in the way that the academic 

guidance service responds to the needs of both new-entry students 

and students already enrolled.  

The tutorial support plan is only partially effective                            

as a fundamental support for student teaching and learning.  

There are shortcomings in careers guidance detected                              

by the indicators for use and/or satisfaction with the activities 

carried out (type, duration, dissemination, support staff, etc.).  

Non-compliant  There is no evidence that the academic guidance service responds              

to the needs of new-entry students during registration, nor those                    

of students already enrolled.  

There is no evidence that the tutorial support plan is effective                                     

as a fundamental support for student teaching and learning.  

The careers and professional guidance is inadequate, according              

to the indicators for use and/or satisfaction with the activities carried 

out (type, duration, dissemination, support staff, etc.).  

5.2. The available physical resources are adequate for the number of students                           

and the characteristics of the programme.  

Quality-level compliance  The library service facilities are satisfactory and they encourage 

autonomous learning.  

The library's collection satisfactorily fulfils the needs                       

of the programme, there is a high level of use and it is clearly inter-

connected with research work going on in the faculty.  



97 

 

The teaching infrastructure is first-rate for motivating, facilitating 

and enhancing student learning (according to student number, up-to-

dateness and quality of the equipment).  

Compliant  The library service facilities are adequate for autonomous learning.  

The library's collection is adequate for the needs of the pro-gramme, 

it is accessible and there is a certain connection with research work 

going on in the faculty.  

The teaching infrastructures deal adequately with the needs                

of student learning (relevant and sufficient equipment and adequate 

facilities).  

Compliant                                  

with conditions  

There are shortcomings in the library service facilities.  

There are certain documentary shortcomings                                  

and/or accessibility problems with the library's collection.  

There are shortcomings in the teaching infrastructures as regards               

the number of places, security, lack of and/or inadequate equipment.  

Non-compliant  The library service facilities are inadequate.  

The documentation on the libraryôs collection available                      

to students during their time studying at university is insufficient 

and/or not easily accessible.  

Teaching infrastructures do not cover the learning needs of students 

during their time studying at university.  

 

Standard 6. Quality of programme (learning) outcomes 

6.1. The learning activities are consistent with the intended learning outcomes, which 

correspond to the appropriate level for the programme in the QF-EHEA in Spain.  

Quality-level compliance  For year-one courses:  

The teaching methodology and activities are satisfactorily aligned 

with the learning outcomes.  

The documentary evidence of the students' achievements shows high 

levels of student learning and they easily comply with                                

the requirements for the programme's level specified in the QF-

EHEA in Spain.  

For the final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

The documentary evidence of the students' achievements shows that 

the final-year projects and dissertations (Bachelor/Masterôs degrees) 

comply satisfactorily with the learning outcomes and the pro-

gramme's required level in the QF-EHEA in Spain.  

The final-year projects and dissertations (Bachelor/Masterôs 

degrees) follow a subject planning that is consistent with                 

the groups and lines of research and/or knowledge transfer                  

of the teaching staff.  

The system of supervision and assessment is highly appropriate                  

for certifying the learning outcomes connected with final-year 

projects and dissertations (Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

The documentary evidence of the students' achievements shows that 

the external work experience/placement/internship conforms 

satisfactorily to the learning outcomes and the programmeôs level 

specified in the QF-EHEA in Spain.  

The entities participating as practical work settings are highly 
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appropriate for external work experience/placement/ internship.  

The system of supervision and assessment is highly appropriate             

for certifying the learning outcomes connected with external work 

experience/placement/internship.  

Compliant  For year-one courses:  

The teaching methodology and activities are designed to provide             

the students with opportunities to integrate the learning outcomes.  

The documentary evidence of the students' achievements shows               

a high level of student learning and that they sufficiently comply 

with the requirements for the pro-grammeôs level specified                     

in the QF-EHEA in Spain.  

For the final-year projects and dissertations (Bachelor/ Masterôs 

degrees):  

The documentary evidence of the students' achievements shows that 

the final-year projects and dissertations (Bachelor/Masterôs degrees) 

comply with the requirements for the programmeôs level as specified 

in the QF-EHEA in Spain, although there is an uneven match with 

the learning outcomes.  

Most final-year projects and dissertations (Bachelor/Masterôs 

degrees) correspond to subject planning that is consistent with                

the groups and lines of research and/or knowledge transfer                            

of the teaching staff.  

The system of supervision and assessment is adequate                    

for certifying the learning outcomes connected with the final-year 

projects and dissertations (Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

The documentary evidence of the students' achievements shows that 

external work experience/placement/internship conforms                            

to the programmeôs level specified in the QF-EHEA in Spain, 

although there is a mismatch with the programme outcomes.  

External work experience/placement/internship takes place mostly      

in adequate work settings (centres).  

The system of supervision and assessment is adequate                        

for certifying the learning outcomes connected with external work 

experience/placement/internship.  

Compliant                             

with conditions  

 

For year-one courses:  

The teaching methodology and activities offer a reasonable number 

of opportunities to develop the intended learning outcomes  

The documentary evidence of the students' achievements shows                 

an uneven level of student learning and it is doubtful whether                   

the requirements for the programmeôs level specified in the QF-

EHEA in Spain are complied with.  

For the final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

The documentary evidence of the students' achievements shows that 

the final-year projects and dissertations (Bachelor/Masterôs degrees) 

only partially correspond to the learning outcomes and the pro-

grammeôs level specified in the QF-EHEA in Spain.  

The final-year projects and dissertations (Bachelor/Masterôs 

degrees) partially correspond to subject planning that is consistent 

with the groups and lines of research and/or knowledge transfer                    

of the teaching staff.  
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There are inadequacies in the system of supervision                        

and assessment and/or it only allows for the certification                    

of certain learning outcomes connected with the final-year projects 

and dissertations (Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

The documentary evidence of the students' achievements shows that 

the external work experience/placement/internship only partially 

conforms to the programmeôs level specified in the QF-EHEA             

in Spain.  

There are certain inadequacies in the entities that participate as work 

settings for external work experience/placement/ internship.  

There are certain inadequacies in the system of supervision                      

and assessment and/or it only allows for the certification                  

of certain learning outcomes connected with external work 

experience/placement/internship.  

Non-compliant  For year-one courses:  

There is no clear relationship between the learning outcomes                                  

and the programme specification.  

The documentary evidence of the studentsô achievements shows                

an inadequate level of student learning and non-compliance with              

the requirements for the programmeôs level specified in the QF-

EHEA in Spain.  

For the final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

The documentary evidence of the studentsô achievements shows that 

final-year projects and dissertations (Bachelor/Masterôs degrees) 

correspond with neither the programme learning outcomes nor                                   

the programmeôs level specified in the QF-EHEA in Spain.  

The final-year projects and dissertations (Bachelor/Masterôs 

degrees) seldom correspond to subject planning that                          

is consistent with the groups and lines of research                        

and/or knowledge transfer of the teaching staff.  

The system of supervision and assessment is inadequate                  

to certify the learning outcomes connected with the final-year 

projects and dissertations (Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

The documentary evidence of the studentsô achievements shows that 

external work experience/placement/internship corresponds with 

neither the programme learning outcomes nor with the programmeôs 

level specified in the QF-EHEA in Spain.  

There are considerable inadequacies in the entities that participate             

as work settings for external work experience/placement/internship.  

The system of supervision and assessment is inadequate                    

to certify the learning outcomes connected with external work 

experience/placement/internship.  

6.2. The assessment system provides for reliable certification of the intended learning outcomes 

and is public.  

Quality-level compliance  The criteria for assessing student tests and coursework                     

are explicit, varied and fit for purpose, and they allow                         

for the quality of learning to be distinguished.  

There is documentary evidence that provides access                                     

to comprehensive information on the requirements for student 
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assessment (number of exams to be taken, tests, etc.) and also                  

the assessment criteria, weighting in the final grade, etc.  

For year-one courses:  

The assessment system is varied, innovative and highly appropriate 

for certifying the learning outcomes connected with the subjects.  

For final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

The final-year projects and dissertations (Bachelor/Masterôs 

degrees) are assessed using relevant criteria and with  the guarantee 

of reliability of the grades awarded.  

Integrated public information is available on the entire system              

for assessing final-year projects and dissertations (Bachelor/Masterôs 

degrees).  

For external work experience/placement/internship:  

External work experience/placement/internship is assessed using 

relevant criteria and with the guarantee of reliability of the grades 

awarded.  

Integrated public information is available on the entire system             

for assessing external work experience/placement/internship.  

Compliant  The criteria for assessing student tests and coursework                       

are adequate and they allow for the quality of the different aspects    

of student learning to be distinguished to a certain level.  

There is documentary evidence that shows access to sufficient 

information on the requirements for student assessment (number           

of exams to be taken, tests, etc.) and also the assessment criteria, 

weighting of final grades, etc.  

For year-one courses:  

The assessment system is adequate for certifying the learning 

outcomes connected with the subjects.  

For final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

The final-year projects and dissertations (Bachelor/Masterôs 

degrees) are assessed using relevant criteria, although                       

the grades awarded are not reliable.  

The public information available on the entire system                     

for the assessment of final-year projects and dissertations 

(Bachelor/Masterôs degrees) is adequate, although it is disintegrated.  

For external work experience/placement/internship:  

External work experience/placement/internship is assessed using 

relevant criteria, although the grades awarded are not reliable.  

The public information available on the entire system                                   

for the assessment for external work experience/placement/ 

internship is adequate, although it is disintegrated.  

Compliant                             

with conditions  

 

The criteria for assessing student tests and coursework are                     

to a certain degree inadequate and they make it difficult to establish 

differences in the quality of the different aspects of student learning.  

There is documentary evidence that shows incomplete access                                 

to comprehensive information on the requirements for student 

assessment (number of exams to be taken, tests, etc.) and also                    

the assessment criteria, weighting in the final grade, etc.  

For year-one courses:  

There are certain inadequacies in the assessment system and/or it 
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only allows for the certification of certain learning outcomes 

connected with the subjects.  

For final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

There are inadequacies in the assessment criteria for final-year 

projects and dissertations (Bachelor/Masterôs degrees)                      

and they do not guarantee the reliability of the grades awarded.  

There are gaps in the public information on the entire system                                      

for the assessment of final-year projects and dissertations 

(Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

There are inadequacies in the assessment criteria for external work 

experience/placement/internship and the grades awarded are 

unreliable.  

There are gaps in the public information on the system                        

for the assessment of external work experience/placement/ 

internship.  

Non-compliant  The criteria for assessing student tests and coursework                   

are neither adequate nor relevant for assessment purposes. Their 

capacity to establish differences in the quality of the different 

aspects of student learning is either inexistent or arbitrary.  

There are shortcomings as regards the information on the re-

quirements for student assessment (number of exams                       

to be taken, tests, etc.) and also their assessment criteria, weighting 

in the final grade, etc.  

For year-one courses:  

The assessment system is inadequate for certifying the learning 

outcomes connected with the subjects.  

For final-year projects and dissertations (Bachelor/Masterôs 

degrees):  

There are significant inadequacies as regards the assessment criteria 

for final-year projects and dissertations (Bachelor/Masterôs degrees), 

and the grades awarded are not reliable.  

There are significant gaps in the public information on the system 

for the assessment of the final-year projects and dissertations 

(Bachelor/Masterôs degrees).  

For external work experience/placement/internship:  

There are significant inadequacies as regards the assessment criteria 

for external work experience/placement/internship                            

and the reliability of the grades awarded is not assured.  

There are significant gaps in the public information on the system 

for the assessment of external work experience/placement/ 

internship.  

6.3. The values for the academic indicators are adequate for the characteristics                                    

of the programme.  

Quality-level compliance  The documentary evidence shows that the time series                          

for the academic indicators is consistent with the type of students 

and equivalent programmes, and it clearly shows continuous 

enhancement of the programme.  

Compliant  The documentary evidence shows that the time series                          

for the academic indicators is consistent with the type of students 

and equivalent programmes, although it is not clear if there has been 
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continuous enhancement of the programme.  

Compliant                             

with conditions  

The documentary evidence shows that there is a certain mismatch               

in the time series for the academic indicators in relation to the type 

of students and equivalent programmes, and it does not show 

continuous improvement of the programme.  

Non-compliant  The documentary evidence shows that there is a significant                     

and serious mismatch in the time series for the academic indicators 

in relation to the type of students and equivalent programmes,             

and there is no sign of continuous enhancement of the programme.  

6.4. The values for the graduate labour market/destination indicators are adequate                                             

for the characteristics of the programme.  

Quality-level compliance  The employment rate is higher than that of the working population 

for the same baseline period and age bracket, and it is higher than 

that of similar programmes.  

The match rate is higher than that of other programmes in the same 

discipline.  

The mean assessment for the usefulness of theoretical and practical 

knowledge acquired is higher than that of other programmes              

in the same discipline.  

Compliant The employment rate is above that of the working population                      

for the same baseline period and age bracket, and it is adequate 

compared to that of similar programmes.  

The match rate is adequate compared to that of other programmes            

in the same discipline.  

The mean assessment for the usefulness of theoretical                   

and practical knowledge acquired is adequate compared to that                    

of other programmes in the same discipline.  

Compliant                             

with conditions  

The employment rate is close to that of the working population                   

for the same baseline period and age bracket, although it is low 

compared to that of similar programmes.  

The match rate is slightly low compared to that of other programmes 

in the same discipline.  

The mean assessment for the usefulness of theoretical                      

and practical knowledge acquired is slightly low compared                 

to that of other programmes in the same discipline.  

Non-compliant  The employment rate is low compared to that of the working 

population for the same baseline period and age bracket.  

The match rate is lower than that of other programmes.  

The mean assessment as regards the usefulness of theoretical                     

and practical knowledge acquired is clearly low.  

There have been no studies on the labour market outcomes                   

of graduates of the programme.  

 



103 

 

3. Guidelines for the Use of European Experience 

when Creating the System of Professional Accreditation 

of Agricultural Programs 

 

In despite of a significant number of countries in the European space of higher 

education the quality assurance systems of higher education have a common basis ī  

Standards and Guidelines for Quality Assurance in Higher Education in the European 

space (ESG), developed by the European Association for Quality Assurance in Higher 

Education (ENQA). This ensures the unity of the approaches and enables mutual 

understanding and recognition of accreditation in education. ESG should become                           

the foundation for the developing of professional accreditation of agricultural programs                   

in Russia. 

On the one hand, ESG provides requirements for the three main components                              

for the system: internal quality assurance of higher education institutions, external quality 

assurance of higher education, quality assurance of quality assurance agencies,                             

but at the same time, they are not prescriptive, not to "restrict freedom of education quality 

assurance agencies in the reflection of the experience and expectations that are specific                  

to the individual nation and the region." 

In accordance with European standards, educational institutions must have their own 

policies and procedures for quality assurance and standards for their programs and awards. 

They should recognize the quality importance and quality assurance in their work.                      

To achieve this, universities should develop and implement a strategy for the continuous 

quality enhancement. The strategy, policy and quality assurance procedures should have                   

a formal status and be publicly available. Students and other stakeholders should also                       

be included in this process. 

All European universities ī partners of the project 543902-TEMPUS-1-2013-1-SK-

TEMPUS-SMGR çDevelopment of professional accreditation of educational agricultural 

programs in the Russian Federationè (PACAgro) have their own experience of quality 

assurance procedure of quality assurance for agrarian programs. 

Standards and accreditation criteria used by the accreditation agency AQU of Cataluny 

can be taken as a particular example for the development of accreditation indicators, 

having considerable experience in accreditation of educational programs. 

Essential value for European universities functioning is an internal quality assurance, 

as in accordance with the ESG çhigher education institutions are primarily responsible                      

for the quality of education and its guarantee." And some examples of individual elements 

of the internal quality assurance system should be useful for the Russian system of public 

accreditation. 

Slovak University of Agriculture in Nitra (SUA) has organizational peculiarities                         

of the Faculty quality Councils work that can be used to develop recommendations                     

for the construction of internal qualitative assurance systems of Russian universities. 

Faculty of Economics and Management in Nitra (SUA) offers undergraduate and post-

graduate programs both in the Slovak and English languages. Availability of agricultural 

programs in English should be an important part of professional accreditation                            

of agricultural programs in the Russian Federation. It should be noted that the Slovak 
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University of Agriculture is connected to the net "Trends of Graduates Barometer" 

consisting of more than 1,000 European universities through which education and career 

issues are monitored. On the website of the network, students can comment on these 

questions within the online research. Availability of on-line technology can greatly 

improve the quality assurance system of Russian universities. 

Learning of Alexander Stulginskis University (Lithuania) experience showed                            

that the organizational document of quality assurance approved by order of the rector                     

of the University is "Quality Assurance Manual". This document, which describes in detail 

the major contributing processes and administrative activities of the University, contains 

the sequence of procedures and their legal framework, responsible persons for their 

organization and timely qualitative implementation. Totally 32 detailed important 

procedures are described from the qualitative point of view. The university independently 

decides on the need for development and registration of new educational programs.                       

The main criteria for the decision are: the need for specialists in the labor market;                        

the attractiveness of the educational program for applicants; scientific competence                      

of the University in the scope of new program. New educational program might                          

be initiated not only by the University and faculties administration, but also by separate 

group of scientists, and even employers, social partners. The initiators present a brief 

description of the idea of a new program to the university administration, where                              

it is previously discussed its prospects and the willingness of the University to implement 

it. When solving to develop the proposed program working group is created to carry out 

specific work on the program development. The working groups consist of leading 

scientists on the profile generated by the program, as well as representatives of student 

organizations and social partners. New educational programs are developed according                  

to the procedure of accreditation agencies, taking into account the general requirements    

for educational programs, approved by the Minister of Education and Science of Lithuania, 

as well as other documents of recommendatory format. Feedback in the process                   

of education quality improving is ensured through the implementation of opinion polls                    

of all participants in the learning process. Over the past 10 years, the University has 

fulfilled the system of sociological surveys (standardized paper and electronic forms, 

organizational charts). Because of the changing internal and external conditions, 

educational program periodically is the subject to improvement. On the part of quality 

assurance, each school must fulfill the highest program management system (apart from 

the learning management). At the University this function is performed by committees                

of educational programs. Committees are created separately for each running program with 

leading scientists, representatives of the University administration, representatives                       

of student organizations and employers. The experience of Alexander Stulginskis 

(Lithuania) University is important to consider when creating a system of professional 

accreditation of agricultural programs in the Russian Federation. 

The Estonian University of Life Sciences has developed and implemented a system                  

of questionnaire, including all target groups. The availability of such a system                              

of questioning in agricultural universities of the Russian Federation can become the basis 

for decisions on improving the internal quality assurance system of agricultural profile 

educational programs. 

Successful experience of Estonian employers in all procedures of quality assurance 

(external and internal), including the mandatory inclusion of representatives of employers 

in the international group of experts in accreditation programs must be taken into account 
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in the development of methods to attract employers in the operation of professional 

accreditation of agricultural programs in Russia. 

Catalan accreditation system, regulated by accreditation agency AQU Catalunya, meets 

the requirements of ENQA. The organizational structure of the agency, responsibilities        

and functions differentiation between the governmental bodies (President, CEO, Board) 

authorities evaluation, accreditation and certification and agency staff can be taken into 

account when developing the structure created by the project PACAgro Agency                          

for professional accreditation of agricultural programs. Information System WINDDAT                    

is interesting from the point of view of information flows organization between                         

the accreditation agency and institution (for example the University of Lleida). 

Based on the above, it is recommended to use the following forms and mechanisms                   

of qualitative assurance of agricultural programs:  

¶ strengthening internal qualitative assurance of the university, through                            

the permanent comprehensive monitoring of all its indicators and involving of all 

stakeholders (students, teaching staff, administration); 

¶ more active involvement of employers in the process of external evaluation                    

of educational programs, including through the establishment of a mechanism                 

of professional accreditation; 

¶ increase the participation of students in internal qualitative assurance processes,                 

as well as in the external evaluation, by training and nominating them                               

in the evaluation committees; 

¶ permanent research on the quality of agricultural education; 

¶ ensuring of collection, analysis and necessary information propagation for 

effective management of training programs and other activities by educational 

institutions; 

¶ permanent publication of current, impartial, objective quantitative and qualitative 

information on the programs and awarded qualifications. 
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1.ʉʪʘʥʜʘʨʪʳ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ ʜʣʷ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ 

ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʝʚʨʦʧʝʡʩʢʦʤ ʧʨʦʩʪʨʘʥʩʪʚʝ 

(ɽʚʨʦʧʝʡʩʢʘʷ ɸʩʩʦʮʠʘʮʠʷ ɻʘʨʘʥʪʠʠ ʂʘʯʝʩʪʚʘ ʚ ʚʳʩʰʝʤ 

ʦʙʨʘʟʦʚʘʥʠʠ) 

ʆʩʥʦʚʦʡ ʩʠʩʪʝʤ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ɽʚʨʦʧʝ ʩʝʛʦʜʥʷ 

ʷʚʣʷʶʪʩʷ ʉʪʘʥʜʘʨʪʳ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ ʜʣʷ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ 

ʝʚʨʦʧʝʡʩʢʦʤ ʧʨʦʩʪʨʘʥʩʪʚʝ, ʨʘʟʨʘʙʦʪʘʥʥʳʝ ɽʚʨʦʧʝʡʩʢʦʡ ɸʩʩʦʮʠʘʮʠʝʡ ɻʘʨʘʥʪʠʠ 

ʂʘʯʝʩʪʚʘ ʚ ʚʳʩʰʝʤ ʦʙʨʘʟʦʚʘʥʠʠ (ENQA17). 

ENQA ī ʥʘʠʙʦʣʝʝ ʘʚʪʦʨʠʪʝʪʥʘʷ ʝʚʨʦʧʝʡʩʢʘʷ ʦʨʛʘʥʠʟʘʮʠʷ, ʢʦʪʦʨʘʷ ʷʚʣʷʝʪʩʷ 

ʦʩʥʦʚʥʳʤ ʦʨʛʘʥʦʤ, ʢʦʦʨʜʠʥʠʨʫʶʱʠʤ ʨʘʙʦʪʫ ʧʦ ʩʦʟʜʘʥʠʶ ʩʠʩʪʝʤʳ ʛʘʨʘʥʪʠʠ 

ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʨʘʤʢʘʭ ɹʦʣʦʥʩʢʦʛʦ ʧʨʦʮʝʩʩʘ. ENQA ʙʳʣʘ ʩʦʟʜʘʥʘ ʚ 

1998 ʛʦʜʫ ʧʨʠ ʧʦʜʜʝʨʞʢʝ ɽʚʨʦʧʝʡʩʢʦʡ ʂʦʤʠʩʩʠʠ. ʆʩʥʦʚʥʘʷ ʮʝʣʴ ʜʝʷʪʝʣʴʥʦʩʪʠ 

ENQA ī ʧʦʜʜʝʨʞʢʘ ʠ ʧʦʚʳʰʝʥʠʝ ʢʘʯʝʩʪʚʘ ʝʚʨʦʧʝʡʩʢʦʛʦ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ 

ʧʦʩʨʝʜʩʪʚʦʤ ʨʘʟʚʠʪʠʷ ʩʠʩʪʝʤʳ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʥʠʷ. ʏʣʝʥʩʪʚʦ ʚ 

ʦʨʛʘʥʠʟʘʮʠʠ ʦʪʢʨʳʪʦ ʜʣʷ ʘʛʝʥʪʩʪʚ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʩʪʨʘʥ, ʧʦʜʧʠʩʘʚʰʠʭ 

ɹʦʣʦʥʩʢʫʶ ʜʝʢʣʘʨʘʮʠʶ. ʂ ʥʘʩʪʦʷʱʝʤʫ ʚʨʝʤʝʥʠ ʚ ʩʦʩʪʘʚʝ ENQA 41 ʘʛʝʥʪʩʪʚʦ ʠ 

ʦʨʛʘʥʠʟʘʮʠʠ ʠʟ 23 ʩʪʨʘʥ, 49 ʦʨʛʘʥʠʟʘʮʠʡ ʠʤʝʶʪ ʘʬʬʠʣʠʨʦʚʘʥʥʳʡ ʩʪʘʪʫʩ. 

ɸʥʘʣʠʟ ʟʘʜʘʯ ENQA ʧʦʢʘʟʳʚʘʝʪ, ʯʪʦ ʩʝʪʴ ʧʦʟʠʮʠʦʥʠʨʫʝʪ ʩʝʙʷ ʢʘʢ ʧʦʣʠʪʠʯʝʩʢʠʡ 

ʥʘʜʥʘʮʠʦʥʘʣʴʥʳʡ ʦʨʛʘʥ, ʨʘʟʨʘʙʘʪʳʚʘʶʱʠʡ ʠ ʫʪʚʝʨʞʜʘʶʱʠʡ ʩʪʘʥʜʘʨʪʳ, ʧʨʦʮʝʜʫʨʳ 

ʠ ʨʫʢʦʚʦʜʩʪʚʘ ʚ ʦʙʣʘʩʪʠ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ɽʚʨʦʧʝ 

(ʥʘʮʠʦʥʘʣʴʥʦʛʦ ʠ ʪʨʘʥʩʥʘʮʠʦʥʘʣʴʥʦʛʦ). ʉʝʪʴ ʚʟʘʠʤʦʜʝʡʩʪʚʫʝʪ ʩ ʝʚʨʦʧʝʡʩʢʠʤʠ 

ʦʨʛʘʥʠʟʘʮʠʷʤʠ, ʩʦʟʜʘʥʥʳʤʠ ʚ ʨʘʤʢʘʭ ʩʦʛʣʘʰʝʥʠʡ ʤʠʥʠʩʪʨʦʚ ʦʙʨʘʟʦʚʘʥʠʷ 

ʝʚʨʦʧʝʡʩʢʠʭ ʩʪʨʘʥ. 

ɺ ɹʝʨʣʠʥʩʢʦʤ ʢʦʤʤʶʥʠʢʝ ʦʪ 19 ʩʝʥʪʷʙʨʷ 2003 ʛʦʜʘ ʤʠʥʠʩʪʨʳ ʦʙʨʘʟʦʚʘʥʠʷ 

ʩʪʨʘʥ, ʧʦʜʧʠʩʘʚʰʠʭ ɹʦʣʦʥʩʢʫʶ ʜʝʢʣʘʨʘʮʠʶ, ʧʦʨʫʯʠʣʠ ENQA ʧʨʠ ʩʦʪʨʫʜʥʠʯʝʩʪʚʝ ʩ 

EUA18, EURASHE19 ʠ ESIB20 çʨʘʟʨʘʙʦʪʘʪʴ ʩʦʛʣʘʩʦʚʘʥʥʳʡ ʥʘʙʦʨ ʩʪʘʥʜʘʨʪʦʚ, 

ʧʨʦʮʝʜʫʨ ʠ ʜʠʨʝʢʪʠʚ ʧʦ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘè ʠ çʠʩʩʣʝʜʦʚʘʪʴ ʚʦʟʤʦʞʥʦʩʪʠ ʩʦʟʜʘʥʠʷ 

ʩʠʩʪʝʤʳ ʢʦʥʪʨʦʣʷ ʢʘʯʝʩʪʚʘ ʜʝʷʪʝʣʴʥʦʩʪʠ ʘʛʝʥʪʩʪʚ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʠʣʠ 

ʦʨʛʘʥʠʟʘʮʠʡè. 

ɺʳʧʦʣʥʷʷ ʜʘʥʥʦʝ ʧʦʨʫʯʝʥʠʝ, ENQA ʦʧʫʙʣʠʢʦʚʘʣʦ ʉʪʘʥʜʘʨʪʳ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ 

ʜʣʷ ʩʠʩʪʝʤ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʝʚʨʦʧʝʡʩʢʦʤ ʧʨʦʩʪʨʘʥʩʪʚʝ 

(StandardsandGuidelinesforQualityAssuranceintheEuropeanHigherEducationArea ï ESG), 

ʧʦʣʫʯʠʚʰʠʝ ʦʜʦʙʨʝʥʠʝ ʤʠʥʠʩʪʨʦʚ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʛ. ɹʝʨʛʝʥ (ʅʦʨʚʝʛʠʷ) ʚ ʤʘʝ 2005 

ʛʦʜʘ. 

ESG ʩʦʜʝʨʞʘʪ ʪʨʝʙʦʚʘʥʠʷ ʢ ʪʨʝʤ ʦʩʥʦʚʥʳʤ ʢʦʤʧʦʥʝʥʪʘʤ ʩʠʩʪʝʤʳ: 

ʚʥʫʪʨʠʚʫʟʦʚʩʢʦʡ ʩʠʩʪʝʤʝ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ, ʚʥʝʰʥʝʡ ʵʢʩʧʝʨʪʠʟʝ ʢʘʯʝʩʪʚʘ, 

                                                      
17ENQA ī European Association for Quality Assurance of Higher Education. ïhttp://www.enqa.eu/. 
18EUA ī European University Association (ʘʥʛʣ.).ɸʩʩʦʮʠʘʮʠʷ ʝʚʨʦʧʝʡʩʢʠʭ ʫʥʠʚʝʨʩʠʪʝʪʦʚ. 

īhttp://www.eua.be/Home.aspx. 
19EURASHEīEuropeanAssociationofInstitutionsinHigherEducation (ɽʚʨʦʧʝʡʩʢʘʷ ʘʩʩʦʮʠʘʮʠʷ 

ʠʥʩʪʠʪʫʪʦʚ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ).īhttp://www.eurashe.eu/. 
20 ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʦʨʛʘʥʠʟʘʮʠʷ ʬʫʥʢʮʠʦʥʠʨʫʝʪ ʢʘʢ ESUīEuropeanStudentsô Union 

ɽʚʨʦʧʝʡʩʢʠʡ ʩʦʶʟ ʩʪʫʜʝʥʪʦʚ. īhttp://www.esu-online.org/. 

http://www.eua.be/Home.aspx
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ʜʝʷʪʝʣʴʥʦʩʪʠ ʘʛʝʥʪʩʪʚ ʧʦ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ, ʘ ʪʘʢʞʝ ʧʨʝʜʣʦʞʝʥʠʷ ʦ ʩʦʟʜʘʥʠʠ 

ʨʝʝʩʪʨʘ ʘʛʝʥʪʩʪʚ, ʜʝʡʩʪʚʫʶʱʠʭ ʥʘ ʪʝʨʨʠʪʦʨʠʠ ɽʚʨʦʧʳ. 

ɼʣʷ ʵʪʦʛʦ ʜʦʢʫʤʝʥʪʘ ʭʘʨʘʢʪʝʨʥʳʤ ʷʚʣʷʝʪʩʷ ʦʪʩʫʪʩʪʚʠʝ ʫʟʢʠʭ, ʧʨʝʜʧʠʩʘʪʝʣʴʥʳʭ ʠ 

ʩʪʨʦʛʦ ʦʛʦʚʦʨʝʥʥʳʭ ʪʨʝʙʦʚʘʥʠʡ ʢ ʩʠʩʪʝʤʘʤ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ; ʜʘʶʪʩʷ ʣʠʰʴ ʦʙʱʠʝ 

ʧʦʜʭʦʜʳ, ʯʪʦ, ʧʦ ʤʥʝʥʠʶ ʨʘʟʨʘʙʦʪʯʠʢʦʚ, ʧʨʠʚʝʜʝʪ ʢ ʰʠʨʦʢʦʤʫ ʧʨʠʟʥʘʥʠʶ ESG ʠ 

ʩʦʟʜʘʩʪ ʧʨʦʯʥʫʶ ʦʩʥʦʚʫ ʜʣʷ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʨʘʟʣʠʯʥʳʭ ʦʨʛʘʥʠʟʘʮʠʡ ʚʳʩʰʝʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ. ɿʘʠʥʪʝʨʝʩʦʚʘʥʥʳʝ ʣʠʮʘ ʦʨʠʝʥʪʠʨʫʶʪʩʷ ʥʘ ʪʦ, ʯʪʦ ʜʦʣʞʥʦ ʙʳʪʴ ʩʜʝʣʘʥʦ 

(ʮʝʣʠ, ʟʘʜʘʯʠ), ʘ ʥʝ ʥʘ ʪʦ, ʢʘʢ ʵʪʦʛʦ ʜʦʩʪʠʯʴ (ʧʨʦʮʝʩʩʫʘʣʴʥʳʝ ʚʦʧʨʦʩʳ): 

ʩʪʘʥʜʘʨʪʳ/ʨʫʢʦʚʦʜʩʪʚʘ ʥʝ ʜʝʪʘʣʠʟʠʨʫʶʪʩʷ ʠ ʥʝ ʥʦʩʷʪ ʧʨʝʜʧʠʩʳʚʘʶʱʠʡ ʭʘʨʘʢʪʝʨ, 

ʯʪʦʙʳ ʥʝ çʦʛʨʘʥʠʯʠʚʘʪʴ ʩʚʦʙʦʜʫ ʘʛʝʥʪʩʪʚ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʥʠʷ ʚ 

ʦʪʨʘʞʝʥʠʠ ʦʧʳʪʘ ʠ ʦʞʠʜʘʥʠʡ, ʩʧʝʮʠʬʠʯʝʩʢʠʭ ʜʣʷ ʦʪʜʝʣʴʥʦʛʦ ʥʘʨʦʜʘ ʠ ʨʝʛʠʦʥʘè. 

ʇʨʠ ʩʫʱʝʩʪʚʫʶʱʝʤ ʨʘʟʥʦʦʙʨʘʟʠʠ ʧʦʣʠʪʠʯʝʩʢʠʭ ʩʠʩʪʝʤ, ʠʩʪʦʨʠʯʝʩʢʠʭ, ʢʫʣʴʪʫʨʥʳʭ, 

ʷʟʳʢʦʚʳʭ ʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʪʨʘʜʠʮʠʡ ʝʜʠʥʘʷ ʜʣʷ ʚʩʝʭ ʩʠʩʪʝʤʘ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ 

ʧʨʠʟʥʘʝʪʩʷ ʥʝʧʨʠʝʤʣʝʤʦʡ. 

ʇʝʨʝʯʝʥʴ ʝʚʨʦʧʝʡʩʢʠʭ ʩʪʘʥʜʘʨʪʦʚ ʜʣʷ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʛʣʷʜʠʪ ʩʣʝʜʫʶʱʠʤ 

ʦʙʨʘʟʦʤ21: 

ɻʣʘʚʘ 1. ɽʚʨʦʧʝʡʩʢʠʝ ʩʪʘʥʜʘʨʪʳ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ ʜʣʷ ʚʥʫʪʨʝʥʥʝʡ ʛʘʨʘʥʪʠʠ 

ʢʘʯʝʩʪʚʘ ʚʳʩʰʠʭ ʫʯʝʙʥʳʭ ʟʘʚʝʜʝʥʠʡ 

1.1 ʇʦʣʠʪʠʢʘ ʠ ʧʨʦʮʝʜʫʨʳ ʜʣʷ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʫʟʦʚ. ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ 

ʫʯʨʝʞʜʝʥʠʷ ʜʦʣʞʥʳ ʠʤʝʪʴ ʩʦʙʩʪʚʝʥʥʫʶ ʧʦʣʠʪʠʢʫ ʠ ʧʨʦʮʝʜʫʨʳ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʠ 

ʩʪʘʥʜʘʨʪʳ ʜʣʷ ʨʝʘʣʠʟʫʝʤʳʭ ʧʨʦʛʨʘʤʤ ʠ ʧʨʠʩʚʘʠʚʘʝʤʳʭ ʢʚʘʣʠʬʠʢʘʮʠʡ. ʆʥʠ ʜʦʣʞʥʳ 

ʧʨʠʟʥʘʚʘʪʴ ʚʘʞʥʦʩʪʴ ʢʘʯʝʩʪʚʘ ʠ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚ ʩʚʦʝʡ ʨʘʙʦʪʝ. ɼʣʷ ʜʦʩʪʠʞʝʥʠʷ 

ʵʪʦʡ ʮʝʣʠ ʚʫʟʳ ʜʦʣʞʥʳ ʨʘʟʨʘʙʦʪʘʪʴ ʠ ʚʥʝʜʨʠʪʴ ʩʪʨʘʪʝʛʠʶ ʧʦ ʧʦʩʪʦʷʥʥʦʤʫ 

ʫʣʫʯʰʝʥʠʶ ʢʘʯʝʩʪʚʘ. ʉʪʨʘʪʝʛʠʷ, ʧʦʣʠʪʠʢʘ ʠ ʧʨʦʮʝʜʫʨʳ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʜʦʣʞʥʳ 

ʠʤʝʪʴ ʦʬʠʮʠʘʣʴʥʳʡ ʩʪʘʪʫʩ ʠ ʙʳʪʴ ʜʦʩʪʫʧʥʳʤʠ ʜʣʷ ʦʙʱʝʩʪʚʝʥʥʦʩʪʠ. ʉʪʫʜʝʥʪʳ ʠ 

ʜʨʫʛʠʝ ʟʘʠʥʪʝʨʝʩʦʚʘʥʥʳʝ ʣʠʮʘ ʜʦʣʞʥʳ ʪʘʢʞʝ ʧʨʠʥʠʤʘʪʴ ʫʯʘʩʪʠʝ ʚ ʵʪʦʤ ʧʨʦʮʝʩʩʝ. 

1.2 ʋʪʚʝʨʞʜʝʥʠʝ, ʤʦʥʠʪʦʨʠʥʛ ʠ ʧʝʨʠʦʜʠʯʝʩʢʘʷ ʦʮʝʥʢʘ ʧʨʦʛʨʘʤʤ ʠ 

ʢʚʘʣʠʬʠʢʘʮʠʡ. ɺʫʟʳ ʜʦʣʞʥʳ ʨʘʟʨʘʙʦʪʘʪʴ ʦʬʠʮʠʘʣʴʥʳʝ ʧʦʣʦʞʝʥʠʷ ʧʦ 

ʫʪʚʝʨʞʜʝʥʠʶ, ʧʝʨʠʦʜʠʯʝʩʢʦʡ ʦʮʝʥʢʝ ʠ ʤʦʥʠʪʦʨʠʥʛʫ ʨʝʘʣʠʟʫʝʤʳʭ ʧʨʦʛʨʘʤʤ ʠ 

ʧʨʠʩʚʘʠʚʘʝʤʳʭ ʢʚʘʣʠʬʠʢʘʮʠʡ. 

1.3 ʆʮʝʥʢʘ ʫʨʦʚʥʷ ʟʥʘʥʠʡ ʩʪʫʜʝʥʪʦʚ. ʉʪʫʜʝʥʪʳ ʜʦʣʞʥʳ ʦʮʝʥʠʚʘʪʴʩʷ ʩ 

ʧʦʤʦʱʴʶ ʧʦʩʣʝʜʦʚʘʪʝʣʴʥʳʭ ʧʨʦʮʝʜʫʨ ʥʘ ʦʩʥʦʚʝ ʦʧʫʙʣʠʢʦʚʘʥʥʳʭ ʢʨʠʪʝʨʠʝʚ ʠ 

ʧʦʣʦʞʝʥʠʡ. 

1.4 ɻʘʨʘʥʪʠʷ ʢʘʯʝʩʪʚʘ ʧʨʦʬʝʩʩʦʨʩʢʦ-ʧʨʝʧʦʜʘʚʘʪʝʣʴʩʢʦʛʦ ʩʦʩʪʘʚʘ. 
ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʫʯʨʝʞʜʝʥʠʷ ʜʦʣʞʥʳ ʨʘʟʨʘʙʦʪʘʪʴ ʤʝʭʘʥʠʟʤʳ ʠ ʢʨʠʪʝʨʠʠ ʦʮʝʥʢʠ 

ʢʦʤʧʝʪʝʥʪʥʦʩʪʠ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ. ɼʘʥʥʳʝ ʢʨʠʪʝʨʠʠ ʜʦʣʞʥʳ ʙʳʪʴ ʜʦʩʪʫʧʥʳ 

ʦʨʛʘʥʠʟʘʮʠʷʤ, ʦʩʫʱʝʩʪʚʣʷʶʱʠʤ ʚʥʝʰʥʶʶ ʦʮʝʥʢʫ, ʠ ʦʪʨʘʞʝʥʳ ʚ ʦʪʯʸʪʘʭ. 

1.5 ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʨʝʩʫʨʩʳ ʠ ʩʠʩʪʝʤʘ ʧʦʜʜʝʨʞʢʠ ʩʪʫʜʝʥʪʦʚ. 
ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʫʯʨʝʞʜʝʥʠʷ ʜʦʣʞʥʳ ʛʘʨʘʥʪʠʨʦʚʘʪʴ, ʯʪʦ ʠʤʝʶʱʠʝʩʷ ʨʝʩʫʨʩʳ ʜʣʷ 

ʦʨʛʘʥʠʟʘʮʠʠ ʧʨʦʮʝʩʩʘ ʦʙʫʯʝʥʠʷ ʩʪʫʜʝʥʪʦʚ ʷʚʣʷʶʪʩʷ ʜʦʩʪʘʪʦʯʥʳʤʠ ʠ ʩʦʦʪʚʝʪʩʪʚʫʶʪ 

ʪʨʝʙʦʚʘʥʠʷʤ ʢʘʞʜʦʡ ʨʝʘʣʠʟʫʝʤʦʡ ʧʨʦʛʨʘʤʤʳ. 

                                                      
21 ʉʪʘʥʜʘʨʪʳ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ ʜʣʷ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʝʚʨʦʧʝʡʩʢʦʤ 

ʧʨʦʩʪʨʘʥʩʪʚʝ. ī ʁʦʰʢʘʨ-ʆʣʘ: ɸʢʢʨʝʜʠʪʘʮʠʷ ʚ ʦʙʨʘʟʦʚʘʥʠʠ, 2008. ī 58 ʩ. 
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1.6 ʉʠʩʪʝʤʘ ʠʥʬʦʨʤʠʨʦʚʘʥʠʷ. ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʫʯʨʝʞʜʝʥʠʷ ʜʦʣʞʥʳ 

ʦʙʝʩʧʝʯʠʚʘʪʴ ʩʙʦʨ, ʘʥʘʣʠʟ ʠ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʝ ʥʝʦʙʭʦʜʠʤʦʡ ʠʥʬʦʨʤʘʮʠʠ ʜʣʷ 

ʵʬʬʝʢʪʠʚʥʦʛʦ ʫʧʨʘʚʣʝʥʠʷ ʧʨʦʛʨʘʤʤʘʤʠ ʦʙʫʯʝʥʠʷ ʠ ʜʨʫʛʠʤʠ ʚʠʜʘʤʠ ʜʝʷʪʝʣʴʥʦʩʪʠ. 

1.7ʀʥʬʦʨʤʠʨʦʚʘʥʠʝ ʦʙʱʝʩʪʚʝʥʥʦʩʪʠ. ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʫʯʨʝʞʜʝʥʠʷ ʜʦʣʞʥʳ 

ʨʝʛʫʣʷʨʥʦ ʧʫʙʣʠʢʦʚʘʪʴ ʩʦʚʨʝʤʝʥʥʫʶ, ʥʝʧʨʝʜʚʟʷʪʫʶ, ʦʙʲʝʢʪʠʚʥʫʶ ʢʦʣʠʯʝʩʪʚʝʥʥʫʶ 

ʠ ʢʘʯʝʩʪʚʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ ʦ ʨʝʘʣʠʟʫʝʤʳʭ ʧʨʦʛʨʘʤʤʘʭ ʠ ʧʨʠʩʚʘʠʚʘʝʤʳʭ 

ʢʚʘʣʠʬʠʢʘʮʠʷʭ. 

ɻʣʘʚʘ 2. ɽʚʨʦʧʝʡʩʢʠʝ ʩʪʘʥʜʘʨʪʳ ʜʣʷ ʚʥʝʰʥʝʡ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ 

2.1 ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʧʨʦʮʝʜʫʨ ʚʥʫʪʨʝʥʥʝʡ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ. ʇʨʦʮʝʜʫʨʳ 

ʚʥʝʰʥʝʡ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʜʦʣʞʥʳ ʫʯʠʪʳʚʘʪʴ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʧʨʦʮʝʩʩʦʚ 

ʚʥʫʪʨʝʥʥʝʛʦ ʦʙʝʩʧʝʯʝʥʠʷ ʢʘʯʝʩʪʚʘ, ʦʧʠʩʘʥʥʳʭ ʚ ʛʣʘʚʝ 1 ʝʚʨʦʧʝʡʩʢʠʭ ʩʪʘʥʜʘʨʪʦʚ ʠ 

ʨʝʢʦʤʝʥʜʘʮʠʡ. 

2.2 ʈʘʟʨʘʙʦʪʢʘ ʧʨʦʮʝʜʫʨ ʚʥʝʰʥʝʡ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ. ʎʝʣʠ ʠ ʟʘʜʘʯʠ ʧʨʦʮʝʜʫʨ 

ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʜʦʣʞʥʳ ʙʳʪʴ ʦʧʨʝʜʝʣʝʥʳ ʦʪʚʝʪʩʪʚʝʥʥʳʤʠ ʩʪʦʨʦʥʘʤʠ (ʚʢʣʶʯʘʷ 

ʚʫʟʳ) ʜʦ ʪʦʛʦ, ʢʘʢ ʨʘʟʨʘʙʦʪʘʥʳ ʩʘʤʠ ʧʨʦʮʝʜʫʨʳ. ʆʥʠ ʜʦʣʞʥʳ ʙʳʪʴ ʦʧʫʙʣʠʢʦʚʘʥʳ 

ʩʦʚʤʝʩʪʥʦ ʩ ʦʧʠʩʘʥʠʝʤ ʠʩʧʦʣʴʟʫʝʤʳʭ ʧʨʦʮʝʜʫʨ. 

2.3 ʂʨʠʪʝʨʠʠ ʧʨʠʥʷʪʠʷ ʨʝʰʝʥʠʡ. ʂʘʞʜʦʝ ʦʬʠʮʠʘʣʴʥʦʝ ʨʝʰʝʥʠʝ, ʧʨʠʥʠʤʘʝʤʦʝ 

ʚ ʨʝʟʫʣʴʪʘʪʝ ʜʝʷʪʝʣʴʥʦʩʪʠ ʧʦ ʚʥʝʰʥʝʡ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ, ʜʦʣʞʥʦ ʦʩʥʦʚʳʚʘʪʴʩʷ ʥʘ 

ʪʱʘʪʝʣʴʥʦ ʨʘʟʨʘʙʦʪʘʥʥʳʭ ʠ ʦʬʠʮʠʘʣʴʥʦ ʫʪʚʝʨʞʜʝʥʥʳʭ ʢʨʠʪʝʨʠʷʭ, ʧʨʠʤʝʥʷʝʤʳʭ 

ʧʦʩʣʝʜʦʚʘʪʝʣʴʥʦ ʠ ʝʜʠʥʦʦʙʨʘʟʥʦ. 

2.4 ʉʦʦʪʚʝʪʩʪʚʠʝ ʧʨʦʮʝʜʫʨ ʠ ʮʝʣʝʡ. ɺʩʝ ʧʨʦʮʝʜʫʨʳ ʧʦ ʚʥʝʰʥʝʡ ʛʘʨʘʥʪʠʠ 

ʢʘʯʝʩʪʚʘ ʜʦʣʞʥʳ ʙʳʪʴ ʨʘʟʨʘʙʦʪʘʥʳ ʚ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʧʦʩʪʘʚʣʝʥʥʳʤʠ ʮʝʣʷʤʠ ʠ 

ʟʘʜʘʯʘʤʠ. 

2.5 ʆʪʯʸʪʥʦʩʪʴ. ʆʪʯʸʪʳ ʜʦʣʞʥʳ ʩʦʩʪʘʚʣʷʪʴʩʷ ʧʦʥʷʪʥʦ, ʧʫʙʣʠʢʦʚʘʪʴʩʷ ʠ 

ʥʘʭʦʜʠʪʴʩʷ ʚ ʩʚʦʙʦʜʥʦʤ ʜʦʩʪʫʧʝ ʜʣʷ ʮʝʣʝʚʦʡ ʯʠʪʘʪʝʣʴʩʢʦʡ ʘʫʜʠʪʦʨʠʠ. ʃʶʙʳʝ 

ʨʝʰʝʥʠʷ ʠ ʨʝʢʦʤʝʥʜʘʮʠʠ, ʧʨʝʜʩʪʘʚʣʝʥʥʳʝ ʚ ʦʪʯʸʪʝ, ʜʦʣʞʥʳ ʙʳʪʴ ʣʝʛʢʦ ʜʦʩʪʫʧʥʳ 

ʯʠʪʘʪʝʣʶ. 

2.6 ʇʦʩʣʝʜʫʶʱʠʝ ʧʨʦʮʝʜʫʨʳ. ʇʨʦʮʝʜʫʨʳ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ, ʩʦʜʝʨʞʘʱʠʝ 

ʨʝʢʦʤʝʥʜʘʮʠʠ ʜʣʷ ʧʦʩʣʝʜʫʶʱʝʛʦ ʧʣʘʥʘ ʜʝʡʩʪʚʠʡ, ʜʦʣʞʥʳ ʚʢʣʶʯʘʪʴ ʟʘʨʘʥʝʝ 

ʦʧʨʝʜʝʣʸʥʥʳʝ ʧʨʦʮʝʜʫʨʳ, ʢʦʪʦʨʳʝ ʧʨʦʚʦʜʷʪʩʷ ʧʦʩʣʝʜʦʚʘʪʝʣʴʥʦ ʠ ʝʜʠʥʦʦʙʨʘʟʥʦ. 

2.7 ʇʝʨʠʦʜʠʯʝʩʢʘʷ ʦʮʝʥʢʘ. ɺʥʝʰʥʷʷ ʛʘʨʘʥʪʠʷ ʢʘʯʝʩʪʚʘ ʚʫʟʦʚ ʠ/ʠʣʠ ʧʨʦʛʨʘʤʤ 

ʜʦʣʞʥʘ ʧʨʦʚʦʜʠʪʴʩʷ ʥʘ ʨʝʛʫʣʷʨʥʦʡ ʦʩʥʦʚʝ, ʧʝʨʠʦʜʠʯʝʩʢʠ. ʇʨʦʜʦʣʞʠʪʝʣʴʥʦʩʪʴ 

ʧʝʨʠʦʜʘ ʠ ʠʩʧʦʣʴʟʫʝʤʳʝ ʧʨʦʮʝʜʫʨʳ ʦʮʝʥʢʠ ʜʦʣʞʥʳ ʙʳʪʴ ʯʸʪʢʦ ʦʧʨʝʜʝʣʝʥʳ ʠ 

ʦʧʫʙʣʠʢʦʚʘʥʳ ʟʘʨʘʥʝʝ. 

2.8 ʉʠʩʪʝʤʥʳʡ ʘʥʘʣʠʟ. ɸʛʝʥʪʩʪʚʘ ʧʦ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ ʜʦʣʞʥʳ ʧʝʨʠʦʜʠʯʝʩʢʠ 

ʧʫʙʣʠʢʦʚʘʪʴ ʦʪʯʸʪʳ, ʦʧʠʩʳʚʘʶʱʠʝ ʠ ʘʥʘʣʠʟʠʨʫʶʱʠʝ ʦʩʥʦʚʥʳʝ ʚʳʚʦʜʳ ʵʢʩʧʝʨʪʠʟ, 

ʦʮʝʥʦʢ, ʘʥʘʣʠʟʘ ʠ ʪ.ʜ. 

ɻʣʘʚʘ 3. ɽʚʨʦʧʝʡʩʢʠʝ ʩʪʘʥʜʘʨʪʳ ʜʣʷ ʘʛʝʥʪʩʪʚ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ 

3.1 ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʧʨʦʮʝʜʫʨ ʚʥʝʰʥʝʡ ʦʮʝʥʢʠ ʢʘʯʝʩʪʚʘ ʚʳʩʰʝʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ. ɺʥʝʰʥʷʷ ʦʮʝʥʢʘ ʢʘʯʝʩʪʚʘ ʨʘʙʦʪʳ ʘʛʝʥʪʩʪʚ ʧʦ ʛʘʨʘʥʪʠʠ ʢʘʯʝʩʪʚʘ 

ʜʦʣʞʥʘ ʫʯʠʪʳʚʘʪʴ ʥʘʣʠʯʠʝ ʠ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʧʨʦʮʝʜʫʨ ʚʥʝʰʥʝʡ ʦʮʝʥʢʠ ʢʘʯʝʩʪʚʘ, 

ʦʧʠʩʘʥʥʳʭ ʚ ʛʣʘʚʝ 2 ʝʚʨʦʧʝʡʩʢʠʭ ʩʪʘʥʜʘʨʪʦʚ ʠ ʨʝʢʦʤʝʥʜʘʮʠʡ. 

3.2 ʆʬʠʮʠʘʣʴʥʳʡ ʩʪʘʪʫʩ. ɸʛʝʥʪʩʪʚʘ ʜʦʣʞʥʳ ʙʳʪʴ ʦʬʠʮʠʘʣʴʥʦ ʧʨʠʟʥʘʥʳ 
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